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ABSTRACT § , 1 

Collaborative planning between the. southwest /. ' • . 
Educational Development Laboratory (S.BDL) and a school district in 
central Texas provided concrete data to implement changes in 
.inservice training programs for bilingual /teachers- Five instruments 
were developed to obtain 'the attitudes of" 108 teachers cf, 
•kindergarten through fi-fth grade who taught * Mexican American children' 
who hadjlimited English prof iciency* The teachers were regular 
clers^O/Dm teachers, bilingual teachers, or special education * 
tekchers. Among, the findings from- the study were that the areas of 
greatest need for Ifaser^vice v/aj^inthe teaching of "reading dnd v 
attending to behavior 'problems.- courses in the philosophy and theory 
of bilingual education *were not desired- Teachers of English as«a 
seccftd language felt, that the existing" inservice progijan could* be 
improved b^'developing *more and, better materials. All of the teachers 
wanted more authority ±v. choosing theit inservice training * 
activities. The>teachers also agreed that ^they did not receive enough 
feedback and assistance^ implementing ne'w knowledge and skills.. The* 
director of bilinjgiial education for the school district announced, 
.changes in botlf the bilingual inservice components and. the English as 
a second- language program as* a> result 6i the study* Sections of this 
report oh tJie 'project preseni information on: (1) introduction to the 
study: ,(2) background of thw school district: (3) collaborative 
relationship between the SEJ)L and the school district; *<4) research 
sttat«gy; * (5) Mata analysis'; (6) discussion of findings; *nd (7) 
ch/anges made in the inservice 'programs. Appended , are the survey 
instruments and* the finjiisgs in chart form- ^FG) 
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I. INTRODUCTION / * 

'■■ , - . i 

The following report descrifa.es the development -and conclusion of a 
federal ly- funded ^research project designed to gain' information on'the process 
of research on instructional problems, and- its impact on inservice education 
-practices^ for teachers of Limited English Proficient (LEP) students. A local 
school district in the central- Texas area, in conjunction with the, Southwest 
Educational Devel|pment Laboratory (SEDL), laid the groundwork for the stud^y. 
As a result of this effort, the -National Institute of- Education (NIE) pro- 
vided funding for a 12-month period, from October l', 1980 to September 29, 
1981. 

The main purp.ose of the project was to determine .what the effects would 

be and what changes would occur in the .school district's inservice education 

program as a result of -the locally-conducted study. The results were 

expected to provide, educators nationwide with greater insight into the ~ 

potential impact that locally-corfducted research can have. on policy and 

practice related to the recognition of educational concerns and approaches 

to solutions for the. inservice education of , teachers of LEP children. 

A second purpose of the study was s'i-mply to describe the nature of the 

/ 

collaborative prpcess that evolved between SEDL and the'loqal school district 
.It is hoped that by understanding the procedures used and the collaborative 
process which aided the research project, school districts wi v th similar needs 
and similar contextual characteristics < could fetter deal with^their own 
problems,.. ' 9 • ' * . * 

'The project was guided by the'following research questions: " \ 

1. What are the' effects of locally -conducted} applied research on 

policy and practice related to~the' inservice education >of teachers 
of limited English proficient (LEP) students? \ . \ . * ' 




2. How do research findings on the following effect the design of an 
inservice education program for y teachers of LEP students': 

(a) areas in which teachers would like to enhance their professional 
d&o&lopfti&nt ; + , 

(b) . teachers 9 perceptions of the current inservice program in their 

district* 

• f (cj the type of instructional program being implemented; 

- ♦ 

(d) the degree to which teachers implement critical program 

components; and ^ ' 

Je) thelfypes of concerns that t&achers express about these . - . 
, components. 

This report is divided into .seven separate Sections. Section I gives 

f m ; 

a brief introduction ,to the study. Section II provides the reader with . 

f 

background and contextual information about the school district, including 

• , * 

—its insemee -education program from past-years~and_the_reco_gnjze 

improve this program. Irv Section III the reasons for entering into a 

collaborative relationship are discussed and a documentation of the collab- 

orative process is presented.. Next, in Section IV, the overall research 

strategy that was employed in the study is discussed in detail, including - 

'specific research questions, types of subjects studied, types of assessment 

instruments used and the procedures used for the collection of all .data. 



The statistical analyses used to analyze the data from each assessment 
instrument are described in Section V-, with a discussion of the major find- 



ings being presented in Section VI. The final part of the report, Section 
VII, gives a brief Suijmary of changes which the school district plans to 
implement in' its inservice program for teachers- of LEP children during the' 
1981-1982 school year. ) ' \ '* ' * 
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if. BACKGROUND AND CONTENT 



< ... , * " • 

,Tbe following description provides the reader 1 with an overview of the 

context in which the study was^conductetf and 'confirms the need for the 



project. This description focuses on the community , the students, the 
bj lingual program al^d its te^cfiers, and, specifically, on the district's 
existing programs for the inservice education of teachers of LEP students. 

Community /Con text 4 * 

i 

The project site is situated in southcentral Texas and is on the direct 
route (IH 35) to south Texas and Mexico. It contains a number-of small ^ 
factories and a state-supported university which^serve as the economic base" 

\ • v 

for the community. It could be characterized as a growing, semi-urban 



community wfnle still maintaining" a smH town atmosphere despite increased 
economic development. " 

Mexican Americans comprise 20 percent of the population of Texas but 
more than 3/ percent of the population in the county. Approximately 41 
percent of the town's 'population is .Mexican American and more than 59 percent 
of the Mexican American families earn an annual income below the national 

2 • v A . * 

poverty level. The Mexican American population in the local district is V 
concentrated on the south side of* town, between the railroad and IH 35 in an 
•area designated 4 as Victory "Gardens. Of the 7,600 Mexican Americans, approxi- 
mately 3, SOChiveNin this densely populate^ medium to low incoite area*. 3 * 



Hexas Itistitute 'for Educational Development, The Chicaho Almanac , FutuVa 
Press, 1973. 

U.S. Bureau of Census,] Characteristics of the Population: Texas . (1973) 
Vol. 1, p. 863. ~ 

City Enumeration* Districts 13 and 14. 
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Sixty percent', i,.e., 2^821*. of the tot^l student population in the public 

v" .-4.* • , • . , < 

^schools are Mexican American. Many of these students are tn need of special 

l^}p, as-evidenced by the statistics of the 1970 census 'which' show that some 

$4 percent of the Mexican American adults ^n the community. who are 25 or 

5 

older never completed high school. Table 1 shows the Mexican American student 

population <by percentage at grade level. / ■ \ ' , 

/ Table 1 .' • ' " * 

Percentage /of Mexican American Students in the District Schools 




Number 



Percentage" 



2 30) 
207/ 

'223 
212 
214 
226 

_242 /l 



Totals 



270 
247 
232 
203 
i52» 
134 • 
78 

♦ 

2 ,892 



95.2 
65.6 
64. .1 
63. V 
65.1 
63.7 
65.9 
65.1 
64\7 
58.7 
.60.7 
54,1 
51.4 
47.2 
J 73.6 

61.5 



J 



Number of Dimited^English Proficiepiaij Students * *- 

At grades kindergarten through five, there were approximately 640 
students of limited-Engl-ish prof iciency rt, the time in which this study was 
being planned. Table 2 indicates the d(istrii?ut}<?n by school. 

Table 2 ' .. " 



GRADE 


LEP 


NON-LEP 


K - 1 


^4.360 


688 . 


2 - 3 


130 ( ■ 

* 


775 


4 - 5«., - 


150'' ' 


. 715 
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^.Statistics taken fronj the' 1976 Civil Rights Report. 
5 - • . 

Characteristics of Population: Texas . Vol. 1, p. 838. U.S. Bureau of Census, 



Bilingual Education in the Public Schools* 

The district schools have ^directed services to\1ijnited-Engl ish 
proficienty students since 1970 when one of the schools implemented cm open- 
classroom program for kindergarten students for the total c^onwunity, including 
* strong bilingual component. ^ This program has consistently' been recognized 
for its exceptional quality (Texas demonstration school since 1973). 

Since 1977, a number of changes in the local schools caused the* ideal 
situation to become a truly challenging jtne. the entire staff of the* % 
kindergarten school moved to a new campus during the. summer of 197*8 making 
it the K-lst grade school . At the same time, separate schools were estab- 
lished to s.erve grades, 2-3 and grades 4-5, -respectively. For the firs^ 
time, /teachers from neighborhood schools throughoO* the community joined, 
together" at these grade .level schools for the entire school district. Thus, 
the administrative- and instructional' staff faced the task of integrating 
•their overall bilingual progflMi Th total ly new settings. 

Teaching Straff , . * • 

1 - * / * 

The districts commitment to the realization of its- goal of insuring 

eqdal educational opportunities through bilingual/bicultural education is 
reflected in its active teacher recruitment policy. -An increasing number 
of its teachers are becoming -invol ved in the state's bilingual certifica- 
tion training. Nonetheless, a relatively small percentage of teachers of 
LEP students in grades K-5 are certified bilingual teachers or speak Spanish 
well enough to teach in Spanish (36%). 

" While 54 percent of the teachers of LEP students have more than»five " 
years teaching experience, their background indicates t\rG* they generally 
have less than three years' experience in bilingual education, y/ith many 
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being involved in bilingual education for the first rtime in 1979-1980. Many 
of the experienced teachers are non-Spanish speakers who have been involved 
in bilingual education primarily through teaching English as a second lan- 
guage. 

• I 

3 T 

I « 1 

In summary, then, the teachers of LEP students can be seen as having a 
wide range of backgrounds, with a high proportion of teachers relatively 
new to bilingual education. While the district has shown a definite cormi>t- 
ment*to the implementation of a bilingual program, the^two primary obstacles, 
in this effort. apparently remain recruitment of bilingual teachers'and the 
need for inservice education of existing teachers.* , ' / /C V 

» 

Teaohtr Inservice Education (1979-1980) n ' 

Inservice education for^eacRersrrrTl979-80 consisted of the basic 

district program, .pTus additional inservi.ce for teachers of LEP students 

jpro.vided through State and Title VII bilingual programs. The district pro- 

gram involved five full days of'teacher inservice, with two days in August, 

two days-in October, and one day in February. In addition, there were five 

days'.of "early dismissal," allowing for after-school- inservice sessions. The 

planning of these. inservice sessions was the responsibility of each building 

principal. In August, principals submitted their plans for each of the 

sessions to the_assTstant superintendent. In 'previous years, principals had 

Conducted a joint ineeds assessment, 1 but in the spring of 1980 a district-wide 

needs assessment- was conducted by Region XIII 6 for the first time for-planning 

future inservice sessions, Most inservice sessions provided to teachers were 
t 

conducted, and continue to be conducted by "in-house" or external consultants. 

Region XIII is the local Education Service Center in centraTfexas 
which provides'workshops and technical assistance to school districts in 
rts region. , . * 



sharing lW'ormatTorTTnd leadirt^ discussions. 

Teachers who wished* to attend sessions of their own choosing during the 
** ' • . 

1979-1980 year could do so and earn "comp time." These sessions were typi- 

cally held in another city 30 miles away on Saturdays or weekday evenings. 

The local education service center provided most of these optional workshops, 

with some provided by universities, bilingual resource centers , .or special • 

interest groups in the regi oji or state ( "Comp time" permitted tea'chers to 

take%a_s,cbeduled inservice defy off for every seven hours of attendance at 

these alternate sessions.) 

the state bilingual program for 1979-1980 involved all teachers of LEP 
students, regardless of whether they actually taught bilingual or ESL only. ■ 
The district has cooperated with other school districts every year, pooling 
their money to allow Region XIII to pTan and provide training. Until- Ihe „ 
1979-80 .school year, these sessions we.re offered on weekdays, and Region XIII 
reimbursed the district for substitute teachers, meals, -and travel costs! In 
January 1980, however, it began to schedule bilingual workshops on Saturdays- 
only. Typically, three to four teachers serving LEP students in grades two 
through five attended any cfi v^V. workshop. 

In contrast, the Title VII bilingual program in 4979-80 included only 
teachers of kindergarten through second grade. The prog'ram began in 1977 at*"' 
whi"ch time Jt was, serving kindergarten teachers* only. . The staff development 
plan for teachers in this program was based on the results of classroom obser 
vations made Jay the project director and principal, as weltas dat^. on skills 
mastered by students, and teachers* perceived neecjs for training related to 

specific topics. r < 

* ♦ 

* - * 

Changes in Teacher Inservice Education (1980-1981) 

During theHmplementation of this study (1980-81) the overall design 
of the inservice 4)lan remained t>asical ly the same 1 , 'but with, the following 



* * ' * 

changes! The .availabil ity of "comp" time in which teachers could be waived 
from attending district workshops after attending wdtasiigjD^ provided by 
outside agencies* was no longer, offered. Instead, teachers were required to 
attend all of the, five^dist*rict-wi Je inservice sessions but had 1 a much^ 

larger, selection of topics' from which to choose. Based upon the survey of 

" • & 

teachers that had been conducted by the Region XiJ I Education Service Renter 

worksh9ps were offered fh many areas of specialty such as those foufid in S 
bilinguat education, special education, behavior management, etc. All 
teachers were freer tor attend any of the workshops if they x:hose to do so. / 
In addition to the above changes made in the^distri,ct-wide inservice pro- 
gram, the Title VII bilingual program was expanded to serve the inservice 

* » ' 

need's of teachers from the kindergarten level* through the third grade. 

- * 

Need for Further Changes in Inservice Education . 

From the above discussion it is evident that the schools in this study 
gradually^have changed in how they view the role of inservice Education" for 



teachers 
needs of 



of- LEP students. School administrators have recognized tire, special 
LEP students and the importance of ^proyiding teachers with adequate 
inservicfe training to insWe that these student^ utilizp thei/ academic 
potential. . 

- * m Injihort, the* desire for improving the districts inservice p^otgram is 
very strong, but much remains to be done. 'In 1979 T 80 there- "Were 360 limited- 
English proficient students wher entered kindergarten and first gfade, and ' 
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150" students were cl*assifi*ed as being LEP in grades four and -five as, well. 
There are not^e nough teachers currently employed in the district who $re* r 
certified to wacjc with bilingual and/or LEP students; of those who.'are/ x a . 
large number need to receive additional trairiing_in area^ such as the use 
of the Spanish .language in an institutional setting, ESL, etc. 

' ' ' 8 11 . / 



* s • • 4 f * 

* The school administrators, ^and particularly the^Title VM program staff, 
have conducted needs assessments ih'the past but their efforts have focused 
largely onrthe selection of „i#pes of worktop topics.' One of the main rea^- ' 
'sons for agreeing to elaborate with SEDL on this NIE-funtied projectfwas 
that both administrators and teachers felt a need to improve the planning, and 

, m * 4 * 

implementation of the districts jhservice education program for teachers oi: 
LEP students,. In addition, SEDL planned to take a fomprehensi ye approach £o 
the problem by studying multiple^ factors that might be important to consider 

• in studying inservfce education. ' * 1 ^ _ 

The -consensus reached by the school district and SEDL staff was that ■ 

^the following four dimensions would be worthy of investigation, having th^ 
potentiaTto provide valuable information in planning inservice education: 

1. the type of bilingual progrdm being implemented jin grades. X-5 " . » 
*; (based primarily on time' spent teaching Spanish/English. at~each • 

grade level}; ' ' % ■ " 

r 9 , * • . 

2. - the perceived needs- of teachers of LEP 'children for acquiring , 

levaniJski lis and knowledge; j * V / 

3. the JeiJeZ. 0/ imp),ementatiorl reached by teachers in critical 
components of^tiie 'bilingual program (Spanish reading, ESL y English, 

/• • ' , ; * readindT for f£P 'students, ette.j--and~ a 

3 . \ \ -* V ' * • • , 

4. " - the types of concerns that' teachers have regarding the, teaching 

„ -of? different components of the bilingual program.. „ i 

' 'J ' r « '\ ^ \ " ^ ^ x " -< 

Later, a fifth jjimertsron vTSTs added in order to tap teachers 1 general ~~ > 
knowledge about and attitudes toward the current and past inservice programs 



^of the school* district ' Of particular interest was tcfask them to xomraent 
on strengths and weaknesses of the,program and on the focus that the inser- 
.vice (JrogranT should take in*future years. * ■ . . - 



/In conclusion,^the need for this study has existedVor some time -now 
and both school district administrators 'ancf teaxhers as well as SEDL staff 
agreed at the timfe of proposal, writing that. a main priority for the district 



shQuld be in the area ofnnservice teacher education. 

: * 
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III. COLLABORATIVE' RELATIONSHIP BETWEEN SEDL AND SCHOOL 

DISTRICT* 

Red&ons 9 for Forming "the Relationship v , w * m . ' 

v, 

Wheji SEDL^was in the process of initi#I**site selection for the project, 
' *- ; * ' ? 

there %gemed to be numerous advantages in forming a collaborative relation- 

ship* with the school district which was ultimately selected/ SomeW the 

reasons Tor establishing this relationship included past contacts with the 

schoql district; mutual economic benefit; a sharing of power; and political 

expediency. ^ * ' - ^ > 

Bojth SEDL and the school district had had occasional professional 
contact prior to'the initiation of the project. Some of the teachers had 
met SEDL staff at workshops or confenences*.and one. of the district's admin- 
istrators had been an 'employee, of SEDL a few years ago/ In addition, several 
SEDL staff members had helped evaluate the district's Title VII bilinguaj 
program during its first year of "operation. Thus, although this contact 
between the two organizations was not extensive, it had been enough to 
permit the creation of*mutual trust between some of the .school district 
administrators,* teachers and SEDL staff members. * This fact is important to 
consider, since the existence of mutual* trust is paramount to the success of 
any collaborative relationship between two or "more organizations. 

Another reason for establishing a relationship ,with this particular 
school district-was because of mutual economic benefit. SEDL was, in effect, 
offering to -come and conduct research free of charge that should help t'he 
school district improve its inservice education program. It had agreed to 
pay for the collecting 1 , analyzing and reporting of data through funds from 
the National Instituted Education. The school district, on the other hand, 
was cost effective for SEDL, since both organizations were located within the 

- io 13 



"central Texas area. Travel and communication costs' were kept at a minimum 

since overnight lodging, rental cars and ai/fares, were nofneeded. 

. > A third reason for beginning the collaborative relationship had to do 

with the sharing of power. For a colfaborati ve relationship to have optimal" 

* ' \ 

• * • 

nd one group of individuals comes, to dominate the .dec'is'ion-makirig process 
in detriment to the others. Both SEDL and the school district shared a 
certain balance of power. The control^of finances for project "operation 
were under the auspices of SEDL through its NIE funding source, and without . 
these moni«s^it would be impossible to implement the project. The- school 
district, however, had exclusive power over access to teachers, school 
records and the collection of data. This power was distributed within the 
district in the_fol lowing manner : The superintendent and central adminis- 
trators had the authority to provide SEDL with access to the schools. How- 
even- the principals at each campus "had the power to determine if and-.when 
this access would occur. SEDL could suggest specific dates for meetings 
but had to yield to the wishes of the- principals. If - a teacher did not 
like something about the project, she could let her views be known. More- 
over, no teacher »was forced to participate in. any given activity. Teacher 
and parent representatives of the advisory board could also harness a 
degree of power through their role as decision makers and consultants to 
the project. / 

Political expediency was yet a fourth reason for establishing a 

collaborative relationship between SEDL and the school district. In short ' 
f . . * ' 

by collaborating with one another, both organizations could work efficiently 
toward mutual goalS. SEDL, for example, needed to find a site in which 
teachers and administrators had an ongoing bilingual program,' a substantial' 



.number of LEP children, and a> comnUmejit by teadiers and*administrators to' 
Improve- the quality of inservice Education that 1;he 'district provides for 
teachers. The school district, on the' other hand, needed to find a way to/ 

c / 

.conduct research on the needs of te^chersi especially those who teach sjtfostan- 
tial lumbers of LEP children. SEDL staff had the research skills needed to 
help them plan an appropriate research design -for -the project. Furthermore, 
the school' district was especially interested in insuring that a high quality 
Of inservice'education Yor teachers be maintained, given Judge William Wayne 

< » * ; v ' • • i * 

Justice's -ruling (U. S< vs, .Texas court case, civil action #5281)^which man- 
dates bilingual* education programs in the state of Texas from kindergarten 
through high school. Jf the school district were able to predetermine what 
types of concerns, feerlings anct needs that teachers have at the time that 
bilingual programs initial ly* are being implemented, some of the stresses v and 
negative reactions in dealing with this innovation could be better, managed, 
and misunderstandings" could be minimized. , 

Documentation of the CoZlabdvatvoe Process 
? d ■ « 

In order to fully understand the collaborative relationship between 

#* 

SEDL and the school district it is worthwhile to' study the collaborative 
process, or how the collaboration worked on a day-to-day basis. The brief 
summary p/ovided below describes- how this collaboration took place. 

, The highest -level of staff who were involved in the project included * 
the superintendent of the school district and the director of the bilingual . 
division at SEDL. While communication between the two organizations did 

r » 
* ■ 

occur at this ~leveV # (especially through telephone calls and Written memos), 
much of the responsibility for the project was delegated to other individuals 
of a lower echelqn.. For example, the superintendent appointed the assistant 
superintendent for curriculum and instruction as the^ain person responsible 



in overseeing 'the project, arid he in turn selected the director of bilingual 
^programs to be the chief contact person who would monttor the project closely 
and maintain frequent communication with SEDtT. The director of the bilin- 
.gual division at SEDL appointed a staff-member to be 'project directorV Thus, 
the project director arid the director of- bilingual programs collaborated on' 
a continuing basis throughout the project year. 

The director of bilingual programs was responsible for setting up dates 
and times for teacher meetings at each campus arfd advisory board meetings... 
at the central administration building.' She would also call the principals 
at the'three schools to see if on specified dates' given to her- by the pro- 
ject director it would be possible^ for data collection to occur. As the " \ 
year progressed, she began to delegate some of these tasks to the bilingual 
coordinator wfio worked in the bilingual office. 

-Teachers at each'school also^were involved in the collaborative process 
through their participation in project activities, the completion of ques- 
tionnaires and interviews, representation on the advisory board, et.c. They 
were involved to a great extent in the collaborative review of research 
'findings and offered many suggestions regarding how to interpret the results, 
.as well as the problems inherent in some of the assessment instruments and 
how to better program inservice educairion in general SO that it would meet 

/ v 

teacher needs. 

•Th^ project director at SEDI^, as was already stated, worked closely 

with the director of bTlingual programs to insure that the project was being 

- / • . 

successfully implemented. He provided the school district with suggested 

timelines and dates for completion of specified activities, and worked with 
SEDL's bilingual division director in submitting interim and final reports 
to NIE. He was also the chairperson at all project meetings and was re- 
sponsible for collecting all of the "data. On several occasions he selected 

13 



additional SEDL staff to aid irvthe collection of data .at each of the;three 
"schools, A programmer/analyst was then responsible for coding and analyzing 
the data with computer runs. ' 

- * , Like .the individuals mentioned above, "the 'project's, advisory board also 
took on a jfery important role in the collaborative process. The advisory 
board '"meetings which were held at different times 'during the year were 
an important mechanism through which parents could be kept abreast of the 
project's 'progress and have an^epoortunity to offer feedback and suggestions 

, for ways of improving the implementation and subsequent impact of the pro- 
ject. Another important function of these meetings was to bring together 

* individuals frotn all interested grouffejso that shared power, communication 

and the* decisiqn-making process would be greatly facilitated. For example, 

it was the on^y^type* in which central administrators, principals, parents* 

and teachers were al^ represented. 

In conclusion, the collaborative process' invol ved a number of individual 

v 

each of whom held different perceptions of the project, but who also were 
I working toward the mutual goal of improving the inservice education training 
Noc^teachers./of LEPf^^Jt4]dren. The- fol lowirrg chart does not include all 

groups of individuals who participated in the collaborative process, but it 

does show how Jthe. 1 ines of communication typ-ically occurred at different 

levels for bbthr^SEDL staff and school district personnel. 



School ^District 



SEDL 



Superintendent 



Assistant;, Superintendent 
For Curriculum and Instruction 



Director Of Bilingual 
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Bilingual Coordinators 



Bilingual Division 
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; 41 Parent Coordinator 



Principals,, 



Te<£h 



ers 



Parents 



Project Director 
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IV. RESEARCH STRATEGY 

General Research Approach 

The research approach that was undertaken could be described 1 as having 
characteristics of both quantitative and qualitative types of methodology^. 
On the quantitative ^Wfe, an effort was made' to measure the needs, concerns 
and perceptions 'of teachers regarding the inservice teacher education pro- 
gram of the school district by using structured questionnaires containing 
Likert-type items. Descriptive statistics were then compiled 4*rom the 

0 

various groups of teachers involved in the study to see how needs and con- 
cerns varied across schools, grade levels, content areas, etc. 

Qualitative techniques of the general research approach differed from 
the more quantitative aspects by being more open-ended and yielding more 
subjective types of information. Ethnographic field notes were a main 
source of this information. Impressionistic notes were compijed by SEDL 
staff members at meetings of the advisory board, teachers and administrators 
For purposes of optimal documentation, many of these meetings were taped so 
that the ethnograp^c notes would be as complete and accurate as possible. 
It was hoped that the use of these notes would serve two purposes: (L) to 
provide insight into the interpretation of the results obtained from the 
assessment instruments; and (2) to aid* in the overall documentation process 
of the implementation phase of the project). 

Research Questions . 

The following general research questions had emerged during the 
development of the RFP for this project: 

1. -Uh&t. are the effects of locally -conducted, applied research on 

policy and prdctice related to the. inservice education of teachers 
of limited English proficient (LEPf students? 
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\ 2> How do research findings on the following affect the desfe of an 

* ^ . inservice education program for teachers of LEP students: (a) 
- - ^ teachers' needs for skill and knowledge; (b) teachers 1 practices; 

(c) teachers 1 concerns; and (d) types of programs being implemented 

< m Specifital ly, the data which were col lected. were to provide information 
concerning the following: (a) the type of instructional program being ' 
implemented; (b) the degree to which teachers implement critical program 
components; (c) the types of concerns that teachers express about these 
components; (d) areas in which teachers would ^ke to enhance their profes- 
sional .development; and (e) teachers 1 perceptions of the current inservice 
program in their district. 

Subjects 

The total number of subjects whq^participated in this research effort 
were 108 teachers in grades K r 5 assigned /to teach children gf limited 
English proficiency (LEP). The numbers of .teachers at each of the three 
campuses were very similar. Although' all teachers taught LEP students for 
one or more periods of the day, a further breakdown was performed which 
defined teachers as being either regular classroom teachers, bilingual 
teachers or special education teachers. Since the bil ingual education pro- " 
gram has yet to be fully implemented at the fourth and fifth grade school/ 
most of the bilingual teacters were concentrated at the lower grade levels, 
especially in grades K-2. Since questionnaires were administered after 
school during meet^f^t^l^ all of tjie teactrers v completed the questionnaires! 
Similarly* at two schools, only a portion of teachers were involved in an 
interview to determirre their level of^usSb of program components such as ESL. 
Instead, because of time-limitation^, principals at these schools decided 
which teachers should be interviewed, 'based upon their involvement with LEP 
students. 

4 
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Table 3 shows a breakdown* of th^number of' teachers who comftletfed one 
or more of the assessment instruments" & each of the three schools. ' m \ 

Inst rumentat ion .- \ , V 

The* instrumentation forthis? research was developed through earlier ^ 
work by the Research ^and Development Center for Teacher ^Educati on at Austin, 
where the CBAM model was developed (1973), arfU by SEBL in its earlier re- 
search on staff development in bilingual schdoling. The two CBAM instruments 
which were modified for ds-? in the^ research, were the Stages of Concern (SoC) 
questioanaire (1977) and the level of Use (Lob) Interview (1975). The two 
instruments develpped by SEDL were the Bjjingual Classroom Questionnaire 
(BCQ) and the Professional Development Questionnaire (PD*Q). An additional 
instrument was developed by SEDL especially for this project, called the 
Survey , of Perceptions of Ipservice Training. 

The purpos-elof the SoC -questionnaire and the Loll interview is to assess 
where individual staff memBers s€3nd in relatiejvlto the adoption of an in- 

. : 1 ^ 

novation. Botti instruments are based on the CBAM, which assumes that } * 
one way to know for certain Whether and how an innovation is beVrig used is - 
to assess directly each°individual 's concern for and use of the innovation. 
The model postulates two dimensions alofig whigh i ndiyi duatl s grow as their 
familiarization with and use of an innovation^ increases; Stages.of Concern 
about the innovation (SpC) and^Leveis of Use of^the innovation (LoU). It is N 
further hypothesized that the procesrs * of ^change involved in the adoptionof 
innovations by individuals within fprmal organizations, is a highly personal 
and fengthy one which affects r indivi duals* ^fferently . The SoC question-* 
naire measures the individuals level of concern about the innovation, while 

4 . « ■ • 

, v 

the LoU interview focuses' on the behavioral aspects of the *i ndi vidual 's 
'involvement with the innovation. 

• • • 1 

-: 4l , «* 



, Table 3a 

• -/.NjjgTber of Tea chers Who Completed .at keast One Instrument 



School 


^ V » Grade . 




t 

School A 






.School B 


° 8 2-'3 ' < 


r 


School C 


* * 4-5 ' 




Total ' 


* 6 

. % • ' ^ 





N 

39 
3* 
35 
112. 



TabJle 3b ' 
Number of Teachers at Each 'SchoQl Who Completed Inservice 



School/Grade 


Inservice 
Survey 


Bilingual 
Classroom 
Questionnaire 


.Level 
:of Use^ * 
Interview 


Concerns 
Questionnaire 


Professional 

Development 

Questionnaire 








— ftp — ■ 




s 


School iA 
(K-1) 


32 


- ; . . ' 


..37 •" 


26 


26 


School B' 
(2-3) 


37 


• 25" 


.* 

' ..16 


29 


I . . 22 ^ 


School C 
(4-5) - 


34- 


30 


. -13 • 


• ,32 „ • 

\ 


30 


♦ 

Total 


' 103 


90 „ 




87 ' 


78 



"- stages of Concern Questionnaire I SoC) . ' Art assumption of the CBAM is; 
that the type of concern which an individual has toward an innovation depends 
uponthe degree of personal involvement with the innovation. Hall, George*, , 
and Rutherford (1977) identified seven stages* of concern about the innova- 

y ~r • • • * ' 

tioo. They demonstrated that one's jpovement through these stages is a 
developmentaV process in which earlier concerns must firs'}; be resolved 
{lowered intensity) before later concerns emerge (increase in intensity). 
To provide a measure of Stages of Concern, Hall and his colleagues developed 
a 35-item Stages of Concern Questionnaire which was validated over a three- 
year period. The SoC Questionnaire was used in cross-sectional bind longi- 
tudinal studies of 11 different educational innovations and was tested'for 
estimates of reliability, internal consistency, and validity. Tfie extensive 
.psychometric. data obtained from these studies enabled Hall,-et al., to 
conclude that the«£oc Questionnaire accurately measured Stages of Concern 
about the innovation. 

The SoC Questionnaires consists of three components: (1) an introductory 
page, (2) 35 test items, and (3) an optional demographic page. The same 
Questionnaire items are used each time, but the name *af the, innovation is*-* 
changed on the introductory page. Ttie purpose of lhe a introductory page is« - 
threefold: (1) to present the purpose of the instrument; (2) to explain how 
to complete the instrument 'and (3) to indicate which "innovation" the 
individual ts to, consider when responding. The next two pages of the ques- 
tionnaire contain the 35 items to which the individual responds.^ The 
respondent marks each'it'em on a 0-7 Likert scale according to the degree to 
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which the item "describes a current concern of the "i ndi vidual . ^Jie third 
part of the questionnaire is an optional demographic page which is -used to 
gather information about the respondents". The specif i-c content of- the 
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demographic page varies according to the informational needs of the person 
or group administering the instruments The questionnaire can'be issued by 
mail or in person and can be administered to a group or to an individual; it 
takes approximately 10 to 15 minutes to complete (see Attachment 1). 

Level of\se Interview (LoU) . To measure levels of use, a focused 

* * '* 

interview was developed which involves a branching format with specific 

.questions and follow-up proves (Loucks, 1 Newlove, & Hall, 1975). Data frpm 

research studies pn change and evaluation indicate that the' eight different 

^LoU's can be reliably measured usrftg. the "focused interview" technique (Hall 

& Loucks, 1977). Furthermore, thiT^ults of a study conducted by Hall and 

Loucks using an ethnographic methodology attested f to the ^val idity of the 

; LoU Interview procedure. , . 

An important characteristic of the LoU Interview is. that it is not 

specific to anyone innovation, s^ince the same tjpe of questions are askecfr 

of alii innovations.: However, to adapt the LoU Interview to the complex 

, '* • « 

innovation of bilingual education, one needs to specify" the frame of refer- 
ence of the innovation, a pracess which involves\(l). developing a basic 
definition of the specific component of bilingual education (i.e., Spanish 
; reading) based on existing theoretical considerations ; (2) 'developing probe 
questipns to determine the variations on use ("configurations") of the 
• specific component, as they now exist; and (3) developing guidelines and/or 
distinguishing characteristics f6r*what constitutes use of the -specific 
component how often, how long, etc.). Such information is^required to 
develop probe questions pribr to the interview that enables the interviewer 
. to obtain the information necessary to make a -"use/non-yse") decision in the 
branching question format' described earlier. 
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The length of the LoU Interview varies according to the talkativeness 
of the user and the degree* of personal involvement with the innovation, but 
usually it takes about 20 minutes. The interview js conducted by. a trained 1 
interviewer who is thoroughly familiar with the innovation*. The interviewed 
is trained -to probe for information r;el^ted'/to (1) the overall level of use; 
(2) the decision poirits which separate each level; and (3) categorical infor 
matio'n*that represents additional data points within a 4 level. The interview 

j^s^tape recorded and later evaluated by trained raters. Five members o£JJie 
'present S£DL research" team Have been trained and are edified LoU Inter- 
viewers and ratersv The [A\j Interview format is. shown in Attachment 2. 

Bilingual. Classroom Questionnaire fB£Q) . One fodis of SEDL's earlier 
work (Dominguez & Tunmer, 1979) was the development of a procedure for 
determining the configurations G^^i lingual education ^rogram^which are 
being implemented. For many innovations it is possible to identify key 
characteristics of components, so that variations in the innovation can be. 

< observed. Specific innovation configurations are operationally defined in ' 
terms of variation in the selection and J use of. innovation components. Hall 
and Loucks (1978) describe a procedure for identifying configurations' which 
involutes deter minin g the components and component Variations that describe 
the innovation in use. As the number of components* and variations within 

-components increases, there is a corresponding increase in the h umber .of 

* r* 1 ■ 

configurations for a- given innovation. .For ti>novations^having a large num- 
ber of components, such as bilingual education, it is necessary to select 
the '"key" components of the innovation in order to Veduc'e the number of 
possible . configurations to 'a manageable set of dominant patterns 
-In their paper Hall and Loucks also discuss the notion^ of a 
"configuration cpntinuum," which follows: , 
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, ) 




'*# — • ** 

. ^ — , — . -j 


• Not the 
"III novation 






The InnoVation * 



l ^ At the far right of the continuum lies the developer's model. As • 

additional variation -in the original model is introduced, the resulting; 

configurations approach the Area, of Drastic Mutation, the zone beyond which - 

modified forms of the. original innovation are m> longer Accepted as the 

innovation,. . . '*."*' * • * " * ' 

. Applying the contempts of innovation component and configuration " 

continuum to the innovation of bj lingual education, SEDL has developed a , V7, ' 

continuum of 14 possible dual-language program structures, each teing ' 

•defired in. Jerms of variation on three major components;* ' 

' t 1. Percent of instruction time .of language -arts which is deVo'ted to » 
Spanish language arts (i.e., reading and writing, in Spanish And - 
„ Spanish oral language development) . ' x _ 

■ I. Percent of instruction; time of content areas othervthan language "j. ^ 
/ arts -which is-tau«fht in Spanish (i .e. , -mathematics , science, social 
- studies, music, etc.).' 

} » ♦ *• m * 

* • .* * . *■ 

* 3. Grade levels at which such instruction is provfded. _ 
i'h sum, the three-most important' distinguishing instructional variables' 
seem to be- amount of -instrucUon4of- the-4anguage, amount *of instruction ±n 
the language, and th'e grade leveU at which ,such . instruction. is jprovided. .» 

The type of possible dual-language .program structures range -from thtis'e • - 

? k ' \ "9 

in which yery little Spanish is. included- in< the' curriculum to those in which 

" ' • » ' % — . . * .* 

— * : — ■ — ~ v \ , , . ■ . 

Dr. Ernesto Za'mora of the Te/as^ Education Agency worked closely with, 
the staff in developing- the continuum land is. largely responsible for pro- " 
viding definitions of the 14 program^ structures . f 

\ 
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both^njglish and Spanish are usfed as the medium of instruction in all 

curricutar domains. As shown below, the continuuth of- program structures 1 

may be ditfTtfed JntcrlSfiaee groups: (1) programs which do not satisfy minimum 

requirements to be classified a$ bilingual pro-ams, (2) transitional pro- 

> » • * ' i 

grams, and (3) maintenance programs'. . , * 




Non-Bi lirjjgtlal 
Programs 
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Maintenance* 
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The division between nor^-bi lingual programs (1-4) and the remaining two 

groups Of programs (5-14) provides the basis for a definition that may be 

used in making the "use/non-use" decision described earlier, "it is also 

the analog to the Point of Drastic Mutation of configuration continuums. 

Transitional programs are those in which Spanish is utilized as an 

instructional vehicle solely to facilitate the acquisition of English lan- 

guage skills. Instruction in Spanish is provided in decreasing amounts as 

instruction in Englishes increased in each successive grade level until * 

all of the curriculunris taught in English. In essence^ the ultimate aim 

is to exit the child from this dual -language curriculum to a^singletOanguage 

curriculum (i,e,, the regular English-only program). Maintenance programs 

also utilize both languages as vehicles for teaching and' learning, but un- 

like transitional programs, afte^ instruction in Spanish is gradually ; 

decreased and English increased, instruction continues on a 50/50 ba^is at 

a predetermined point as the student advances in grade level. By maintain - 

ing and developing both languages throughout the educational program, the 

ultimate aim is for* the studentjto become bi 1 ingtTat^bi cultural with a 

capacity tathir\k and function in either language, . * 

-a 
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Once a set ^f variables or components is derived which differentiate 
between .prpgram types, the next step is to develop a process to gather data 
on configurations of bilingual education programs in the field. Idealjy, 
the determination of program type' would be based on extensive classroom 
observations and/or teacher interviews* In most cases, however, such an 
approach would greatly exceed the resources of the schoot district. The 
SEDL sUff, therefore, decided in its earlier research to develop a ques- 
tionnaire that would? solicit the following kinds of information from each 
teacher involved in a bilingual education program: 

1. What si&jeet areas and/or instructional activities are provided 
"to -the teacher's homeroom students throughout the day? (Con- 
current (xetivities are listed separately J 

2. FQr how 'lone, i§ the instruction provided and what' is the 

* anticipated duration of the activities (e.g., two weeks, one 

• day each week, alt year long, etc.)? , . 

3. What are the language classifications of the • student or group of 
students within each instructional activity (balanced bilingual, 
monolingual English monolingual Spanish, Spanish dominant, etc.)? 

4. Who is the primary instructor of the activity (teacher, teacher 
aide, resource teacher)? ; ' * 



5/; In what language is' the ^activity conducted (including both 
^language, of instruction and language of materials)? 



It was felt that a questionnaire requiring such information on eajch student • 

in the classrodrfi would be asking too much of the teacher's time* The SEDL 

" staff j therefore , developed, pilot-te$ted>and refined the Bilingual Class- 

r.oonj Questionnaire (seeAttachment 3) which has the teacher provide a 

written' daily schedule of classroom activities. For each activity, the 
p { • ' * > 

teadjgy is aske'df to check off the language categories of the students, the 
-primary instructor^ the language of /instruction, and the language of material 
Professional Dextelopment Questionnaire CPDQ) . In its earlier research, 
SEDL found that the information provided by the LoU Interview, the SoC 
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Questionnaire, and the BCQ did not adequately address the needs of teachers 
in bilingual programs. Given the complexity and scdpe of bilingual educa- 
tion, an additional instrument was called for 'to provide data^on teachers 1 
perceived needs for skills and knowledge related to the instruction of LEP 
student's. The Professional Development Questionnaire was, therefore, 
developed by SEDL as a supplement to the, other instruments (see Attachment . 
4 )\ The PDQ' consists of 62 items which were^flrawn. from published compe- 
tency lists based on the opinions of experts and on research studies 
available in the 1 iterature* orj bilingual education and teacher effectiveness. 
The- items are organized into eight different topic areas, including general 
information; planning for instruction; instruction of content areas; manage-^ 
ment; linguistic skills; culture; assessment and evaluation; and school - 
community relations. 

Stfrvey of Perceptions of inservjae Training . This instrument 

was developed especially for use in the research project so that data would. 



be available concerning the perceptions that teacher^ have regarding the 
current- inservice education_program as run by the school district. The 
survey^ includes a number of Likert-type items and checklists.. At the end 
of the survey are several open-ende.d questions in which teachers are asked 
to describe the strengths and. weaknesses of the current inservice program 
and to provide^Che^^iew of what an ideal p/tfgram might.look l,ike/ Thi 
instrument is ihclutled in Attachment 5 . - . 
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Data Collection and Procedures 

The data in most cases were collected from teachers at each school 
during individual interviews and at faculty meetings.' 'At two of th£ schools 
teachers who were unable to attend the meetings with the project director 
"were permitted to complete the questionnaires at their own convenience and 
submit them at a later date. Ethnographic field notes were also collected 
at. these meetings by *the project director. /Ldiscussion of what took place 
at these meetings with teachers can be found in Attachment 6. 

Teacher meetings- at each campus . The meetings varied from one to one 
and one-half hours and all were conducted immediately after class dismissal, 
during the normal working hours 0 of- the teachers. There were clearly some 
advantages and disadvantages in having these meetings. Some of the advan- ~ 
tages of the group format were efficiency and clear channels of communica- 
tion. Questionnaires, were administered to all teachers at.a school 
simultaneously and it; was not necessary to have to remind them at a later 



date to complete the questionnaires. Any questions concerning the meaning 
of questionnaire items, the purpose of specific questions, etc., were 
directed to the staff" member from SEDL who was present at the meeting. ♦ 
This direct communication probably resulted in a higher validity of # the 
teachers 1 responses. - ^ 

On the other hand, having the meetings after school~had disadvantages 
also. Teachers were. tired by 3:00 p.m. and were not able to work as well 
'as they might have if the meetings ^could have been held in the mrj/nq. 
for some teachers, especially the ones who are overworked, this last hour" 4 
of the working day is cherished as a time to do individual planning. Rather 
than overburdening the teachers ynth too many test instruments atf a given 
meeting, sfeveral meetings were held at each schcfol , with no more than two- 
three. questionnaires being completed .during any, given meeting. 



Teacher Interviews (LoU) . All of the indi vidua ^interviews with 
teachers were conducted attach campus within a two-month period, from 
December 15, 1980' to February 10, 1981. By taping the interview it' was 
possible for a trained Level of Use rater to judge the extent to which the 
instructional component was being implemented .(ESL, Spanish reading,, etc-.) . 
In addition, the interview provided the only structured time in which 
teachers could talk indi vidually. to a SEDL staff member about their feel- 
ings and ideas concerning the inservice program. Some of. the teachers seemed 
to appreciate this opportunity to be, listened to and for their ideas as pro- 
fessional teachers to be reacted (see -Attachment 7). 

Meetings with *Advisorij Committee and with Cen tral Administrators. A ? t . 

c j * 

certain times during the school year meetings were held with central admin- 
istrators or with the advisory committee for the purpose of maintaining 
-adequate communication c ynks between SEDL and the school district and 
receiving information regarding the prog ress of the project, along with 
corrective feedback for the implementation of future project activities. 
Thus; -these groups of individuals helped to monitor the progress of the 
groject and were involved in what is comoTTTy^ferrfed to as formative 

evaluation or process evaluation. • . \^ 

The meetings with centra^ school district administrators were attended 
by principals, instructional coordinators, bilingual coordinators, the 
director of programs for bilingual and special education, the superinten- 
dent, assistant superintendent and SEDL researchers. The main meetings 
occurred in October 1980 and April 1981. The first meeting served as a 
planning meeting while the latter- meeting was convened to discuss some of 
the preliminary results obtained from the teachers which were, relevant to 
the district's inservice program. The notes which were taken at these 
meetings are shown in Attachment 8. _ ' 
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The meetings of the advisory committee were different from those of, 

central administrators in both the numbers and .types of individuals invited.. 

The adviscrry committee meetings were much smaller and consisted of more 

-diverse groups of individuals from the community as weU as the % school „ , 

* * / 

district. Principals,, the bilingual program director, and teacher and 

parent representatives from^e^h school were invite^to tjie meetings. Thus,* 

the advisory committee ioTicited help from the community and it was ffclt 

that parents should be involved in decision making if they desired, since 

*their children would be the indirect, beneficiaries of any changes made in 

teacher .inservice education. * ' * 

While several parents did attend these meetings, their low attendance 

generally was disappointing. Perhaps the meetings should have been held at^ 

locaV schools or private residences rather than in the board room of the 

administration building. An attempt was made to at least move the April 

1981 meeting to the bilingual director's office, 'but only one additional 

% parent showed up. If the project were to be replicated, it would be wise 

to mke special attempts to involve parents in the planning of the project 

from the very beginning. ; % u 

At the onset of the .project, the advisory committee reviewed copies of 

the proposed questionnaires to be used with teachers. As a result of their 

assessment of these instruments, several changes were made in the instruments 

before being. sent to teachers. For example, one pilot instrument, The Survey 

of .Perceptions of Inservice Training , was slightly revised and shortened 

because of some helpful comment? generated by members of the committee. - 
t r s , • . 

Iiater on in -the project SEDL provided the committee with the. prel iminary 

results obtained "from questionnaires, interviews a\<J ethnographic field 

rioter. They were asked to stud^the* data carefully to determine which 

29 
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findings would be of the most interest *to teacher^ and be the most relevant 

for considering changes in the inservice education program for teachers of * 

LEP children.. This was an impcirtant task to accomplish because only one to 

one and one-half hours would be set aside to report data to teachers at 

each of the three schools. 

The committee decided that each teacher should receive a copy-*©f all 
) ? . 

of the main results, including summary tables and graphs, but that not all 
of the results be discussed at the meetings. It was recommended that the 
professional Development "Questionnaire and the Concerns Questionnaire be 
gi/Ven priority for discussion at the meetings, and several of the advisory 
committee members felt that the teachers might be able to aid in interpreting 
some of the findings. 

All of the advisory committee meetings' were recorded on tape. Notes 
from these meetings* can be found in Attachment 9. . s 
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V, 'DATA ANALYSIS 

" Types of Analyses Performed ' '. • ' ' 

•*••'.• 
Because of the. nature of the data. it. seemed appropriate to use mainly 

descriptive^as opposed to more experimental types of analyses. ' *■ 

Since not all teachers- completed every assessment instrument, either 

because of absence from the meetings or because an instrument was not 

relevant for their particular job assignment, the numbers of respondents in 

each categq^y often were small or unequal^ Hence, frequencies,- percentages 

and raw numerical data were used often in <the- interpretation of the data. 

The preliminary computer runs were done on all teachers as one group, 

but while these data could give administrators and teachers an overal.l view 

of the results, they did not distinguish among various subgroups Jbf the 

population. It was thought to be 'more meaningful, then, to perform 

separate analyses in order to determine the- extent to which responses^ 



-^iifJ^ed^rom^egular cJAs&^om- teachers, bilingual education teachers and 
special education teachers. In addition, separate analyses were performed 
for the three schools. 

Profession al Development Questionnaire . Items on this .questionnaire 
tapped areas in which teachers desired more ihsef vice training. Each item 
was rated by teachers on a-4-point scale. The extent of need for traininq 
in a given area would be rated either "not desired,' 1 "to a little extent," . 

"to an average extent or "to a great extent."' 

s • ** • 

frequency runs by computer showed the numbers and percentages of • 
teachers who rated each item using-the 4-point s.cale. Data were available 
both for all teachers who completed the questionnaire. as well as for regular 
classroom, bilingual education' and special education teachers. Tables. wer* 
compiTfa for each group of teachers showing the items rated "to a great , 



extent". or "not desired" by the. largest, number of teachers . The reason for 

* > ' " • . * % • 

reporting ( the•• items 1 rated as "not desired" was to pinpoint thos,e areas in 
• • » . * / , 

which teachers already felt competent or simply did not have a need for 

more training. By knowing this information the school^ district would be 

able to revise the-content of its inservice program accordingly. > . 

■ • / ' . ► • . \ . ' . • 

* Concerns Questionnaire . Depending 'upon .the specific subject areas 

taught*, the teachers were asked to state their conterns regarding the 

t ^A?jp.9 P.t J%i Xw.n^sh J^eadjn^ , Engl i.sh : reading i f Or LEP chi 1 dreri "or 

Spanish math. Since the questionnaire has bepn used in numerous research 

studies by the Research and Development Center. at the University ef Texas, 

the 35 test items were already normed as to "Stages 'of Concern 11 ,; a compute 

program was used to generate profiles both for .individual teacheri and-for 

1 * - V ' - * fc 

groups tof teacher which showed- their percentiles at; each of the seven 
stages of .concern. - ( j 

While these profiles*may B have been interesting and useful to some 
indiv4dual teachers, they did not yield information^ which was specific 
enough to be relevant for planning an inservice program for teachers. As' a 
secondary analyses of -the data, them, a tally was made t<5 determine which' 
items had been rated of highest concern by each of the' three groups of 

9 0 

teachers and at eacfv of the**three;schools* > ^ 

^Bilingual Classroom Questionnaire: Jhe computer analyses of data from 
this questionnaire, yielded* a voluminous" -printput about twp 4nches thick. 
The main information~obtained from tfie^ana]-ysis w&s the proportion of 

Q S • * 

instructional time during the school day devoted to English as opposed to 
Spanish for all content areas, major content areas only, and language ar£s. 
|In addition, this time was further divided to show the pr6port^>n of English 
versus Spanish instructional time received by children of varying degrees of 



9 * 



^ bilingual ism. ,Jhe printout provided the above information for all classroom 

tjkchers ^verSged together, for all teachers at specific scho&ls,. for bilin- 
gual teachers only, and for\each of 89 individual 4 teachers. 
' • ' ' Survey' of -Perceptions of ■ Inservice Training* '-There "were several type$ 

of analyses performed on the data from tfn's ^^^rumenV Teachers rated the 
first 16 items on a 5-point Likert scale from "not at all true". to "completely* 
true." Overall tallies showed the numbers of teactiefs who rated each item (t 

.1 at„differeat levels of the 5-tpoint scale.- The- frequency distributions were" ' 

then .studied for possible interactions, and sec'ondary analyses were- run to 
'detect the presence of significant differences across schools. The fiext 8 
items were- checklists dealing with various procedures, incentives, collabo- \ 5 
rating agencies, etc., relevant to the districts inservice program in . 
recent years. Raw frequencies were counted for each of these items' to .get 
an overall lecture of the teachers' responses. .The final 3 items were 
open-ended iff format and. teachers were asked to give their views regarding - - 
? the strengths and weaknesses of the current inservice program. -Analyses for « 

these items were done by hand* The-numbers and percentages of teachers who' 
mentioned the same strengths and weaknesses 'were tallied and placed in rank 
order as to frequency of occurrence « 

Uvel of Use Interview , The LoU .Interview was the only one^of the \ 
fiv^-assessment instruments to be recorded on tape: During these interviews 
the. teachers werfe asked to discuss the' implementation- of an instructional 
innovation in, the classroom. A trained Loy rater f ronf SEDL later listened * ' 

to the tapes^ carefully to determine the extent to which each teacher was 

■* « 

c v , 

o * , 

implementing the innovation in regards to^sharing, assessing, performing, 
acquiring ^new knowledge, e£c. . An overall '{level of ule^ was' then assigned 
to each teacher based upon the pattern of J implementation. Finally, a tally 

t < ■ . p — \ , < ■ . ' ; 

-51 ' " . ^ . . * ... . 



was made for each schooUof the numbers* of -"teachers at each level of use 
for the different Innovation components . 



4 * 



V 



34 



37 



V 



VI. b DISCUSSION OF FINDINGS 



Some of the most important findings only from each of the five « . 
assessment instruments briefly are discussed below. A series of tables 

- ^wbich present a more comprehensive" view.of the results can be found in 

- * 
Attachment XQr Some of the teachers 1 comments, suggestions and reactions to 

■ the test instruments can be found in Attachment 11. \ 

s 1 ' Professional development* Que s&grmetlre . A rank order of the items on 

- the PDQ showed that the areas of greatest" need "for teacFier training" were 

* for. "teaching reading^Nattd "attending to behavior problems/' More than 
half of all teachers completing-this questionnaire felt that these areas 
were needed to a great extent. Specifically, when teachers were asked to 
t^ll wh y these two areas U&re* given such a high prfonty, they stressed the 
need for all childre%to leanTbasic skills and to be able to read well. 

- Also, the problem? caused by ineffective classroom management take. precioSs 
tirne away from the instruction. of ma.ior content. -arpas . One of theJprincipals 
pUnted out that al] teachers -could benefit from more workshops hi the area 

• of*assertive discipline. • 

.Several other areas wlvfch'were of a slightl^ lower priority but were 
viewed as being needed to a 'great exteni>-by more than 40% of all teachers 
'-'were "attending to individual student differen§es ,r "and "organizing materials 
*»and resources." 'Perhaps this results from the reality of desegregation in 
the -schdoTs arid the; fact -that teachers now must deal with heterogeneous 
groups of children who -h£ve <lif.ffering .needs>anq abilities.- It seems to be 



a positive sign that teachers are concerned with attending to the special 
needs of children, since it reflects their sensitivity to the importance of 
promoting every child's educational development. 
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In -addition to the above results. for all teachers, the bilingual 
teachers whQ responded to this questionnaire rated several other areas as 
being of a high priority for training: fostering the acceptance and appre- 
ciation of cultural^diversity and determining when a child, is ready to ^ — 

transfer skills learned in the first language to the second language. 

v I 

Bilingual teachers realize the need fpr the mutual acceptance and' apprecia- 
tion of cultural diversity by school children from differ.ent-ethnic backy 
_gnourids_s_Q_ that .tetter_un_dw$ s^ecd_n^d_ar.e.a„jiientibnjedl 
transferring skills from LI to L2 is an area which bilingual teacheVs across 
the United States are concerned with and which is in dire need of more re- 
search. Simply conducting inservice workshops in this area would not 
totally eliminate the need of teachers for'mtffe^ training in the future'. 

Interestingly'enough, one of the .areas which all teachers (including 
bilingual teachers) rated as "not desired" was to receive, training in the 

• • ft ' . 

philosophy and theory of bilingual education. When teachers were asked why 



this was of such a 'low priority the most common response was that they were 
tired of attending workshops stressing theory which could not readily be 
•applied to the classroom. This type of statement has, of course, been made 
with increasing frequency by teachers throughout the nation, .and suggests 
that some changes, need to occur in inservice programs to insure that the 
needs of teachers af*e % being met. .~It*wou1d have been^Jess disturbing if 
teachers had said that they already knew a great deal about :the phflosophy 
and theory of biljffigual education, but this was not the case; instead, the 
inability *to-apply these concepts was 7 discouraging them to- pursue further * 
training in the area. . ; 

Concerns Quesvionnat^ This instrument was designed- to measure the 
types of concerns' that teachers have toward educational innovations such as' 



ESL, Spanish reading'Sni English readi>n£ for LEP students. Only those 
teachers v»ho were actually teaching intone of these areas^were to complete ~- 
-.the questionnaire. In ttie case of ESL, teacher's from all three schools were 
very concerned with determining how to supplement and enhance the current~:_i_ 
"tSL program. The need for, a continuum of skills that teachers could use to 



S evaluate a child's level of performance was suggested by several teatfrers as; 
a means ,of enhancing the program, tfther teachers admitted that they w^p 
J?2*.5Hr£ AfJ*5S? w ^r!?. Providing. Jihe .students with appropriate- -instruction 
The lack of a structured ESL progranfma^a caused the tea'chers'.at two^of^ 
the schools to be concerned about not having enough time to get organized, 
-^ach day. » ^ 

■ Some of the same concerns" < ttrat~rrad~been - expressed toward E SL we're also 
* noted in teaching English reading to*LEP students. .In addition, teachers — 
~were concerned about students' attitudes toward English reading/ When askecr 
" to elaborate on their responses,' they saicL^that the children need to be 



motivated to read -so that they w.ill learn faster and enjoy bfeir reading: 

, At two of the schools, coordination of tasks and people i> taking too muoh " 

, • , - • 

.'of the teachers' time. ~ One reason for this, at least at the K-l school, 
was that an open classroom environment results in teachers having to deal 
with numerous groups of children throughout the day. Teachers working in 
self-contained classrooms, on the other handT do not have to deal with this 

'situation to the same degree. 

For bilingual, teachers teaching Spanish reading, some .of the strongest" 

* * $ 

concerns were to know-what other faculty are doing in the area and to deter- 
mine how to supplement and enhance'the Spanish reading program. In other 
"words, teachers feel that the program could be^ improved, especially if. 
better materials can be fouhd~or developed. Several of the teachers had 
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criticized some of the^Spanish curricula for not being appropriate for the 

children, either' because of difficulty level or dialect differences, -Other 

concerns were very similar to those already mentioned by teachers of English 

reading to LEP students (i.e., attitudes toward English reading). 

Level of Use Interview. A total of 82 interviews were conducted 

regarding the implementation of whichever innovation^freN;eachers had 

responded to on«the Concerns Questionnaire. Results of the ratings of each 

teacher's .Level of Use (Loll) showed that teachers had been rated at one of 

four levels of the Loll scale. Slightlf more than half of the teachers were 
* 

rated* as "Routine 11 users in which the innovation is being implemented with 
few. or no changes b,eing made and with minimal problems of management and 
organization. The nextymost commonly rated level was that of "Refinement" 
in which the teacher has mastered the innovation* to the point that she/he 
has the resources to implement changes in order to -increase tfr^overal 1 
i^npapt of the innovation on the students. Roughly 25 percent of the yiter- 
views were rated at- the Refinement level. 

An. additional 12 interviews were rated as "Mechanical." Teachers at 
this level experience mild to severe problems in being able to-implement 
the innovation, with poor organization of materials, inadequate planning, 
lack of behavioral management of students,* etc. At least some of the 

* > 9 

teachers^who had been rated "Mechanical" were either new to- bilingual edu- 

% • *■ • 

cation or in their first year of implementing the innovation., With 
additional experience and training, one would expect the level of implemen- 
tation to improve to at least the "Routine" level* 

Several teachers'were judged to have reached the /'Integration" level 
in'which* they are similar to teachers at the "Refinement" level except that 
they now spend much time* collaborating and sharing with other teachers in * 



order to combine their resources for a collective, impact on students. 
> In. conclusion, teachers who were interviewed as to Level of Use were 

found to" be at different stages in the implementation process. It would' 
seem desirarble for new teachers an£ teachers who are having difficulty 
implementing the innovation to participate in a carefully planned inservice 
program geared to their needs. On the other hand* those teachers who have 
experienced much success in the implementation process could serve as role 
mqdels and could help direct the inservice activities. - 

N ^ * 

v Bilingual ,Vlas&room Questionnaire . The results from this questionnaire 

, were viewed by some teachers to b^ invalid; thus, they will probably not aid 

in designing an inservice program for teachers. Most teachers seemed to feel 

that tiie, patterns obtained did not reflect what actually goes on inthe 

classroom. For* example, bilingual Spanish dominant children in kindergarten 

received an average of only 16% o"f their language arts 1 instructional" time 

in Spanish, with 84% of the time being devoted to English.,* 

Teachers were asked at campus meetings to try to explain why the 

. - results might be invalid. Several teachers felt that the language classifi- 
* * * * • 

m cation system had been corifusing.^nd that they had interchanged the English 

dominant and Spanish dominant bilingual students. -Others may have -been 

^ overwhelmed in completing the questionnaire since some teachers were rather 

rushed when the questionnaire was administered and they may not have under- 

stood the~ instruction^. Another reason may have been the fact thatTthl - 

questionrtaire does not ask for the exact numbers of students of a given 

language classification who "are being instructed during a specified, time* - 

i period/ For example, if a teacher checked the category of Spanish Dominant 

for an ESL^class of 30 minutes each day, it is not possible to determine 

, whether only, one Spanish Dominant student was involved or whether there were 

r- 

.26 Spanish' DQjninaYit. s'tudents, etc. . 
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Survey of Perceptions of Inservice Training. The purpose of this 
instrument was to assess all teachers 1 knowledge and feelings toward the 
district-wide inservice program. Results were very informative to both 
administrators and teachers; only the most striking results will be dis- 
cussed here. • - 

Teachers were very much in agreement with the first U,kert-type item 
of the survey!- In fact, of 103 teachers/no one disagreed with the statement 
that ''teachers should be given the authority to choose the type of -inservice 
training program that they feel is appropriate for their school district." 
Thus, teachers in thfs school district seem to demand a more active rather 
than passive participation in the decisions that affect inservice training. 
Along the same token, they believe that their superiors do not understand 
their needs arfd should not attempt to diagnose their competencies. Only 
^ 33% of all teachers agreed that "principals and district administrators 
should diagripse the competencies of each teacher to determine the type of 
inservice training needed. 

Another area inwhich teachers were united concerned the implementation 
of skill* acquired in inservice training. About two-thirds of the teachers ■ 
•agreed that there is not enough assistance and feedback offered to teachers 

i*n implementing new. -knowledge and skills acquired through inservice training. 

* *\ ' 

The time when inservice sessions should be scheduled was another issue 
which teachers viewed to be important. Wfiile virtually all teachers felt 
that to conduct inservice training during regular schpol hours is appropriate, < 
almost two-thirds felt that to have inservice sessions immediately after 
school would be inappropriate. Only one ^easjier felt <that weekends would be 
acceptable and virtually rto teachers waht'dd to have inservice sessions 
planned dur.ing evening hours. Since inservice sessions in past years have 
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sometimes occurred on- weekends or after school these results were important" 

« 

for the administrator^ to be made aware of. 

At the -end of the survey teachersNrfere asked to note strengths and 

weaknesses* of the current inservice program. There were 30 of^a total* of 
^75 teachers (or 40%) who stated that the fact that teachen^fcioose topics 

for inservice* sessions^ is a major strength of the district's program. Also, 
'16% stressed that the*current inservice Program is an improvement over ones 

from past years. However, 31% of the -teachers listed irrelevant sessions 

» ■ 

and materials as representing a major weakness. An additional 15% felt that 
presenters of inservice sessions are inadequate. 

v When asked how one should go about planning inservice sessions, the 
most common responses were as follows: to survey teachers for topjcs; ' 
individualize inservice* for each teacher and perform careful followup of 
training; hire mdre competent speakers; and schedule inservice workshops 
during the school day.. 

The next, and final section of this report- reveals that at least some 
administrators have become attuned to the needs of teachers, as obtained in 
this study. A brief summary of the. changes planned for the 1981-1982 school 
year are presented in the next section." 
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VII. CHANGES MADE IN 1981-1982 INSEWKE PROGRAM 

As of September 1981, several 'changes related to inserVice teacher * 

education had already been made and others were being planned as a result 

of SEDL's research study. The mafn changes that are being made deal with c 

inservice for bilingual education teachers; thus, the changes will affect a 

large number of limited English proficient (LEP) students. While district - 

administrators had already known' before the 1 study 'began that changes in the v 

... 

inservice program were needed, the study provided them with concrete data 

upon which to base these chang£§. 

According to the director of bilingual education for the school 

district a number of changes*wnll be made in bilingual' inservice when com- 

pared to last year's program The following list comprises the ^or . 

changes that are being implemented: 

. Teachers are to decide for themseives what types of sessions they 
would like to have and what popics should be discussed* Last year, 
bvlingual teachers were ~told which sessions to attend. 

* . Although teachers will have a major role in choosing topics for 
inservice training , administrators wil\ still be able to veto 
teachers 9 decisions , in 'the event of conflicts (i.e., administrators 
may feel that Some aspects of bilingual education theory are essen- 
tial to include in the inservice plan, especially for certain 
teachers) . 

y 

Inservice training will be individualized as much as possible, 
especially for new teachers. / * 

. Inservice sessions which were formerly held on Saturdays Willi be 
scheduled during the regular school day and will be ongoing. 

. An increased emphasis will be made in looking 'at the special* needs 
of teachers, depending, upon the school ayid grade level at which 
they teach* 1 - ' k • 

In addition to the above Changes, the English as a Second Language (ESL) 
» • » 

.program is being modified "drastically In the following ways:** 

• Since teachers expressed a strong need for more heVg and training 
in ESL a. structured continuum of skills will be developed to serve 
ESL teachers ' from grades 2-5. EeLst year the continuum Qf skills, 
existed for grades K and, l.only. 

42 ' ' M ^ 



r 



• SSL teachers will receive individualized insefioice training, with 
teachers in the same schgols collaborating with each other as. much 
as possible. 

. Teachers may now teach ESL during a scheduled class period or they 
may, opt to incorporate ESL into the class curriculum throughout *the 
day- ■ • • # 

. * While much leeway is given to teachers concerning the manner in 
which they impleme&t ESL> they will be -accountable for the quality 
of their performance and will be monitored. 

Implications and Cdnclusions . | 

• Ajj important implication .emerging from the study is that^ school 
districts might be wise in trying to individualize their inservice programs 
for- teachers as much as possible since teachers appear to be quite hetero- 
geneous in educational background^ experience, Jabil ity and professional 



interests. This individualization of training* however, should be the 
direct* result of a. comprehensive needs assessment similar to the one con- 
ducted in this study. * * 

In conclusion, the fact that changes were made in the schopl. district's 
inservice education program for bilingual teachers as a direct result of the 
findings from, this study attest to the success of the study in fulfilling 
-its purpose. Not onlywere^ changes made in the inservice program but the t 

idevelopmetit v of English as a second language '(ESL) materials for teachers bf 

\ ■ \ - 

LEP children also occurred because of the study's findings. Wh^t will be ( 

important w^ol low up in the future wi 1.1 be the reactions of teachers to 

these changes, ahd ultimately, it yi/ill be important to determine whether 

LEP children are in fact benefiting in their education from an* improved m 

effort to meet their special needs. 
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Concerns Questionnaire 
N'ame ' / - 



•Date Completed y , B 

IX is very fmportatit for continuity in processing these, data that we have a 
unique number that you can remember/ Please use: 

Last 4 digits SS# f_ , . 

The purpose of 'this questionnaire is to determine. the concerns of people 
involved in the bilingual education adoption process. The items were' 
developed from typical responses of school and college teachers who ranqed 
from no knowledge at all about various Drogr&ms of instruction to many years 
of experience with them. Therefore, a good part of the items^may appear to 
be of little relevance of irrelevant tp you at this time . For the completely 
irrelevant items, please circle "0" oh ttie scale. Other items will represent 
those concerns you do^have, in varying degrees *bf intensity, and should be 
marked higher on the scale, according to the^ explanation at the top of each 
of the following pages. v 

For example : , 1 

0 1 2 3 4 5 6 ©, This statement is very true of me at this tiijie.' 

01 2 3 0. 5 5 ' 7 This statement is spmewhat true of me non. 
00234567 This statement is not at all true of me.at^this time. 

(fi) 1 2 3 4. 5-> & 7 This statement seems irrelevant to me. 



Please respond to the items in aterms of your present concerns , or how you feel 
about your involvement 'or potential involvement with English reading for LEP 
students. We do not hold to any one definition of English reading for LEP 
students, so please think of it 1rf terms of your own perceptions of what it . 
involves. Remember to respond to^eagh item in terms of your present concerns 
about. your involvement or potential involvement with English reading for LEP 
students . , • • > 

Thank yau for taking time to complete this task. , * / 

. ..• ^ ■ K ■ ■ . ■ 



Copyright, 1974. 
Procedures for Adopting Educational Innovations/CBAM Project 
R&D Center for Teacher Education, The University of Texas at Austin 



Oct/ 1980 

43 ' ' ■ ' a 



• 0 1 

Not true bf me now 



3- . . 4 ■ 
Somewhat true of me now 



1. I am concerned about LEP sjtuoents 1 attitudes toward 
[ English reading. 

/Zl I now know^ of some other English*reading programs 
,that might work better. 




6 ■ 7 
Very true of me now 

0 1 2 3 4 5 6 7 

» * * 

0-1 234567 



3. I don't even knofo&hat English reading for LEP students is. 0 1 2 3 4 5 6 '7 

' . *» - r • * 

4. " I am concerned about not having' enooah time to 4 01 234S67 
organize^iyself each day. * \ , 

0 1 2 3 4 5 6 7 

0 1 2 3 4 5 6 7 

0 12 3 4 5 6.7 

■ 

0 1 2 3.4.5 6 7 
■v 

0 1 2 3 4 5 6 7 



5* _I would like to help other faculty , in their use of 
* English reading for- LEP students. 

6. I have a very limited* knowledge about lEftgHsh readings 
for LEP students. • - 1 • 

7. I would like to know the^effec^ of reorganization on 
my professional status. ,V ^ 

8. I am concerned about- s'onfl ict between my interests <* 
dnd my responsibilities: 

f ' 

, 9« I am concerned about Revising my use of English reading 
• r. ; f<3r LEp students, v , . 

- J#. 4 ^pWou^d >1ik£Tt<> deVelop working relationships with both* 
^^ /V cfur faculty, and outside faculty /ising' English reading 



)r k£p v $+udet}ts, 
. Tali £Qrtc^4d $b&ut h&w Engl ish reding affects 4.EP 



12/ *I <MPnot cohc^tfd&rabofe frqlfish reading for LEP 
students,,^ ~ ' >. , 

, > - fc * *; < 

13. I would lik# to know who -WW makeot^e 'decisions 

regarding Engl ish rea«frfg .fof* LEP^ students . , k - 
* ' * . * \ *& \ J i . * 

14/ I' would like*to di$c'u§& the-possi^ii ily of using 
. 'English reading for' LEF^t^entS. ;* \ . - 

15. I would like to know what resof|r<5s£ are available? if we 
decide to' adopt English ^eadihg^ftir.j^fp students. 

*16. ; I am CofTcerned abourmy inability tff\majiag£ al l^that , 
English reading for 4.EP students*' requires. 
; * * ' 

17. I would like to know how my teaching- c^r administration 
is supposed to change. 

18. * I would like to f ami 1 i arize k other departments or persorfs --0 1-2 3 .4 

with, the; progress of Encjl isjyre«Kng for LEP students. < 

I ■ CopyMght,\1974 
Procedures for Adopting ^dcation^l Innoyations/GBAM Project 
R&O Center for Teacher Education, The ifdiA^^ Tekas^at Austin 4 



0 lj 2 3 4 5 6 7 



0 1 2 3 4 5 6 7 
0 1 2 3' 4 5 6 7 



0123 4 56-7 
0 1 .2 3 4' 5 6 J 



0.1 2 3 4 5 6 7 
0 ' 1 " 2 3 4 5-6 7 



0 1 -2 .3 4 ' 3 v6 7 
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"0 

Not 
* 19. 
20. 

"21. 
22. 

. 23. 

24. 

257 

26. 
27. 

28;. 

29. 
30. 
31. 

* 

32. 
33. 

, 35. 



1 

true of me now 



3 4 
Somewhat true of me jiow 



•Very true of me now" 




2 
2 



I am concerned abot4 -evaluating my impact ort^students, 

I would like to revise the instructional aoproach 
of English reading fdr LEP students, ' ' - 

I am completely'occupied with other things. 0 

fp 

I would like to modify our use of Engl/iSh reading. fdr '0 
i.EP students based on r the experiences "of our students. * 

Although I ^on't- know about English readjng for LEP 0 1 S< 3 
• students, I am concerned ab^out things in the area.' 

I would like- to excite my-, LEP- students about their 0 12 3 

part "in English reading. 

•I am concerned about time spent working with 
nonacademic" problems related to English reading for 
LEP students. . •* • * 

> 

I would. like to know what the use of English reading 0 
for LEP students will require in the immediate future. 

J would, like to coordinate my eTfort-with others to 0 
•"maximize the effects of English reading for LEP students. 



4 
4 



6 7 
6,' 7 



4 5 6 7 



4.567 



0 1 2 3 4 5 6 7 



1 2 3 4 



,1 would like to have more information <on time and 0 
energy c^wMtments .required by 1 English reading for ! ^. l >- 
LEP students. ^- ' , ■ ' . ' 



X 2 

1 2 



I would like to know what other faculty ars doing in 
the area of English' reading for LEP students. 

At this time, I am not interested in learning abqut, 
English rea'ding for- LEP students. 

I would like to determine how to supplement, "enhance 
or replace English reading for LEP students. 



- V 

0.1 2 



3 

-3 

3 
3 



5 .6 
5 6. 



7 



4 5 6 7 

4 5 6 \ 

4 5*7 



O 1 2 3, 4 5 6* 7 



from LEP students to 




I would like' to use feedba 
change English reading. 



I would like to know how my role will change when I am 
.using English reading for LEP students. s. 

— * * 

Coordination of tasks and people is taking too much of 
my time. 

I would like to know how English reading for LlEP 
students is better than what we have now. 



0 1 
* % 



2 3. 4-5 



0 1 2 3 4 5 



■6 
6 



'0 1 
0 1 



2 3 4 5 6 7 



2 3 4 5 6 -7 
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-PLEASE COMPLETE THE FOLLOWING: 9 

1. School District 

2r School Name . 

3. Teacher Name " L_ 



4'. Grade(s) you currently' teach: (check* 'one more" more) _ 

K i ' 2. .3 '4 5 ' Other, specify- 

. 5. Number of years at present school . 4 

* * • 

6. Check title of your job at present school: Teacher ; Aide - 

Specialist Other, specify . — £ i (■ 

7. How long have you been- teaching in a bilingual classroom, not counting this year 

>.,.['• ± 

never ' 1 year _ *2 years 3 years 4 years - \ 

. ' ♦ 

5 years or more . .~^\ ' . 

8. In^your use of bilingual, education, do you-cpnsider yourself, to be a: 
nonuser novice - intermediate • old hand 



_p.a?t user 



(_ poor 




9. Proficiency in' Spanish; excellent 'fair 

10. What is yougflexas Education Agency certification status? (Check one) 

« State Certified Teacher with Bilingual Endorsement 

;State Certified Teacher with Special Assignment- Permit 

State Certified^VTeacher with NO Bilingual Endorsement or Special 

-'Assignment PernVrt •< ' s V 



^Currently tSaphing/on an Emergency Certificate 
Other, specify . 



: — ? \ 

11.. '.Have you received specialized training in bilingual education?. Yes. No 

'If yes, what type of training did/6u receive (.check one o/ more)?" 

• college course(s) ' district sponsored workshop(s) 

TEA/Service Center 30-hour Institute^ ^ . : \ ' ^ 

-> Other training (specify type and -length) ; ; ■_ 



^> 4 

12. Highest degree .earned: Associate Bachelpr Masters Doctorate _^ 



q 1-3. Jtear tlegree earned 
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LoU-INTCRVIEW 



NONUSER 



HAVE YOU EVER TAUGHT , IN THE PAST? IF SO, WHEN? 

WHY DID YOU. STOP? 



/ 



IF. YES: t ' vy 



CAN YOU DESCRIBE FOR/ ME HOW YOU ORGANIZED YOUR USE OF 
WHAT. PROBLEMS YOU FOUND? . . ' » • 



what effects it appeared to have on students?^ " 

When you Assess at- this point in time, what do you 

see as the strengths and weaknesses? 



ACQUIRING . • ARE YOU CURRENTLY LOOKING FOR ANY INFORMATION ABOUT 



INFORMATION,: 



"WHAT KINDS? 
FOR WHAT PURPOSES? 



O/I-II - HAVE YOU MADE *h DECISION TO USE • > INiTHE 
. FUTURE? , . 55— ■ — ,. 

I/I I ' ' IF SO, WHEN WIL4*YOU BEGTN USE? ' * . ' ~— ■ 



If needed, ask* the following Questions to search out minimum criteria: 
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• CONFIGURATION HUNT 
Spanish Reading . • 

ARE YOU CURRENTLY TEACHING SPANISH READING? 

» * 
(If NO - Ask NONUSER questions. J, ' > * 

» 

If YES* - Ask the following: 

• - • 

, * , PLEASE DESCRIBE FOR ME THE STRUCTURE OF THE SPANISH READING. PROGRAM IN 
YOUR CLASSROOM. y . * ' ,_ - 

duesti< 

• . 1. What materials do you use? Are^you^^ the Spanish version? 
« 2. Who, is it tauqht to (Tanquaqe classification of students)?- ■ 

3. How much ^Time is spent in Spanish reading each day/week? 

4. Is there a- period, specified- in the Daily Schedule? 

■5 ~ — — W r ' 

ESL 1. Do you have children in your class of limited EngliSt^pealong ability? 

* , 2. Dcs'you do anything different irr oral English development for these * 

children that you would not normally do for Monolingual English-speaking 
'children of the same age? If YES - proceed; .'If NO - go to NONUSER. , 

n o .3. Do you do tfus consistently? 

4. Is this something you do frequently (daily? amount of time?)? 

CbNTENT IT Now let's talk about the content areas': Is there any content area (math, 
AREAS .science, social studies) that you teach -the concepts first in Spanish? 

If Y£S> \ proceed;^. If NO - go to 'NONUSER. 0 _ 

2. Single put the area, or one of the areas mentioned, and ask, "Da^di 
4 do' this* consistently?" ^ k # 

' # 3. Is this' something you do frequently (daily? amount of time?)? 

Minor Content Proceed as in CONTENT AREAS above. / s 

n * Areas . « . " m " 

CULTURE 1. Tell me s about afty kinds of things that you do* that might fall in th£ 
area of CULTURE IN THE CLASSROOM. 

. '* 

2. To whom ts this taught (language classification of the students)? 

3. Do you do th'is consistently? ; 

4. Is this something you do frequently (daily? amount of time?)? 



V, 
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ASSESSING/ 
KNOWLEDGE 



ACQUIRING 
'INFORMATION 



USER 

WHAT. DO YOU SE£ AS THE." STRENGTHS AND WEAKNESSES OF YOUR OWN PROGRAM 
OF \ ? 



St. 



LoU V 



SHARING 
ASSESSING 



C 



flAVE YOU MADE" ANY ATTEMPT TO DO ANYTHING ABOUT WEAKNESSES? (PROBE THOSE 
THEY MENTIONED SPECIFICALLY.), 

S ■ 
ARj: YOU CURRENTLY LOOKING FOR. ANY INFORMATION ABOUT j ; _i 

WHAT KIND? . : - - . 

FOR WHAT PURPOSES?.. ' ' 

DO YOU WORK WITH OTHER PEOPLE IN YOUR USE OF ?. 



HAME YOU MADE ANY CHANGES. IN YOUR USE OF 
THIS JOINT. EFFORT? 

IF YES: .' ' 



BASED ON 



1 . HOW DO YOU WORK TOGETHER? 

2. HOW OFTEN? , • % 

3. " WHAT DO YOU SEE AS THE EFFECTS OF" THIS COLLABORATION? ' 

"4.^-ARE YOU LOOKING FOR ANY PARTICULAR KIND OF INFORMATION IN RELATION 
' TO THI-S-tOLLABORATlON? ' • ' . , ' " - 

5. DO YOU TALK WITH OTHERS ABOUT YOUR JOINT EFFORT (collaboration)? 
IF. SO, WHAT DO YOU SHARE WITH THEM? 

6. HAVE YOU .ASSESSED, EITHER FORMALLY OR INFORMALLY, HOW YOUR 
COLLABORATION IS WORKING? ' — — 

7. WHAT PLANS DO YOU HAVE FOR WORKING TOGETHER IN THE FUTURE? 

• IF YES, *as.k next question; if NO, proceed to sharing'. 

8. ARE YOU CONSIDERING OR PLANNING TO MAKE MAJOR MODIFICATIONS OR. 
REPLACE " • AT THIS TIME?- 



DO YOU' EVER TALK' WITH OTHERS ABOUT 



(HAVE YOU CONSIDERED ANY ALTERNATIVES OR DIFFERENT WAYS OF DOING 
THINGS WITH _^ ' - ?) 1 . . 

ARE YOU DOING ANY EVALUATING? EITHER FORMALLY OR INFORMALLY, THAT 
WOULD AFFECT YOUR USE OF \ ? ; '. 

HAVE YSU RECEIVED ANY FEEDBACK FROM STUDENTS T+iAT WOULD AFFECT THE 
WAY YOU'RE TEACHING • ? 

WHAT HAVE YOU DONE WITH THE INFORMATION THAT YOU GET? • 
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III/IVA/IVB • HAVE YOU MADE ANY CHANGES RECENTLY IN HOW YOU USE ? 



< 



WHAT? 
WHY? 

HOW RECENTLY? 



II/IVA/IVB ARE YOU CONSIDERING MAKING ANY (OTHER) CHANGES'? 



PLANNING/ * IN LOOKING- AHEAD TO LATER THIS YEAR, 
STATUS WHAT PLANS DO YOU HAVE IN RELATION TO YOUR USE OF 
REPORTING 4 • » v 



III-V/VI * ARE YOU CONSIDERING OR" PLANNING TO MAKE MAJOR MODIFICATIONS OR 
REPLACE ' ' AT THIS TIME? 



v. ,. 
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Attachment 3 
Bilingual Classroom Questionnaire (BCQ) 
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BILINGUAL CLASSROOM QUESTIONNAIRE 



Southwest ^Educational Development Laboratory 
Division of Bilingual and International Edcteation 
211 East Seventh Street 
Austin, Texas 78701 



r 



The responses fronTf in s quesTTonna Tire wffl bTusecftcT 
design inservice education for teachers, and will not 
be used to evaluate teacher knowledge, skills, or 
attitudes-, ■ **" 



January 1979 
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Teacher Name_ 
School 



Grade Level (s) 



Date Completed 



INSTRUCTIONS 

* ' v 

The Bilingual Classroom Questionnaire will be used to describe instructional » 
practices in bilingual classrooms. The Questionnaire is part of a project designed 
(1) to provide educators with procedures for describing the type of bilingual edu- 
cation in their, schools and (2) to identify staff development needs for applying 
/bilingual education' successfully. 

The Questionnaire will take aboiit 30 minutes to complete. Information is requested 
in six columns. The example provided below shows how to complete columns one 
through three. The discussion which follows describes procedures for completing 
columns one through three and adds information on columns four through six. 

In Column 1, Current Daily Schedule, please list in time sequence the daily activi- 
ties of the students in your classroom. If more than one activity occurs * during a 
given time period, list each of t the concurrent activities separately. For example/ 
suppose that from 8:00 to 8:30 one group, of students receives Spanish teading in- 
struction while another, group receives English oral language development. Each 
activity would be listed separately, as shown in the example. ^ • 



1 


s 1 

1- 2 \ 


3 ' 


CURRENT DAILY SCHEDULE 


ANTICIPATED DURATION 


LANGUAGE CATEGORIES 


(for your homeroom 
students) 


Contin- 

*} • 

uous (All 
Year 

jfftffl : 


* 1 Noncont'inudus 7 . 
(Pleas^ indicate-e.g. ,1 day 
each week ; every othfer week, 2 
weeks out of every 4, etc..) 


(of Students within 
instructional 
Groups) 


HOURS ACTIVITY 


BE 


BE 


BS 


MR 


MS 


LL 


8:.00-8:30 


Spanish Reading 




* ! ' - ■ 
t 






S 




/ 




English Oral 
Language 
Development^ „ 


/ 




/ 


/ 










8:30-9:00_ 


Science 


* 


2 weeks ou^ of ev^ry,4 


/ 




/ 








8:30-9:00, 


Social Studies 




2 weefcs out) of fevery 4 


/ 












9:00-9:30 


P.E. 




; — j —w**- ■ 

4 days each week 






s 








9:00-9:30 


Art 


1 ^ 


1 day each week 




/ 


/ 









In Column 2, Anticipated Duration, indicate whether the scheduled aqtivity occurs 
throughout the year (^) "or on a more limited basis (e.g., one day gachwtfeek, two weeks 
out of jevery four, etc.). If different activities Are scheduled during the same period 
TnitTon^a rotating basis, please Tis£T~al~l the activities as shown in the example above 
(e.g., from 8:30-900 Science is taught for two weeks with Social Studies being taught 
the following two weeks before the "cycle repeats itself; from 9:00-9:30 P.E. is taugjj^ 
for four days each *week while Art is taught on* the remaining day). H 

The Language Categories not£3 iri Column 3 are* to be., completed for every Activity noted 
in Column 1J For each Activity, check the Language Categories of the students partici- 
pating in the activity. The Language Category Definitions and abbreviations are listed 
on the following page. 
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Language Category Definitions 

Balanced Bilingual j (BB) — Totally fluent in both English and Spanish. 

i ■ : 

Partial Bilingual, English Dominant (BE) Understands al£>spoken English and 

produces English utterances with native-like fluency and correctness in syntax 
(grammar) and vocabulary. Also understands some/spoken Sp3Rish and can produce 
fairly complete sentences in Spanish but' with lesa than native-like fluency. His/ 
her sentences in Spanish are somewhat awkward with regularized errors in syntax 
and vocabulary. I 

Partial Bilingual, Spanish Dominant (BS) ~ Understands all spoken Spanish and 
, produces Spanish utterances with nat ive-Like fluency and correctness in syntax 
(grammar) and vocabulary. Also understands some spoken English and can produce 
^fairly complete sentences in English but with less than nat ive-1 ike ■ fluency . His/ 
tier, sentences in English are somewhat awkward with regularized 'errors in syntax 
and vocabulary. i 

' ' ' ' 

Monolingual English (ME) « Understands all spoken English and speaks English with 
ease ,and complete native- like fluency and correctness. If any Spanish is under- 
stood or spokeft it isj nb more than a few isolated wards or expressions. 

. Monolingual Spanish (^S) — Understands all spoken Spanish and speaks Spanish with 
ease and complete native-like fluency and correctness. If any Englis'h is under- 
stood or > spoken it is Ino more than a few isolated words or expressions. 

~ Limited Eiiglish /Limited Spanish (LL) — Does not haye native competence in either 
English or Spanish. It may appear that he/she understands speken English and 
Spanish but the oral production in both languages is labored, cKaracterize4 by 
awkward sentences and systematic errors in syntax {grammar) and vocabulary! 

In Column A, the Primary Instructor of the Instructional Activity should be indicated. 
. Alternatives are the Teacher Team Teacher, Resource Teacher, Teacher Aide, and Other. 
Select one ( S ) of these pet Activity noted in Column 1. N 

'* * ' * ^ 1 * 

In Column 5, please check the! Language of instruction for each Activity listed in 

^Column 1. Definitions of fchel four alternatives are listed below. Select a single 

category for each Instructional ^ctivity. <~ 

S Language of Instruction 
is provided exclusively in Spanish or primarily in 
use of English djjring the instructional period. u . 

Primarily English . Instruction^ is provided exclusively in English or primarily in 
English with, only an occasional! use of Spanish during the instructional period. 

Alternating Use of Both Languages . Both languages are used approximately an equal 
amount ^oT . time during the instructional period. / As distinguished from code-switching, 
a±ternating-ifse of the two"lahguages l^cHaracterized'^y Reclusive use of^on^language 
^at a time during an instructional event. / m 

Code- Switching . This form of language involves introducing into the context of one . 
language stretches of speech that exhibit the other language's phonological and 
morphological features. / « 

In Column 6, indicate the Language of Materials for each Instructional Activity. The 
^ternatives are English, Spanish, ioth, or No Material. Select .one ( /) of these 
for every Activity noted in Column 1. > v ' 



BILINGUAL CLASS! 



*KEY: BB - Balanced Biiingual 

BE - Partial Bilingual, English Dominant 



ME - Monolingual English 
MS - Monolingual .Spanish 
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(Of youi 
studeni 


DAILY SCHEDULE 


ANTICIPATED DURATION 


LANGUAGE 


• ' PRIMARY INj 
INSTRUCT iol 
. (Checi 


c homeroom 
ts) * 


Continuous 

(All Year 
Long) 


Noncontinuous 
(P.Lease indicate, 
e.g. ,1 day each 
wk. , every other 
wk. , 2 wks. out 


CATEGORIES* 
OF STUDENTS* 5 
WITHIN 

INSTRUCTIONAL 
ACTIVITIES 
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)0M QUESTIONNAIRE 
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* '5 , ' 




1 

IRUCTOR OF 
kL ACTIVITY 
One) 


. LANGUAGE OF INSTRUCTION 
(Check One) 


LANGUAGE OF MATERIALS 

* 

(Check One) ^ , 


Primarily 
English 


• 

Primarily* 
Spanish 


Alternating 
Use of Both 


U)de 
Switch- 
ink ' 


English 


Spanish 


Both 


> No 
Material 


Resource 
Teacher 


Teacher 
Aide 


Otl\er 
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professional Development questionnaire 



Southwest Educational Development Laboratory 
Division of bilingual and International %ducation, 
211' East Seventh Street 
* Austin, Texaa 78701 * 



The responses from this questionnaire will be used to 
design inservice education for teachers,* and will not 
be used ro evaluate teacher knowledge, skills, or 
attitudes*' , 

r - * 

January ;.979~ ^ 



DATE 



DISTRICT^ 

9 



HOOT. 



SCHOOL 



'< PROFESSIONAL DEVELOPMENT QUESTIONNAIRE 



Please dixtcle theT number that best 
indicates the extent to which you 
desire professional growth in each 
of the following items . . ; , 



r 



1.0 I GENERAL' INFORMATION" 



•I WOULD LIKE TO LEARN MORE ABOUT: ^ 
* — 

1.1 the philosophy and theory of bilingual education. ■ 

1.2 . the theoretical foundations of second language 

learning and teaching. * 

• 1.3 functions and patterns of language use (socio- 
lingtiistics) . 

1.4 the nature of language and of the acquisition process. 

"1.5 the differences and similarities between the child's 
first and^Jsecond language(s). "V 

' 1.6 the- individua\iza,t'ion of instruction for different 

• \ ' language groups. " - 

* • ♦ . 

1.7 % the implementation of inquiry /discovery strategies for 
* , learning. 



1,8 *^ e * 8e tting up of learnirtg centers." 
2^[0 [ PLANNING FOR INSTRUCTION 



I WOULD LIKE TO KNOW MORE, ABOUT HOW-TO: - 
• 2.«lv group children' according to language classification. 

2.2 Schedule activities for different language ! i*6ups . 

2.3 specify learning objectives^ v 
T7K sequence learning 'activities . 

2.5 select materials for instruction. 

2.6 develop materials to teach Spanish language arts. ± 
2/7 adapt materials "to teach Spanish language, arts . 

r i *~ ~ 

2.S develop materials to teach content areas, iL,, science, 
. math, social studies, in Spanish. 



GRADE 
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* 2,9 adapt materials to teach cont«£itStrea*Sj, i.e. 

66 ■ 



math, social studies, in Spanish. 



, x science, 



2,3 
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,',.,3.0 j INSTRUCTION OF CONTENT AREAS 1 ^ ' , 

I WOULD LIKE TO* LEARN, MORE ABOUT HOW TO: 

,3.1 teach English as a second language, 

3.2 teach Spanish 1 as a second language. 

. 3.3 teach Spanish as a fir sublanguage. . 

3.4 teach English as a first language. 



3.5 teach and integrate culture in the curriculum and in 
the classroom. * . » 



,3.6 teach science. 
JJ.7 teach matlft^ 

3.8 teach health and uhysfcal education. 
. 3.9/ teach reading." 
» . 3.10 teach social -studies . 



V 



^.il teach fine arts (art, .music, etc?.). 

4,0 [management" 
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.1 WOULft LIKE TO LEARN MORE ABQUT HOW TO: 



4.1 organize my ..material 



esources. 



4.2 collaborate with other teachers* teacher assistants, . 
, /• and resource personnel to improve* student achievement., 

% ^ * 

4.3 attend to individual student^ differences. 

~, 4.4* attend to behavior" problems in the classroom. 
' 4.5* use feedback and positive' reinforcement with^students. 

• • . . > . • o . 

4*<6" foster^i^ceptdnce and appreciation of cultural diversity. 2 



2 
2 
2 
■2 
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3 
3 
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5.0 | LINGUISTIC SKILLS 



I WOULD 1 LIKE TO DEVELOP FURTHER MY SPANISH LANGUAGE 
SKILLS IN THE FOLLOWING AREAS; 



5.1 


the 


5.2 


the 


5.3 


the 


5.4 


the 


5.5 


.the 


5.6 


the 



r 
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, 1 
1 



5*7 the peaching of the, fine arts in Spanish. 



6.0 | CULTURE I , , 

I WOULD LIKE TO LEARN MORE ABOUT: \ ' ' 

6.1 the nature and consent of the culture of the, langulge 

^minority group. 1 c J* * 1 

6; 2 the history of the groups ancestry. /• 1 

6.3 the v contributions of the group(s) to'histoty and culture. 1 

6.4 the ctntemporary lif e f stylfe(s) of the group. 1 

6.5 the differences and % similarities between cultures 'and 
t V -the' potential for Gohflict as well As opportunities 

^they may create for children. " 1 

'J * 

6.6 how .the effects of cultural and socioeconomic variables 
influence the students' general level of development- 

and socialization. * * i 



7.0 [^ASSESSMENT ANff EVALUATION 



I WOULD LIKE TO LEARN M0R£ ABOUT HOW .TO: * 

7.1 assess student's language dominance. 

7.2 assess the student's educational needs in the 
sub j ect /cont ent area. * 



<5 



•b 1 



?age -Four 



7.3 diagnose 'language needs and prescribe instruction^ ^ 

.?A 'analyze and. interpret miscues in reading and prescribe 
instruction/ ^ * 

7.5 administer and ^interpret individual reading inventories 
(IRI) in Spanish. * -\ 

7.6 evaluate student learning progress, i • > 

T.7 evaluate the appropriateness of materials ior bilingual 
\ education. • " « * ~. x - ' 

7.8 evaluate the classroom learning environment 

4 

7.9 determine when a child is ready- to transfer from • 
reading in one language to reading in anothef . 

.7. 10 -determine when a xhild is ready to receive" subject 
; .nutter instruction^ ""in her/his -second langtiager • * 

. 5 . * t ( - 

7.11 assess learning* capabilities of children (f«g«, 
aptitude, cognitive development).' 



8/0 (SCHOOL r QPMMUNITY RELATIONS" 




I WOULD LIKE TO LEARN MORE ABOUT HOW TO: 

8."i^ incorporate community^ resources into the instructional 
programs. a 

*8.2,., foster community participation in the schooling process, 

8.3 obtain more information on' 'community cultural traits, 

•8T4 involve parents as participants' in the ^fistructional 
process. ' \ 

y ♦ .< 
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SURVEY OF PERCEPTIONS OF INSERVICE TRAINING 



/ 



Southwest Educational Develppment Laboratory 
Division of Bilingual and International Educatidn 
211 East SeventhStreet 
Austin, Texas 78701 



The-responses from this survey will be used to design 
Jnservice education -for teachers /and will not Bfe used 
"to evaluate teacher knowledge, skills, or attitudes. 



October 1980 



SURVEY % 0F PERCEPTIONS OP INSERVICE TRAINING 



Introduction : The purpose of this survey is to determine the "perceptions of 
teachers, principals, and administrators toward irlservice. training in your 
school district. The results will help the schbol district to pi an* next 
year's inservice program so that it will better meet your needs. 

School ' ^ Date 



Grade Level 



No. of Years in District 



1 2 "3*4 

Not at, all true. Mostly untrue No opinion Mostly 

1. Teachers should be given the .authority to choosy 
the type of inservice traininq program that they 
feel is appropriate for their school district. 

2. Individual teachers should have the option of 
not participating inMnservice activities. 

3. Principals and district administrators should 
diagnose tbe competencies of each teacter to 
determinerthe type of inservice training needed. 

4. Inservice training should be designed to fulfill 
needs which have been expressed by the school " , 
district and/or community. * 

5. Inservice training occurs as part of the teacher's 
normal job at school during school hours. 

k 6. Although not strictly a part of the teacher's job, 
inservice training is job- related. 

J 

7. Inservice draining is oriented toward the teacher's 
acquisition of professional credentials. 

8. Conventions and workshops sponsored by teachers' 
"professional organizations "play a major role in 

inservice training. 

Inservice training is designed to meet the needs 
of individual teachers, * v each of^whom chooses the 
types* of training that s/he needs. 

) . i, 

10. 'Teachers generally are .provided wi th sufficient 
,.Cassi stance and feedback in implementing new 
knowledge or skills which were'acquired in 
inservice training. 



5 « a 
rue Completely True 

+ tk 

2 3*5 



2 ^3 ,4' 
2 3 41 

N. 



3 4 

3 4 

3 4 

3 4 



2 3 4 5 



5 
5 

-5 
5 



2 3 4 5 

Z ^4 .5 



•11. Much of the inservice traini ng provided is not t 
relevant or cannot be applied in the classroom. 

12. Inservice training sessions often are conducted 
by personnel who are 'not well equipped to handle 
the task, * 

13. The cbntent of what is taught in inservice 
training sessions is_ relevant to our needs. , 

14. The manner in which inservice training sessions 
are conducted is appropriate. 

-15. Inservice training should reflect pos\jble future 
(emergent) roles rather than being limited only 
to the teacher's current role. 



1 
1 

1 
1 
1 



•3 



2- 



i6: 



17, 



18. 



19. 
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The focus of inservice training, rather than being 
.an integrated district-wide effort, has' become 
-fragment^. 



Who are the. people mai'nly responsible for initiating or conducting 
inservice teacher education in your district? Please check one of 
the following: ~\ 

Principals 
Teachers 

Central administrators 
Staff from Region XIII 
Parents , 

School Board Members 
Ot)iers-(describe) 



Which of the folfdwing provide input into the planning of inservice 
topics for your district? 

Principals s 1 

Teachers' * • u # 

Central administrators. . f 

Staff -frojn Region XIII * 

Parertts r _ 

School Board Members 

Others (describe) 



Check the, agencies and individuals. listed below which have orovided 
inservice' training for your school district during the past year. 

Private Consultants - « ~~ 

Scfiool district" staff * 

•University or college staff ~ 

Educatior^ervjoe Center j| -« 

(e.g., Region XIII) • . * - 
LAU Center * L 

Texa§ Education Agency ; , - 

Others -(describe)- ' , [ 
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20. Check all of .the following which have. been used by your school district 
in providing inservice training for teachers: N 

Workshop or demonstration * " 

session _ , 

F . Staff meeting * i t , \ A 

Summer institute 



College course - 

Individualized study * 

Programmed instruction m 

Classroom observation 

Video tape training session 

Conference (e.g., TSTA) 

One-to-one discussion- with . , - 

other teachers u 

Teacher-p&renf work session ; 

Other (describe) 



21. Check the procedures which have been used to evaluate inservice training 
in your school district: 

End of session questionnaire , 

, or checklist % %m . / 

Informal feedback to directors J . 

or presenters ✓ ^ 

Criterion referenced . tests ^ f * * 

~~ for teacher % 
v Observation or teachers in " 

classroom ' ^ • 

Course grade • - ; > ' 

Attendance at workshop s 

Follow-up interview with \ 

tefccher 

Other (describe) * 



22. Check the incentives which your school district uses in its inservice 

training. - 

Stipend for teachers 

R§lease time, for teachers - " ' - v ' 

1 ( Education or professional ^ t , ' * ^ 

career ladder „ . 

Upgrading of competencies 1 * ' 

School district request ^ 

Professional certification • . 

' College credit '* ± » r 

Other (describe) , 



23. Which of the fol low4ng< times are appropriate for conducting inservice 
training? Please^check: 

During Regular school hours 
Immediately after school 

In the evenings * v 

On weekends 
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24, At what, time do inservice sessions currently take place in your school 
district? * \ , 

During regular school hours \ In the evenings 

Immediately after school u On weekends . 



25. Briefly describe the strengths of the current -inservice program in your 
school district. > 



T 

26. Now describe the weaknesses which exist in the district's current 
inservice program. • D 



27* If you'were in chargeLof planning district-wide inservice training for 

teachers, describe tne process you woulcl follow in designing an ideal , 
' program. ■ Use as muctAspace as you need to describe this process; * 1 



X 
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Meeting with- Teachers at Travis School 

■» ' 

m November 13, 1980 • 



The first of two meetings at Travis School wa's held from 3:00 - 4:20 p.m. 
for the purpose' of having 4th and 5th grade teachers of^LEP children 
complete group-administered questionnaires. Dr. Holtzman from SEDL 
directed the meeting, which. was held in the school library. Attendance 
was very good. Besides teachers, Mr. Callendar (pringipal 1 and- Ms. * 
Curtm (.instructional coordinator) were present at the' meeting. 'Since " " 
more than 6 months.,had passed since the initial proposal writing, Dr. 
Holtzman explained the -purpose of the project to the teachers, how the 
idea and need had .originated, etc. The remainder of the meeting was . 
spent filling out the following questionnaires: (1) Survey of Per- 
ceptions of Inservice Training; (2) Professional Development Questionnaire, " 
and (.3) Stages of Concern Questionnaire. 7 

- Impressions of Teacher Reaction to the Meeting 

There appeared to be several "cliqueV of teachers who responded differently 
to the administration of the questionnaires. In the center of the room were 
seated a group of older, more experienced teachers, while the teachers at 
the back of the room were "much younger. Throughout the meeting; the 'group 
of older teachers, chattered rather loudly among themselves. Their general 
attitude was one of childish apathy rather than outright hostility. Although^"'""*' 
they were encouraged to do their own work, several of them were comparing 
their responses/* Comments could occasionally be" heard such as "I' don't like 
questionnaires" antt "Do we have to ,do all of these questions?" By 4-00 p.m. 
several of these /%achers were rudely shaking their car keys and were ready 
to leave. . -f . • - 

In contrast , Uhe younger .teachers at the back of the room worked inde- 
pendently and diligently and were 'the last ones 'to leave the meeting. Their 
written responses on the Survey of Perceptions of Inservice Training were 
longer and more thoughtul than those of the other teachers.. 

^The general reaction of teachers to the Stages of Concern questionnaire was 
negative for several- reasons.' The main reason was that all teachers were to 
express their concerns in regards to teaching English as a Second Language 
u ' but . only a few teachers actually have a period during the'day in which' 
they teach this component. The confusion seemed to result-because (1) the 
proposal had*stated,that all teachers of LEP children- at Travis -School would 
fill out ESI, and (2) the principal felt that all teachers of LEP children 
teach ESL in a sense, simply by having these children in their classes. In" 
retrospect, a more appropriate component #w*fhese teaihers would have been 
English reading for LEP .children. r 



Other reasons for the- negative react.^^, the SoC was that teachers did not 
feel at 7 ease in marking items as be|Miff*e1evant . More than one teacher ' 
said that she preferred to not pufr ^M^k/or\ the questionnaire. Moreover, 
several items were unclear and had to? t?e"'-^p'rained (e.g., "I would like to knov 
the effect of reorganization on my professional- status.") It was only later, 
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after they had been working on the questionnaire for 10 minutes, -that they 
were told about how these items could not be revised by SE'DL, and that the 
R&D Center wou!d\use a standard computer program to run the analyses. 

The meeting adjourned at 4:20 p.m^Wlth Dr. Holtzman telling the teachers 
that the second meeting would be held in late December or early January. 



/ 
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Meeting with Teachers at Crockett School 
, December 2, 1980 



The first of two meetings at Crockett School was held from 3:00 - 4:00 p.m. 

on December 2, 1980 for the purpose of having K a>d 1st .grade 'teachers of 

LEP children complete gro'up-^administered questionnaires. Dr. Holtzman 

directed the meeting which was held' in the school cafeteria. Besides- - . 

teachers, others .present .for at least -part of the meeting were La Rue 

Miller (principal), Yoland*~Almendarez (Bilingual Director) and Paula 

Hamilton (instructional coordinator). Dr. Holtzman briefly reviewed the 

history of how the project came about and what its purpose will be in 

relation to the school district's inservice program. The two question- ' 

naires which Were filled out were the Survey of Perceptions of Inservice 

Training and the. Bilingual CI assrocm. Questionnaire.- - •- 

* ... 

Impressions of Teacher Reaction to the Meeting 

Some of the teachers were late to this meeting and attendance was, less than 
•optimal. Although. the teachers were slow to quiet down, they experienced 

little difficulty in completing the 'questionnaires.,* Ms. Almendarez had 

predicted that the Crockett teachers would be the easiest to work with, 
'since they have participated in the past in research projects -which SEDL 

and other organizations have conducted. ' 

•Understandably, some teachers did have. some difficulty filling out the 
Bilingual Classroom Questionnaire (BCQ}. The "open classroom" environment 
at Crockett results in teachers having to teach wide diverse number of .- 

. instructional activities to heterogeneous groups of children. 0"heir 
schedules during the day are quite complex, making it difficult to filf 

* out the BCQ. Dr. Holtzman explained, how the questionnaire should be filled 
out to show concurrent instructional activities. which occur during a 

• specified time period of the school day. General teacher reaction to the 
.questionnaire appeared to be neutral to positive. > ■ r 

Teachers were told that the second meeting would be scheduled some time 
in January and that iifaddition, a SEDL staff member would set up appoint- 
ments with individual teachers to talk' to them'about their use of one or . 
ore content areas which they teach to LEP children (Level of Use Interview). 
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Meeting with Teachers at Bowie School 
*\ 4 December 3, 1980 



v Jhe first of two meetings at Bowie School was held from 3:15 -4:00'p.m. 
for the purpose of having" 2nd and 3rd grade teachers- of LEP children com- 
plete^ group-administered questionnaires. Dr. HriHzman directed the meeting 
which 1 was held in the school cafeteria. Attendance was good, considering 
teachers 1 busy schedules close «to the holiday season/ B 0 estdes*t)ie teachers," 
others present at the meeting 'jnlcuded Ms.^W^inn ( instructional coordinator), 
and Ms.* Lesak (ttlingual co6rd*inator) . Becauseof.the short amount # of time < 
allotted for. the meeting, Dr. Holtznian spent only,* few minutes, to briefly 
explain^the hi^tory^lttd purpose of the project.to "teachers. . . , 

Impressibjis of Teacher -Reaction to the Meeting ^ . 

Since we had already conducted meetings aV Crockett and at Travis Schools; 
this meeting went ^quite well.. Teachers were cooperative and task-oriented. • 
Attendance could have been better,' but the principal was unable to^attend 
and we were told that teachers were qiji'te busy. J^ie Survey of Perceptions 
of Inservice Training and Stages of Concern Questionnaire (S9C) were completed 
at the meeting.. Teachers f^lt that some of the items of the SoC were unclear* 
or irrelevant, but general* reaction to the two'questionnaires .appeared to be 
either neutral or posvtivje. It was' especially helpful to have the bilingual 
coordinator there at the meeting. Since she knows most of the teachers, she 
was able to tell Dr. Holtzman which innovation components would be appropriate 
*for, individual teachers to complete. on the SoC. t 

Dr. Holtzman thanked teachers for their cooperation and told them that the 
next meeting would be held in January, 1981. 



* Meeting with Teachers at- Bowie School 
\ ' $ ' .January 29, 1981 

* . . ' o 

The second of two meetings at Bowie"School was held from 3tl5-4:00 p.m. 
<on January 29, 1981, -in order to complete the remaining grbup-administered 
questionnaires. .. Dr. Holtzman directed this meeting* which was.held in the 
school cafeteria. Both the principal, Mr.- Doyle, and the teacher rep**- * 
sentative from the advisory committee were present at the meeting ,--and helped 
to facilitate the data .collection process. The main instrument to be filled 
out was the* Bilingual Classroom Questionnaire (BCQ) in which teachers a 
asked to provide written documentation of their glassroom schedules. T 
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second instrument was the Professional Development Questionnaire (PDQ) 1u 
which each teacher pinpoints the h>ed for professional growth in speech areas 
of competency. At the end of the meeting the teachers were told that we at 
SEDL wciul d anaTyze the, data by computer program and would be able to schedule 
another meeting with them in 'about 1-2 months to. discuss- the results. 

Impressions of Teacher Reaction to the Meetjng 

The meeting progressed. smootfly with few or-no problems. JTeachers generally 
were cooperative and task-oriented, as they had been during the first meeting. 
The bilingual coordinator held told Dr. Holtzman that attendance at the 
meeting would not be optimal beCause_sflme of the teachers were ill with the - 

The only negative reactions to the questionnaires occurred when several 
Jsachers were confused about how to fill out the "Bil ingual Classroom ' 
Questionnaire.. -Also ,^ane_. teacher was seen muttering the following to" 
herself while fillfng out the Professional Development Questionnaire: 
We need to be teaching these children much more in Engl i sh— not 
Spanish!" - ; • > T " — 



Meeting with Teachers at Tfavis School ' ^ 

* February 10, 1981 1 * * 

• »* * 

t The second meeting .with teachers at Travis School took place on 
February 10, 1981 for the purpose of completing the remaining gtoup- 
administered questionnaires. Dr. Holtzman directed the-meeting whicfi was 
held in the school library from. 3:00-4:00 p.m. /The principal ,~Mr. Call end ar, 
and the instructional coordinator, Ms. Winn, were e present at the meeting and 
helped witlr'the administration of the questionnaires. The. two questionnaires 
were the Bilingual Classroom Questionnaire (BCQ) and the Stages of Concern ' 
Questionnaire (SoC). The SoC questionnaire had already been administered in 
November for the* ESL component, -and it was re-administered at this meeting 
to those teachers who teach, English readingto LEP students. • ' 

ImpressilSns of Teacher Reacti6n to the Meeting 
* • 
Teachers seemed somewhat more positive at this meeting «than they had , 
been at the November 1980-meeting. Perhaps they were more at ease. since • 
they knew more or less what they .would be required to do (the principal' had 
told them that the*meeting would only ,last>, until 4 V :00 p;m. and .that they 
would be completing more„ questionnaires like they had done at the November 
meeting).- When Dr ^.Holtzman suggested that_the teachlrs could work inN 
groups to firl out the BCQ, they seemed, very .receptive to this idea. Also,' 
it may be that these teachers did not. feeT a* threatened in fillinjf out 

•this questionnaire because it asks for a detailed summary of their daily j 
classroom schedule (factual information) rather than altitudes or opinions 

„ (subjective information). For example, there were negative comments made 
by some teachers while completing the SoC questionnaire; even though^there 
were not as* many as these had been at the November meeting. 'One teacher r 
was heard to say* emphatically to herself,. "I just don't like this question- ' 
naire at all."* Moreover, a count of questionnaires revealed later that only 
,a portion. of those teachers who teach English reading to LEP students at the 

school, actually completed this questionnaire. While ,it may be' true tha.t 
some of them do not view their students to be limited English proficient,' 

-others simply elected not to complete this questionnaire for whatever reason. 



f .Teacher Reaction to Leve?l of Use (LoU) Interview • 
. . ' • \ • -Crockett School- . » • ' 

- , . ' 'December 15th '& ||th,.^80 * 

Tomas Rodrfquez'- Impressions * ' • '* ■ v 



[First Grade 



. As a group., teachers mvojved in ESL Vere better prepared, had more'^ 
expenence, had taught ESL at least one year, , . 

' ' • : " * 

V . First-grade teachers did not state quite, as high a need for supple- 
mentary materials as did K .teachers. > ', «- 

• ' -• 

' Tu irst grade teachers said, kids can do sound-symbol association very 
well. They seemed more concerned about progress in -sound-symbol rather than 
in comprehension. - • 



Kindergarten: 



. Teachers, were more at mechanical Tevel because it was their first 
year of teaching. , _ i ^ — u-^—^ 



. Teachers talked a lot about problems of time -and organizing kids, the 
need for supplementary materials. - 

. More teachers seemed to be'teaching fSL by assignment rather than 
their own choice. • . v * ? • 

; ^_ So - me " teac . hers felt that less "Spanish should be used in teaching ESL. " 

Poth Grade slj ~"~ ~ r * -Tl 

• . Teachers said they need more time with other members of the'ir team 
vto plan arid -to evaluate children's progress. However, they did not seem to 
.be actively involved in. correcting thil problem. m 

. Teachers. wer^ involved with numerous innovations (e.g^ team teaching, 
.units, head teacher, open classrooms) : . • 

. Only one teacher reacted somewhat negatively 'to the LoU interview 
Most teachers seemed to enjoy the interview. ' • 

lAdditjonal Comments (B. Matluck and W. Holtzman)^ \ - . • 

_ . Teachers felt 'that they have-their own expertise* within the district. - 
They do jrot Like outsiders coming in to give inservice training. - 

... Teacher centers, where teachers who<have specific skills could ' 
collaborate with their peers, might be a good thing to try. Yolanda K 
Almendare?, Bilingual Director, is currently writing a proposVKto obtain 
funding for a, demonstration 'center .'* • 
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, A'major priority is for teachers to'haye more time to organize and 
*' s impJement ideas and* techniques which they "already have. * f 

0* * 
* . Although teachers "consider themselves to 4 be professionals, they 
feel that ^he central administrators have treated <flem like laborers. -Jhis 
results in a. militant a.ttitude**and causes them to refuse to work overtime. 

, « . A very. hi gh_ priority, among i-teachers at Crockett is to be granted 
more." planning time." 



Impressions of Teacher Reaction to Loll .Interviews— Bowie School 

. January 28, 1981 ~~~~~~ * 

r< All of the teachers who were interviewed by Dr. Matluck and Dr. 
Holtzman seemed to react in a positive or neutral manner to /the interview, 
One'of the^oJder teachers said during the course of , the- interview that 
some of the question^ were "effective in causing her to reaMy think hard 
about her current program (e.g., strengths and weaknesses): Several 
teachers during the interview suggested ideas that might improve the 
distVTct's inservice program. One teacher recommended th.gt pre-service 
days be scheduled earlier in August, while another teacher^ expressed ar 
desire^to have more of the leaders of inservice "workshops, be experienced , 
teachers with expertise in different" areas o'f competency. ' " 

;An improvement in th£ interviewing technique's recommended at an 
advisor^, committee meeting by the teacher^ representative from Bowie.School 
,5he'said that some of the teachers had felt somewhat intimidated by the 
presence of the tape recorder. (The interviewers v also ha'd recognized the 
situation with .some of the teachers). She recommended tha,t more time be 
taken at fyxu^e interviews to reassure {he teachers that their competence 
is not'bemg evaluated 'nor are we attempting to document inconsistencies 
in the program or noncompliance with district poli.cy. t 



Impressions of- Teacher Reactions to LoU Interviews—Travis School 
-'J**' \* February* 10, 198t 

A total-of 13 teachers were interviewed by Dr. Holtzman and Mr. Rodrjguez 
• from- 8: 30^12: 00 noon..' It was_ interesting to note that all teachers who were 
interviewed appeared to be eager to talk on a one-to-one basi-s about their 
•teaching. The tape recorder only seemed to elicit mild "anxiety in a few of 
the teachers- (a larger, more inhibiting recorder, had been used at- the other 
two schools). Of course, it is. not Mfcwn how the other teachers who were 
not interviewed wou-ld have respondent . - - 4 . J 

There were two observations resulting .from these* interviews that seemed 
to be particularly relevant to document. The' first was- the fact that several 
teachers -mentioned that it would be extremely, helpful to obtain a" sequence 
of hierarchical skills on which to focus their teaching of ESL. They felt 
reasonably, satisfied' with their ability to teach ESL, c but nonetheless felt 
that they needed a more 'organized skill , sequence in which tOyfollow.. • • 

A different type of concern was. expressed by>another teacher who was 
quite honest and straightforward ir. her cpmmehts. She had felt upset and 
offended after filling out the Stages of Condern questionnaire. When asked 
to specify the root of her concern. this teacher 0 replied that she did not 
' like to have iis* evaluate her attitude nowardfe teaching LEP students,, and ^ ' 
that we could never know what teachers' truef attitudes- really are, anyway. . 
She* felt that we would blame the teachers fir the low achievement of LEP 
students, and that "their negative attitude towards ■ the.se kids.was the reason 
for the low achievement. This teacher's comments were extremely enlighten- 
ing, and it would be interesting to find out if other teachers feel nega- . 
tively towards this questionnaire for the same reasons. 



Inservice feting - October 1, 1980 



Staff in Attendance 



Iris Blythe, Qonzalo Garza, Don Williams, Yolanda Almendarez, Doniingjnez , Wayne Holtzman, Jr. 
Purpose of Meeting 



The purpose of this meeting-^vas to inform the school administration of our 
Inservice Project being funded and to reorient them to the scope, cont.ent, 
timelines,, etc/, of the project. * ; 

• * t , 

Decisions Made » - 

* * ■ 

1. Teachers 'are to write names on tests that they take. 

2. Two additional instruments measuring teachers 1 attitudes toward inservice program 
and capacity to implement change, (proposed by Dr. Dominguez) were tentatively 
accepted by the grofup. \ • 

#3. Dr. Garza will be sent copies of the two instruments , for review and will also 
be sent a sample of BCQ. * . 

**** » 

4. A luncheon will be held' from 11:00-1:00 on Octobgr*9'. .Tlie purpose will be to$ - 
reorient the principals and their coordinators .of pur three target: schools to 
the inservice project. Central ajimiriistration staff will also attend. Ms.' 
Almendarez already has made* reservations. A packet of .materials describing - * * 

* the project will be given to them at that time. J , 

5. At the October^ 9th meeting we will set :up dates to meet with groups of teachers 

separately*, on each campus for purposes* of orientation to the study. •>* ^ 

» *. 

# 6.. Dir. Garza designated Don Williams as *the primary contact person at* the central 
administration level. . 

7. t ^Dr. Williams designated Ms. » Almendarez to be the contact person in the schools, 
and SEDL will maintain close contact with her regarding day to'day .questions or 



concerns * • v 
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ft-. We will probably p^ay substitute teachers td o manage classrooms for teac^eijs during 
t^he 30-45 minutes in which they will.be ^ntexyieweti on the Levels of Use instru- 
ments* ' . * . ^ * 

9'... Teachers' at' e&ch. school will soon Heed to attend two one and one-half hour meetings, 
after schooj. The first Meeting will be to orient teachers to project and to 
administer- the two instruments that .measure perceptions toward inservice program 
and capacity for- change. The second meeting will be- to administer BCQ, PDQ and 
•* SgC^ Teachers -viir probably be paid a* small stipend for. attendance. V 
- f Domiriguez an^^r * koltzman "felt that two meetings would be needed rather than^ 
one, but thik ^was riot discussed with the other staff 7) * % 

* t 

JO. It was recommended 'that the three oprnmi^ees (Advisory / Planning,/ Teacher)^be • 

combined irito' a new committee which will be caljjad the "Project Advisory Committee." 
Dr .'Williams suggested that meetings be scheduled $n*ly if *there are specific 
. , > issues that need to be discussed/ Dr. Domin£uez suggested that the new* committee 
Y-rn^" elect a chairperson as soon as possible. "First meeting is* to be held sometime* 
after -October 9/ * f v ' ' 1 



InserviceyHeeting*- October 1, 1980,, page two. ' 

. . J ' - * t 

Concern^ or Comments * * ( 0 

~* > * 

1. Ms* Blyth did not want our project to alter the 'sphedule of inservice activities 
' • which the district has planned for thi? year. She pointed out that only two 

days per month are allowed for <J$strict-wide 'inservice activities. 

2. * Dr. Garza suggested that maybe one inservice day per ^ear be mandated for 
»' bilingual education, as' it is for special education. i 

"\ " 

3. - Ms* "Almlendar^z said that results from PDQ nvight'be useful in reporting to Lau 

. about teacher riteeds. • 

4. Ms*. Blythe noted that last year teacher input was important in fanning f6r 
inservice. All teachers filled out a questionnaire from Region XIII and then 
principals met^to discuss results. 1 

5. Everyone at the meeting felt* that teachers see themselves having little input ^ 
into inservice planning, the district decides the content of inservic^ for 
them. * 



a»» . — 

Luncheon Meeting with Administrators, Principals 
•i October 9, 1980 : 11:00 a'.m. r 12:30 p.m. 

In attendance:" Dr. Gonzalo Garza, Superintendent Tor the. district ; Dr. Don.ingo 

• • Dominguez and Dr. Wayne Holtzman, Jr., SEDL*; Dr. Don Williams, 'Assistant 

Superintendent; Mr. Ben Hardin, Assistant Superintendent for Business' - , 
Affairs; Ms. Yolanda Almendarez, Director of Bilingual Education; Ms. . 
Grace Hyatt, Director of Special Education; Ms. Sara Lesakl BiliriguaU 
Coordinator; Ms. Iris Blyth, Language Arts Coordinator; MrZ Boyette 
' - Doyle, Principal of .Bowie School ; Mr.- Bernard Callettdar, Principal of* 
Travis School ;-Ms. Paula Hamilton, Coordinator at Crockett School"; Ms.. 
, Lavelle Winn,, Coordinator at Bowie School; and Msr. Rat Curtin,' Coordinator 
/ at Trayis School 1 - 

The meeting was heW to inform principals and administrators thatfthe 
inservice proposal /nacl been accepted at NIE and to orient them to test 
, instruments, -procedures, timelines, etc. Everyone met at a local / 
restaurant. 

Dr. Dominguez ^discussed the history of collaboration between SEDL 'and SM6ISD 
. and .the hard Work that had been done by^the advisory committee and planning 
committee in preparing the proposal. The purpose and objectives of the 
project were stated. Dr. Holtzman then discussed timelines for testing.'. 
•Handouts were/distributed which described the data collection scheduled, r - 
test, instruments and objectives of the study. Each instrument was briefly • . 
rgviewed and/explained to the administrators.- • , 

* Dr. Domfng>ffiz*'said that the total time that teachers'will need to fill out 
the^eup/cjuestionnai res will be 3-4^ours.- SEDL will pay a stipend ijor 
meetings 'a/tter school. Substitute teachers will be paid by SEDL during 
the time that' individual teachers will b,e interviewed on- Levels of -Use. 
SEDL cannot pay teachers to attend meetings in the Spring for the purpose 
of, interpreting data and planning modifications in the inservice training 
plan. However, Dr. Dominguez suggested that Dr. Garza might give release 
time to/ the teachers so that they could attend these meetings at each'campus.' 

*''•'. •, V * 

. The ma : in conciern ^of th£ principals and, administrators seemed to be that aJl 

teachers, rather than only bilingual teachers, should be, involved in the 
• project. Mr.- Callendar thought that all .teachers sho.uld be given-all ' ' * 
questionnaires. Ms.' Blyth also supported the idea of involving ati teachers 
^ in the project and Ms. Hyatt w$s interested in haVino SDecial Educatiqn ' • 
teachers participate' as well-, . Dr. Dominguez said* that we could at least 
administer some of'the questiTDhnaj'res to all teachers, but that the "intent '** 
of the proposal, is for teachers of LEP students. Dr,, Will.iams expressed 

• .concern that we not Be overburdened with- too much worR. * V . • ' 

Or. Garza said he was excited about the project and ..its potential for 

improving -inservice evaluation in the district. He said that one of the problem^ 

•is that the current inservioe program is too fragmented. Ms. Almendarez said • ■ 

• * thaMt would be a goodTdea.to give te>chers^he 'same handouts which were ' . 

presented at ^t.his meeting for the purposes , o~p>nentation. , • . . * 

$ The meeting was. adjourned at 12;30'p.m. ^fter the meeting 1 , Dr/ Dominguez' 
ERJC asked Of. WiTT.iams to, send us the results from the inservice needs, assessment 
HBBaaiuthat • Region. XI 1*3 . call ected from teachers' last year. '■ Q ,* 



Meeting with School Administrators at SEDL 

# — . 

April 1, 1981 v 



Persons at Meeting : Dr. Don Williams, Assistant Superintendent for Curriculum/ 
and Instruction; Ms. Yolanda Almendarez, Director, of Bjl ijigual .Education; Ms. 
Blyth, Language Arts Qoorclinator; Dr, Domingo Domfnguez,, Divis-ton Director at 
SEDL; Dr. Wayn^ Holtzman, Jr., Project Director at SEDL. 

Several key staf f . from* the district who have collaborated with SEDL on the 
inservice project came to SEDL for an initial meeting. First, a luncheon 
from 1I:'30 a.m. -1:00 p.m served as asocial function'' in which' SEDL andydistrict 
staff member^ could cjiat' informally. After lunch*. Dr. Holtzman and Dr. 
Domfnguez discussed the results with the district staff. Each person jwas 
given a notebook consisting of numerqus tables which had been created from 
computer pVintouts.. Results from each of the four qJektionnaires and the 
structured teacher interview' were all discussed one at a time. 
* .-i . 

Reaction tp the Results ' ' • 

Witfi so much data to study and discuss, there was, not much time.foir the school 
district staff to give feedback <5r to "diqest" the data/ However, several * 
comments were made. M§. Almendarez said that the way in which the data was 
summarized in tables was clear and easy to understand. Dr. Williams was 
surprised that'one of the highest priority needs ^for teachers on the PDQ . 
was* to teach English as a fMrst Lan^wge* .(as opposed to' teachings English as 
a second language). -Teachers will be asked to^ex^lain the nature 0 of this 
need at the campus meetings to be scheduled for May. Dr. Williams felt that 
the information from the Survey of Perceptions of Inservice Training instrument 
w"asTnterestina< and seemed to confirm many of his own beliefs*. Item #1, - 
with 'which teach'ers virtually all agreed, was of particular interest to him. 
It' was, stated as follows: 4 "Tdlchers should be given the authority to choose 
the, type of in§e>vice training program that they feel is^appropriate for their 
school district.' 1 , , 

Br. Williams suggested that we plan a meeting in the near ffiture to inform the 
superintendent of our results. 



r 
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Meet i no with Administrators 
April 9, 1981.- 

7 , 



Names of Sta^f-'ftho Attended-: 
SEDL Staff * 

Dr. Domingo Domfnguez, Division Director 
Dr. Wayne Holtzman, Jr. , Project Director 




Central Administrators ' * ^ 

Dr. Gonzalo. Gar^a, Superintendent - 
Dr. Don VlilliamS, Assistant Superintendent for Curriculum, and Instruction 
.Ms. Grace Hyait, Director of Special Education 
. Ms. Yolanda ATmendarez, Director of Bilingual Education / 

- % ' 

^^prrpolr _ _ _ 

Ms. LaRue. Miller, Crockett 'School ' N 
.Mr, Boyette Doyle, Bowie School % ■ . - _ _ - '/ 

Mr. Bernard Cal lendar,' Travis School ' % \ . * J 

\ . \^ ' 

Coordinators — - ~ " ' „ ■ - 

- ^ . " - • \ , ' * • » 

Ms. Iris Blyth, Lang^ge Arts Coordinator 
Ms: Sara Lesak, Bilingual Coordinator' - 
Ms.* Diana Carbajal, Bilingual Coordinator 

Ms. Paula Hamilton, Crdckett School * • . ----- 

Ms. >avelle Winn, Bowie School 

Ms.jPat Curtin, Travis School L ;# ' /' 

' * . - ■ * * • f - • . 

Summary of Keeting:- * . , * * * 

• 1 - — r? ; . 

A1V staff met.at 12:00 noon.ata local restaurant, with tl^ actual 
meeting .being conducted immediately after lunch, from 1:0,0-2:00 p.m. Dr." 
Domfnguez opened the. meeting by thanking district staff for their cooperation 
v during the data collection phase. He reviewed the purpose behind each of the 
assessment instruments and pointed out that different .types of inflation * 
were being gathered from each, f qyestionnaire. Next, Qr. Hoi tzman -briefly . 
reported -some? of the more interesting findings of the study. Each staff 
member' was given- a folder with* sdmrnaty data repdrted in various tables'. In ' 
addition to the, summary data which°concern'ed the Whole "school* district, .each 
person was provided with additional tables* wlrich contained mtire 'specific - 
data which was relevant only to their school %v f administrative position. For 
example, the principal at Bowie^School received data specific -to his school*, „ 
the Special Educatioa Dfredtor was provided wfth- v data that fiad beejn collected 
frpm Special Education teachers, etc/**Sonte bvefa^f differences and similarities 
in the way tedchfrs" responded -to the questionnaires °at the three schools were 
highlighted. + 



SEDL/Distrtct Joint -Meetiric 
April .9, 1981 
Page Two 



.Dr. Holtzman said that he would be happy to meet with each principal and/or * 
instructional coordinator; individually to discuss the. results irt more detail *. 
He emphasized that* they would be better able than SEDL staff to really get 
a handle on the meaning of the data, since they know the teachers at their 
respective scjiools. He also' suggested caution in interpreting the results, 
not to.&vergeneralize beyond the limits of ; the data*, etc- 

Reaction frm the district administrators to the results* is not known*fo^'' 
.sure, but seems to be positive; There definitely Was more interest expressed^ 
in the £tudy at this meeting than there had been at, the Oc tober ,^1980 .meeting . 
Attendance was also excellent; everyone who had been invited to the meeting 
was present/ with several uninvited additi^al administrators^also present 
because of 'their interest in the study* There wasjittle time, for comments, 
but nonetheless, there were several jr^eeommendat ions made: J 

{\Y A principal "asked Dr. Williams how the data compared with the inservtee * 
needs assessment collected by Region XIII last fall, "Dr. Williams sa*id 
that' he did not know, but that a comparison of the data might he lp Regi on 
XIII betteFTocus the content of their workshops' for next year (general 
topics have already beerr decided upon). Also, some topics offered, by 
* Region XIII may possibly be related indirectly to teacher competency needs * 
~ collected-fay SEDL. For^xample, Region XIII offers workshops on how to 
deal with stress; it is possible that the teachers 1 high need to learn 
more a.bout classroom management and behavior problems which was evident 
on SEdL's Professional Development Questionnaire means that^ teachers cur- 
' rently spend time-and energy trying to control and discipline students, 
and this would foake their job more stressful. To he.lp them deal with 
stress makes them, nfore/able to function in spit£ of the classroom situa- 
tion; similarly, learning more about classroom management techniques might 
make their job less stressful. 

(2) _._Someone suggested that the data would be useful to the district in pldnnir^i . 

insopvicj* programs for future years,- especially, 1982. :<[. ° . 

(3) Ms. Almendarez said that the bilingual teacher's data would be invaluable 
information in planning the 1981-82 inseruice program for Title VII bilingual 

' -teachers, , *V * 

■ (4) Dr. Garza felt thatfthe data was useful in sfeeing how. teachers -perceive , 
inservice trainingQ^nd what they view their? needs to be^ He xecommendecT 
that a fdllow-up meeting rbe pl/nnepl later this year to inform^adminjstratqfs 
about what had taken place £t the'tea chefs', meetings and parent advisory 0# 
meetings. He was especially concerned that we\should be^sure to follow-up . 
on anyVeconwendations that teaChers have- so that appropriate changes will 
be made in the i'nservice* program. ; \ *? ^ *T ' 1 • 1* 

Dr. Holtzman closed tire meeting by asking principals to look at th^ir calendars 
afnd to tell Ms. Almendarez which data-woul^e expropriate to Jiav$ a meeting . ^ 
'after school With- teachers inorder to discuss the results .with* them. . ^ , * 



■• i \ • • - . • ' 

-. •»« Advisory Committee Meeting .- " • " . 
; . 'November 19,-1980 . . . \ ■ 

Persons in attendance :' Sara ' Lesatr,' parent; LSzaro Gonzalez, teacher; •' 
Denise Foley Hatrim, teacher; "Adelaide". Guerra., teacher; R. Doyle, principal;' { 
Ypl-anda Almendatez/ Bilingual Director;' WayneVloltzman, Jr.v SEDL . ' ^ ' 

\ ^ * ; ' . > . f ' - t , . * ' — 4 

The Meeting began at 7:00 plm./and.was. adjour.ne'd at 8:30 p. hi.' Dr. HaKzman 
briefly described- th*e collaborative fanning and proposal writing which had 
been -undertaken by SEDL and"th\<H$trict,* Next, the proposed fuwctfons ^ 
'°1 J n 3 u a ^isory committee.was explained, in -detail .' Dr. Hpltffhan .-pointed -out •> 
•that the advisory committee could . help monitor the project and provide valuabl< 
feedback and make- recommendations to SEDL about how toXprodeed. The^comfni ttee 
has the potential to be an effective aid, in.xommunicatio'n,- since it-is /com- 
prised of a schooj distr-i^t^admiflistr'ator', principals*- teachers and' pare ri^. 

The .remainder of 'the raeetrhg Was devoted to a discission of the testTh- - " 
struments to be used in. the project and committee mem&ers were! en<ouV.aded- to 
offer comments and suggestions*. -As a result of this meeting, the' foil owing' > 
discussions -were made: -\ c K • ? , - • v -- a \ 

- • • '. " \ • v ' ^ _ • 

». An effort $ou1d be made to lim'it the dumber, of meetings to be. heja^uri ng * 
t the year Since ^eashers and parents hive very* busy sthedjde's^ItJHP. 
decidedkthat ttte advisory committee, could seryras a pi ^ng/cdmm-i ifcee * 
as wel] >a rrd i> wduld not. pe ne'dessary to, form separate plj^hirig, Committees 
attach sohgol - ' • • *' « ' - ■->'- - - - • * - 1 ' •' j •' 



. -The next advisory, committee .meeting vnlT bl> scheduled ih F^airv^S!*'" 

• At that, time ; -Dr. Hoi tzmanr will, inform* participants regar&ihg ttot progress^ - 
mad e/ thus;:far..^ _ • ' . - , o , • ;■■ . * . V 

. Yo:landa } sa.id'that the Director .of Spfeciat Eflucatidf* would- li^tfie Special 
' y?". ti0 " H^ h J rs included, in ^h'e 'study, Ijf jJofcfciMfc. Jt was\decided;thal7 
' ,<£LI teacfter* jwfta , teach LEP- children would ..be given tire opportunity fat each' 

• school to fi.n. J flut v ?ny ; of the^oupfquestionnSires,. if thW aop eared tb/ie" 
relevant.-. * ' > « • .1* -* . . ' 3 • zJ/r't* ». « • 

• »' • <C « *' . • • i'j*-. .* • . w 

Mr. Doyle expressed trorrcetn -aj^ut the' large 'amount^r fim^fet^wAulrf.^P^-I'. 
ed-to ^conddct.LoU individual' i-ntSrv.iews wi'' .. > •. » - 



v needed-to ^conduct ( LoU individual' int^rv.iews with. each tlBTer. He -bad 
been flntler^fehe impression "that it would not > be rjecessar^to incluxte all 
feachers in the. study. Instead,' he' recommended' that all= teachers be given 

:' Jtte- questionnaire^ (bat that only certain ones be int'eNiewed W.a.,.M- 
Iwigualtteachers, voTujite^rs , teacffehs tfiajchfog 'orb tm one componerit'of . 
bilingual ^ducatron^etc.^. ' Dr. Holtzman agreed that it would probably^, 
be possible to limtt-the riumberftof interviews. ' ■ \ ' 

NOTE: S€DL taped- tbi<."m!eeting- in fdll , jn order to maintain aVomplete'* 
documentati-on ^^participants' responses. '.'* : • .. %* 



Advisory Committee* Meeting 
January 28,. 198! . 



Persons in attendance :' Saralesak, parent; Amanda Ruiz, parent coordinator, 
bazaro Gonzalez, teacher at Travis School'; Denis e .Foley Hamm, teachjsr at ' ' 
Crockett School; Adelaida -Guerra*, teacher at Bowie School; Wayne Holtzman, , 
Jr v . , SEDL. • . - >. _ 



» - ■ 
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'The meeting began at 7:00 p,m. and was adjourned /at 8: Op p.m. 'The' main 
purpose of the meeting was threefold: to infornTthe committee of the 
activities that have been completed at the three projecfschools; to 
describe Vie procedures which will be* used i a" disseminating results to 
the committee. and to district personnel; and to obtain "suggestions from „ ' 
committee members as to how to 'facilitate future project- activities.. 

Dr. Holtzman reported that group meetings with alT teachers at each of the 
three schools have been^eld'in which questionnaires and surveys were filled 
out. -He said that it will" be, necessary to have one more meeting at each 
campus in order to complete the col lection-'bf .data. Individual interviews • 
. between -teachers .of LEP students and SEDL staff have been conducted at two 
••schools for the purpose of determining the extent to which .teachers are 

* « implementing specific instructional components for LEP students. Within 

- -.the next several weeks teachers at the third school will also>be interviewed. 
/ > Since the decision had been made* at^the November, 1980 advisory committee 
•meeting to^limtt the'nurober of .teachers -tp be interviewedTonly about half • 

• t -of the teachers'in Grades- 2-5" were selected. At Crockett School (kinder- 

garten ^and first? .grade), hoWever, an attempt was made to interview all - 

• teachers. It -was -felt that the large number of LEP students in the tower- 

grades warranted -more extensive evaluation. . • ~ 

Next, Br. Holtzman discussed his' impressions of the teachers' reaction to 
the questionnaires and'interviews. He said that some of teachers, especially 
at Travis School, 'bad felt, that the Stages of Concern Questionnaire was • 
irrelevant and'-^waste of time. The main problem seemed to be that they 
t were instructed to. use ESL as the 'innovation to be evaluated, yet only some * 
' of. these teachers act^lly teach ESL. At the next meeting Dr. Holtzman' 
said that_some of the^teachers will be asked' to fill out this questionnaire 
a secppd time, but for innovations -which they actually teach (e.g., Spanish 
math, English reading for LEP- students,. "etc.). Committee members were next 
shown copies of a supplement to the Bilingual Classroom Questionnaire in 
which the tea'chers are given examples" of*hqw their classroom -schedul es 
should be filled out. ^Since the teacjiers at Crockett School had had'some . 
difficulty filling out" this questionnaire, the examples Would hopefully 
improve the quality of data, to be .gathered from the other two schools. Ms. 
Jtamm, the teacher representative from Crockett School, was enthusiastic 
about using this supplement and she felt that it would help teachers better 
understand how, to fill out . the fornv. 

'Dr. Holtzman that most teachers seemed to feel positive about filling 
out the Survey of P«rceptions of Inservice Training, perhaps because i 



asfcs them for their own views about 'hbw- the district's" inservice oroat^m ' 
should be organized and managed. They also seem to fee 1 either nlltlT 

to talk abou t^'JI; • >l ° f u them seemed t0 aPPNclate the opportunity v 
to talk about, the things they have been doing fn their classrooms rhannp* •• 
they have made. etc. Dr. Holtzman safd that 9 one teacher tolS him'afJe? 9 ' 
•the interview that the questions had been useful in causing her &£tnl 

X^jVlXi"* th1nk ° Ut the ^^ngthTand^weaknesfe sVl I'll ' '. 
thJ tL Z* , - Cher re P resent ative from Bowie School, Ms. Guerra, agreed' 

out t 1 a^Sh^ 9 'L n H e ' a K lly V1 ' 6Wed favo ^lyf to^ver, she o?nted 
fplt that fh!v J, tea £ h ? rs had been intimidated by the tape recorder and 
felt that they were being evaluated.- She suggested in the future that 

' Impel IZVTsZo e o? U con^, eXPla i n ^- She 1? V n9 'ecorted i^thSfher 
competence is not of concern, andsfiiis not being evaluated. ' 1 .. 

^wSSS^e^olf^f 1 " 9, Ho !i zma L bri ^y explained the procedures 
SrocesSd La M 5 u r ^ 0rt1n 9 the- results, once the data, have been 
Sous w?th ?hl I y Jt ' He ! 3ld that meet1n 9's wo(uld be held on each 

a w A^ffir?n ^va^r^ pn : ntouts . be distH * uted 

As N a result of this meeting, the following .decisions- were made: . ' - " 

BraunfPl < '^U Ch u Ck t0 * ee that a C( »ttee member'from New " 

Braunfels is reimbursed for her. travel to the meeting. - 

. Ms. Guerra will aid teachers at Bowie School in fill^a out fta ' « 
Bilingual Classroom Questionnaire . _ * T .\"*ng out the 

*-•*•"" • , 

-reD6rt e d°fircJ a Jn 'fK^J 1 ? haS be . en . accomplished, the results will be 
^S^ol, 3dV1S0ry CWUee th3t W111 dec i de AM d ata to ■ 

Present e d-?- P n ln ^ P ^;^ ' ach J?" 001 / 1 !! d ecT'de how- the data *will be • 

t6aCherS; by ^™*1on.l .unit; , 

'L*A I 116 ^ a ^ v1sor y committee meeting will be held on March <t 1981 
Afc-thaV time the first results will be-repSrted to the co^TUee ' 
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Advisory Committee Meeting. 4 ' ' * «. 
' - April 22; 1981 

* - / 'a 

Persons in attendance : Dr. Wayne H,61tzm.in, Jr., project director from SEDL; 
Yolanda* AVmendarez, bilingual program director; R. Doyle, principal; Suzy 
Erlanson, teacher; LSzaro GonzSlez, teacher; Denise Hamm, teacher; Adellida 
' Guerra, teacher; Amanda Rufz, parent, coordinator; Sarah Lesak, parent; 
Diana Carbajaf, parent.- < 

* * * 

Summary of Meeting : The meeting begar^t 7:00 p<m. in . the b 1 1 irjgual educa- 
tion office and ended at 8:15 p.m. ^the purpose of ' the meeting was to present 
and discuss the results of the jnservice project. Each compiittee member was 
given a folder .with the same data tables chat had been distributed to 
administrators on April 9, 1981. Tables- showing* overall results were given 
to all- members, with dat^-more specific to ir ilyiduaT schools given to 
teachesror parents from those, schools/ Members of the 'Committee were' asjteti 
to review th£ specific data from* their individual schools and comment on 
the, meaning of^the results a t* some later time. Tonight's meeting, however, 
dealt with only the overall* summary tables. 

Dr. Hoi tzman briefly described the major results fourufvfn' each of the tables _ 
for the four group-a<toiinistered questionnaires andJfteJ;eaeher Interview. 
He told the cofraT^ttee^members (feachBrs' especially ) that thejr input 'into 
^the-interpmatTorTof the data would be very helpful'. Perhaps they could 
shed light' on- 'why teachers at their schools answered certain test items the 
way that they dicl. k ' 

„ *» 

The Concerns Questionnaire was discussed in detail because the items tap * 
general -concerns, and are difficult to interpret. For example, teachers across* 
schools, listed the following item asvbeing of great concern:, "I ^jn con* 
cem,ed about how ESL affects students." However, Jihe specific i^ture of this 
•concern is not known. Ms. Almendarez said that scgfle teachers don't under- 
stand ESli as being total .language development ; instead, they. view it as 
consisting of drills which are boring to students.- Ms. Erlanson however, did 
.not believe that teachers view E$L as boring. She said that the main problem - 
teachers at her school are~ having with ESL is that it is organized differently 
this yeejf and teachers are not yet used to this new organization. 

F&* the Survey of perceptions of I nservice* Training, the committee members 
were very interested in some of the results wirier* "showed statistically signi* 
ficant differences for some items across schools and for teachers with different 
numbers of years of teaching -experience. Also, sf>me of the committee members . 
expressed ideas about how to improve inservice training. Ms. Gperra pointed / 
out that some teachers who were not able to attertji certai a workshops wouldlike 
to hear about what other teachers from their schpbls learned at these workshops. 
Unfortunately, little communication goes on^among teachers about what was 
•learned." Ms..- Erlanson agreed and said that it would be more bfeneficiaV for 
tethers to share their* own experiences' and ideas; rather than attending* work- 
shops provided by'the Education Service Center (Region* XIII) . Ms. Almandarez 
said thit. maybe the Title VII bil ingual^.program cquld help in getting the- 
teachers* to share ideas. v 

V 
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DrT Holtzmaif ^mphasizeti^that it aflways sounds nice to say 
should share" or that . ,, follow : upUhould take; place" # but t\ 



that "teachers^ - 

, i - ■ - • --r . ^ that school personnel 

are al reaay loverwnelmed with work; there shouW tje some mechanism- and " 
, structure to" insure that«these activities douceur (e.g., principal could 
^sc^dule shafclng^sessions; dates could be. scheduled for follow-up to occur, 



Tn interpreting the|6i 1 ijigual Classroom Questionnaire ('BCQ) the .percent of 
time devoted to Spanish Language Arts for Spanish dominant children (35") 
seemed to be excessively low (only '1035 in Spanish as opposed to 90% in 
English;. One teacher felt that the reason for this was jiRat teachers 
may have mi s interpreted the definitions for* the various language groups, 4 
They may havfep'ut both the Spanish monolingual and Spanish dominantAicfs in 
•the MS groupT*while putting English dominant LESA children in the BS grVip'. 
At the campus meetings teachers wilV be asked to provide an. explanation for 
this" low percentage of time-devoted to Spanish language arts. 

Reactions- to Meeting and Decisions Made • 

0 ______ ________________________________________________________ 

This meeting seems.. to > have been highly successful and there was much parti- 
cipation frdm committee members. Ms7~ATmendarez said that at each new * 
meeting that she attends, she, gets some new ideas and learns something new. 
Dr. Holtzman asked which ; i nstruments should be emphasized or deleted for 
the campus "-meetings. It was decided by the committee that because of time 
constraints: * 



(1) 




(4) 



(5) 



The- Survey -of Perceptions of Inservice" Training would not be * 
discussed since the district-wide inservice. plan for next year 
has already been firmly established.^, ■ 

The" Bilingual Classroom Questionnaire will;<not be discuss'ed since 
It may not be of interest to all of the teachers. 

The Concerns Questionnaire, and Professional Development Questionnaire 
wilj be discussed in deta-il, with much of the .interpretation both 
for summary- and specific school data coming from the teachers. 

Teachers will be given individual . prof iles from the Concerns ' 
Questionnaire and will be provided with individual results, 
from the Level of Use Interview. " 



Although not-all instruments will be discussed at the campus, 
meetings, teacher will receive* .copies o,f relevant tables from the 
five instruments. ' # • . 



Dr. Holtzman thanked committee members and told them that another.' meeting, 
would be 'scheduled .for August or September; if the need were to arise -T 



> Professional DeveTogiient Questionnaire 

Prioritized Items Rated' "To a Great Extent" by Regular Teactiers 



Crocket t (n=18) 



Bowie (n=lsfl) 



Travis (n=24) 



Attend to behavior problems In the 
classroom ■* / ~* ^ 

Teach Reading 

Organize my toatprial and resources. 

Attefnd to individual student dif- 
ferences , 

^ Use feedback and positivereinforce- 
m^nt with students 



^l^boriite^ffh~other teachers, 
teacher assistants, and resource 
personnel to improve student 
achievement. 



Teach Reading 

Teach Englishes k first language 

Use feedback and .positive rein- 
forcement withx^tudents 

Involve par/nts as participants 
in ttie instructional proces's. 



Teach Ttea*ding 

\Dset feedback and positive * 
reinforcement with students 



9 ' 



Attend to behavior problems in 
the classroom 

Teach English as a first language 
Teaol^math 

Te/oh [ soiriTI^studTes^ 

Organize my materials and 
resources . ^ 



Prioritized Items Rated "Not Desired" by Regular Teachers 



Crockett (n=18) 



Teach Spanish as *a first language 



The teach 
Ttie teach 
The teach 
The 'teach 
The teachi 



ng of Spanish language arts 
ng of social studies 
ng of science in Spanish v 
ng N of math in Spanish 



ng of hea;lth and physical 
- y education, in Spani 

* ERJC teaching of .the ffAe arts in Spanish 



Bowie (n=14) 



The teaching of health and , 
physical education in Spanish < 

The teaching of the fine arts in 
Spanish 

A 

The. teaching of social studies in\ 
Spanish 

The teaching of science in Spanish 
The teaching* of math^in Spanish 



Travis (n=24) 



teach Spanish as a first 
language 

The'teaching of science- in Spanish 

The teaching of the fine arts in 
Spanish * 

* ** 

Administer and interpreT individual : 
* reading inventories in Spanish 1 

The teaching' of math J n Spanish 

The teaching of health and physical 
education in Spanish. x \ 

\,' , ids 



; ■ 



Concerns Questionnaire;, ESL ; 
Items of Greatest Concern for Regular 4 Teachers 



Crockett (n=14) 



. I am concerned about not having enoug 
time to organise myself each day. 

I would like to. coordinate my effort 
with others to maximize ESL's 
effects. - 

I would 1 lice to determine how to sup^\ 
plement, enhance r x>r replace ESL. 



1 would like to know what other 
faculty are doing in ESL* 

I am concerned about evaluating my 
impace on students. 



I wou ld like to e xcite my students 
"about their part in tSL > 

I would Yi ke to know who will make 
the decisions for ESL. m 



Bowie (n=*9) 



I would like to^determine how to 
supplement,.:enhance, -or replace 
ESL. 



ara concerned a'bout how ESL 
ffects students. • * 




Travis (n=6) 



I am concerned about not having 
enough time to organize myself 
each day. 

-I would like to determine how to 
supplement, enhance, or replape 
ESL * 

I would 1 ike to coo rdina te my ' . 
TTfTort with others to maximiz-e 
, ESL's effects. 

* 

I am concerned about how ESL ^ 
affects students. 

£> 

\ 

- I am concerned about evaluating 
-my-4fflpac t on st ud e nts - ' , 
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. Concerns Questionnaire: English Reading for LEP Students « 



v^tems of Greatest Cbncern for Regular Teachers 



Crockett (n=5) 



I am concerned about not having enough 
time to organize^ myself each day. 

I am concerned about how English 
reading affects LEP students. 

I am concerned. about evaluating my - 
impaction -students. 

Coordiltetion of , tasks and people 
Is-takipg^toa much -of-.roy-.time 



I would like to know who will make 
the decisions regarding English 
Reading for LEP students. 

I would like to know how my teaching 
or administration is supposed to . 
change. 



106 



ERsLC 



Bowie (n=5) 



I am concerned about. LEP 
students 1 attitudes toward 
Engl ish Reading.. 

I' am concerned about how 
English Reading affects LEP - 
students. . 

I would lvke to excite my LEP 
students about their part in' 
English-Reading- - - 

I would like .to know who will 
make the decisions regarding 
English Reading for LEP students. 

I would like to know how Engl ish 
Reading for LEP students is 
better than what we have no^. 



4 • K 



Travis (n=5) 



I am concerned about LEP students 1 
attitudes toward English Reading. 

I would* like toSwcite my LEP 
students about their part in 
English Reading. 

Coordination of> tasks and people * 
is taking too much of my time. 



107 



Number of Teachers at each. Level -of Use for ESL (n=38) 



Level of Use* 
MechanicaJ 
Routine' 
^ Refinement 

9 • 

Integration 



■Crockett, (n=21) . 
3. 
14 

i 

3 



Bowie (n=8L 
0 
6 
2 

b 



Travis (n=9) 
2 

c 

'3 

4' " ■ 

o' 



/ 



.Number of Teachers at each Level of Use for English Reading (n=28) 



Level of Use* 

Mechanical 

Routine 

Refinement 

Integration 



Crockett (q=18 ) 
» 

9 



Bowie ( n=^6 )^ 
0 

2' 

• ; 

4 . 
. ^3 



Travis (n*4) 

■ 0 
,4 
..0'' 
0 44 



*QefinUions of these terms are provided*bel«w: ' . " * * 

Mechanical - State in whith the teacher focuses most effort* on the short-term 3 , day-to-day 
ase of the innovation withA|ittle*time for reflection. .Changes infuse are made more to 
meet teacher needi % than sjtudenf needs.. The teacher is primarily engaged fn a stepwise 
attempt to master the tasks required to' bse the innovation, often resulting ;in disjointed 
and rsjjperfici^al us6.'/* " % * s . ^ 

Routi ne - Use of the .innovation is stabilized. Few if any changes are being made'in 
ongoing use. Little preparation' on thought is being given to, improving use or its -* 
consequences. ' • ^ ' ~~V~ ~ - 

Refinement - State in whi%h the^teacher varies the us^of the innovation to increase the 
jmp,§ce on* students within immediate sphere of influence. Variations are based*on knowled 
OT/ both*, short and long-term consequences for students. 

Integration - State 'in which the teacher is combining own efforts to use the innovation 
with related activities of colleagues to achieve a collective impact on students, wfthi'n 
their commojn sphere of influence. * s " ' . 



1 -. 
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Nunfcer 0 f Teachers at each Level of Use for all Innovations 

(Crockett) 



Le*el of Use' 
Mechanjcal ; 
Routine" 
Refinement „ 
Integration 



Level of Use ' 
Mechanical 
Routing ' * 
Refinement 
Integration *. 



Level of Use 

Mechanical 

Routine 

Refinement 

Integration 



' Level of Use 
Routine ■ 
Refinement- 



ESL 



; No. of Teachers 
" 3 * 
. 14 ■ 
3 
1 



E^ngl-i sh Reading 



Spanish Reading 



Spanish Math 



No. of Teachers 
4' * ' 
' 9 
4 - 
1 



No., ,of Teachers 
1 ' . 
- 1 
/ 3 
1 



No. of Teachers 

2 ' . 
1 • 



SSL 



Level gf Use 
Routine . 
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No. 'of Teachers 



Number of Teachers at each Level* of Use for all Innovations 

' • (Bowie) 



Level of Use 

Routine 

Refinement 



ESL 



Ho. of Teachers 
6 
2 



Level of Us e 
Routine 
Refinement 



Level of Use 

Mechanical 

Refinement 



( English Reading 



Spanish Reading 



SSL 



No. of Teachers 
2 
4 



Np. of Teachers 
1 

2 



Level of Use 

Mechanical 

Routine. 



Mo. of Teachers 

' 1 - . 
. 1 



Number of Teachers at each Le.vel of Use for all Innovations 
. ' (Travis) * . * 



Level bf.Use 
Mechanical 
Routine 
Refinement „ 



ESL 



No. of Teachers 
2 

3 - 
4 



English Reading 



LefreT of Use 
Routine 



No.* of Teachers, 



in 



PDQ: Prioritized* Competency Needs For' All Teachers 

n = 78 



Item # Percentage* 



ICA9 
M4 
MC 
M3 
Ml- 
M2 

AE2 
ICA4 
M6 
AE3 

AE8 
SCR1 

ICA7 
AE4 

ICA1 
AE6 
iCAlO 
,AE11 
SCR2 

GI8 



57.7 

53.8 

48.7 

47.4 

41.0' 

39.7 

35.9 
34.6 
.33.3 
33.3 

32.1 
' 32.1 

30.8 
30.8 

29,5 
29.5 
28.2 
28,2 
25,6 

25,6 



AreaVf Need : 
Teach Reading 

Atterd to behavior problems 
Use feedback arid positive reinforcement 
Attend to individual student differences 
Organize materials and resources < 

^Collaborate with other teachers to*' improve 
student achievement . ; • 

' Assess students 1 needs in subject areas 
Teach English as a first language 
Foster acceptance t>f cultural diversify 
Diagnose language needs and pYescribe 
instructi(Jh \ • ' V 

Evaluate .classroom learning environment^ 
'Incorporate community resources for 
instructional program" 
Teach math ' 

Analyze reading miscues and prescribe 
instruction ■ 
Teach ESL 

Evaluate student learning progress 

Teach social studies 

Assess "students 1 learning capabil i ties 

Foster community participation in the 

school ing process 

Setting up learning centers 



*this column gives the percentage of teachers who rated the Vtem "to a great, 
extent" " \ ' V 
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PDQ: Items Rated by Teachers as Not Desired 

. . * n = 78 



Iteml> Percentage* 



GT1-, 
ICA8 
LSI, 
C2; , 
GI2 

C3 

GI6 

* ICA11 
GI3 
PU 

PI2 . 

PI3 
PI4 
CI 
C4 

ICA6 



' 47.4' 

44," 9 

44.9 
"38.5 

35.9 

33.3 

'30.8 

30.8 
29.5 
29.5 

29.5 

c 

2B.2 
28.2 s< 

28.2 
25.6 



Area of Need : * 

Philosophy and theory of bilingual education 
Teaching Health and'P.E* 
Speaking and'Comprehension, of Spairish 
History of th,e group's ancestry 
Theories of second language learning and 
, teaching 

Contribution of the group to history and 
culture 

Individualizing instruction for different 
language groups 

Teaching fine arts Cart, music, etc.) 
Functions and patterns of language 4 use 
Grouping children according to language 
classification > . J ' . / 

Scheduling activities for different language 
groups ♦ 
Specify learning, objectives 
Sequence learning activities 
Culture of -the minority .group 
Corttemporary life style(s) of the group N 
Teaching of science 



/ 



*This column gives the percentage of teachers who rated the items as "not desired 11 
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Item 4 


r reqUt 


* M4 . 


14 


ICA9 


12 


Ml 


' . 12 


M3 


11 


M2 


" 10 . 


M5 


10 ' 


AE4 


9 


AE8 


9 


SCRl 


.9 


SCR2 


9 


AE6 


; 8 


AE9 


^ 8 


ICA7 


7 


API 1 


7 


SCR4 


7 


' GI7 


6 


ICA1 


6 


**ICA4" 


6 


M6 


6 


** LSI 


6 


• AE2 


6 


AE3 


6 



Items from the Professional Development Questionnaire Rated 1 ' 
"To a Grea 5 ! Extent" % or "Not Desired" by Regular, Teachers 
,at Crockett (n=48) , K - \ 



Items Rated "To a Great Extent" 



Area of Need 




attend to' behavior problems in the Classroom, 

teach reading • - ■ - 

organize my material and resources, 
attend to individual student differences .* 

collaborate with other teachers, teacher assistants, and resource 
personnel to improve student achievement . 

use feedback and positive reinforcement* with students. 

analyze and interpret miscueyin reading and prescribe ( I RI ) 
, in Spanish. *; ' 

evaluate the classroom learning environment. 

incorporate community resources into the i nstructional programs . 

foster community participation in the schooling process. 

evaluate student learning progress. 

determine when a child is ready tp transfer from reading in one 
language to reading in another. 4 

teach math.. • - 

*>-assess .learning capabilities of children (e.g.,.aptvtude, cognitiv 
development)-. 

'involve parents as participants in the instructional process., 
the implementation of inquiry/discovery strategies for learning.^ 
teach English as a second language. * 7 
teach English as a first language. 

foster acceptance and appreciation of cultural diversity. , ^ 
- the speaking and comprehension of Spanish. / 

r 

assess the , student 1 s educational needs in the subject/content 
area. V 

diagnose language needs and prescribe" instruction. 

Items Rated "Not Desired " - * 

13 teach Spanish as a first language. 1. 

"13 $ the teaching of Spanish language arts. 1 
13 the teaching of social studies. 

13 the teaching of science an Spanish.* * . 

. LU 



,PPQ: Reg. Teachers, Crockett tp. 2.) 



Item 4 


Frequency 


Area of Need 


LS5 


13 


the^teaching of math in Spanish. 


LS6 


13 


the teaching of health and physical education in Spanish. 


LS7 


13 


tne^Leacning ot trie Tine arts in opamsn. 
develop materials to teach Spanish language arts. 


PI 6 


12 


PI8 


12 


develop materials to teach content areas, i.e., science, math, 
social s lu a i es , in opamsn. 


♦ 


12 


a anii ni 5 uer ana i nterpre z inaiviaua > i reaaing inventories \IRIy 
in Spanish. % 


PI9 


11 

< 


adapt materials to teach content areas, i.e., science, math, 
social studies, w Spanish. 


PI7 


11 . 


adapt materials to teach Spanish language arts. - — 


ICA2 


• 10 


teach Spanish as a second language. 


Gil 


8.; . 


the philosophy and theory of bilingual education. 


PI4 


8 


sequence learning activities," " 


ICA8 

* 


8 


teach health and physical education. 


pir 


7 


group children according to language classification. ; 


PI2 


• 7 


schedule activities/for different language groups. * \ 


P13« 


7 


specify learning objectives/ * \ 


' C2 


7 


the history of the group's ancestry. ; 


' C3 




the contributions of the group(s)*to history and culture. 


PI5 


6 


envelop materials tO' teach Spanish language arts. , ; , 


*ICA4 


6 ■ 


.teach science. f , * 


* LSI 


6 


> 

the speaking and comprehension of Spanish* * \ 


•AE10 


6 


determine when a child is ready to receive subject matter ; 

instruction in, her/his sec*i4 language^ t ! 

* > 



* While 6 teachers (33%) rated this item "to a great extent" an additional 6 teachers 
(33%) -rated "it as "riot desired." 

Only 1 teacher of a total of 18* did not feel th^ need foj professional growth in this 
area. ' 



f 

• 4 



4 
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Items from, the .Professional Development Questionnaire «ed 
"To "a Great Extent" or "Not Desired" by Regular Teachers 
at Bowie (n=14) 

Items Rated 1 "To a Great Extent" , 

- < , - r 1 

Item # Frequency Area of Need < 

* ** 
ICA9 . . 6 teaching readiYig. (and 6 "to an .average extent") 

ICA4 * . k 5 teach English as a first language. . 9 t 

M5 % 5 use feedback and positive reinforcement with students. 

SCR4 5 * involve parents as participants in the" instructional process^ 

Items Rated "Not Desired" 
LS6 10 the teaching of health and physical education in Spanish. 

LS7 ' 10 the teaching of the fine arts in Spanish. 

LS3 9 the teaching'of social studies in Spanish. 

LS4 9 the teaching of science in Spanish. 

LS5 » _9 the teaching of math in Spanish. 

PI6 " 8 develop materials to teach Spanish language arts. 

PJ7 8 • adapt materials to teach Spanish language arts. 

P\8 8 develop materials tV teach content areas, i.e., science/^iath, 

social studie/; in Spanish. ~ ' 

LS2 8 the teaching o^Spanish language arts. 

PI9~ * 7 adapt materials to teac£ content areas, i.e., science, math, 

social studies, in Spanish. 

AE5 7 administer and interpret individual reading inventories (*MU) 

in Spanish. \ % 

Gil 6 the philosophy and theory of bilingual education. 

GI2 6 * the th.eoretical foundations of second language learning wand teachi 

GI3 6 * functions and patterns of language use (socio-linguistics) . 

GI6 6 . the individualization of instruction for different language groups 

618 * 6 the setting up df learning centers. 

ICA2 - 6 • teach Spanish a^ second language. 

ICA3 6 teach Spanish as first language. 

LSI . 6 the speaking and comprehension of Spanish. 

GJ4 5 « the nature 6r language and of * the acquisition process. 

GI5 1 5 , the differences and similarities between the child's first 

* / and second language(s)'. 

* PI 1 5* group children- according to language classification. 
ICA8 _ 5 teach health and physical education,. 



1 1 6 



Items- from the Professional Development* Q'ufest ion na ire Rated 
- "To a Great Extent" or "Not Degred" by 'Regular Teachers" 
at Travis School (fi=24) ■ 



LS5 
LS6 
PI6 
LS2 
LS3 
PI7 
ICA2 
PI9 



Item # ~ 


Freque 




ID 




1 A 


MA 


lo 


Tf A A. 


11 


ICA7 


11 


ICA10 


- '11 


Ml 


11 


ICA6 


IP 


M3 


' 10 


ICA1 ^ • 


9 


AE6 f 


9 


'Gi8 


8 


M2 


' 8 


AE3 


8 


ICA3 


21 


LS4 


' 21 


LS7 


21 


AE5 


21 



20 
20 
19 
19 
19 

.18 
18 
16 




Items Rated- "To a Great Extent " 

" ' ' ' j * — - — 

Area of Need" * - 
teaching .reading. 

use feedback and positive reinforcement with students, 
^attend to behavior problems in the classroorti. 
teach English as a first language, 
teach math . ^ 

teach social studies. * . 

organize my material and resources 
tjaach science. 

attend to individual student differences. 

r 

teach English as a second language • 

evaluate student learning progress'. 

^the setting up of learning .centers . , 

collaborate with other teachers, teacher assistants, and 
resource personnel to* improv^Jtudent achievement. 

diagnose .language needs and prescribe instruction. ^ 4 

Items Rated "Not Desired" 

teach' Spanish 'as a first language 

the teaching of science' in Spanish 7 ^ 

the teaching of the fine arts in Spanish. 

administer atod interpret individual reading inventories 
' ( IRI ) in Spanish ^ 

,the teaching of math in Spanish. 

the teaching of health and physic* 

develop materials to teach Spahis 



i 




ation in Spanish, 
age arts. 

the teaching of Spanish . language 

the teaching of social studies in Spanish. 

adapt materials to teach Spanish, Vartquage arts. 

teach Spanish as a second language; ' S 

adapt materials to t§*ch content areas, i.e., science, math, 
social studies, in Spanish.\ %s : s 

^jtfje speaking and comprehension of Spanish. j 

evaluate the appropriateness of materials for bilingual 
education. _ — - 
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PDQ: Reg. Jeadiers., Travis ((^2) 



Item ? 




PI8 






A 


• AE9 


.15 


GIL 


1 ""5 

, 13 


AE10 


V 1 0 

13 




l ? 
ic 


GI2 


♦10 


ICA11 


10 


CI 


10 






C3 


10 


• PI3 


9 


ICA8 


9 


C4 


9 


API 

AE1 


9 


GI3 


8 


GI6 


i 


PI4 


i 

8 


ICA5 


8 


C5 


8 


SJCR3 


8 



N 



"J^velop materials .to teach'content areas, i.e.^ science, 
, math, social studies, in Spanish. ^ 

determine tfrerr a. child is ready to transfer 'from reading in 
one lapguage* to reading in another, 

* f \ • 

the philosophy agd theory of. bilingual education. 

determine wl)en a^child is^eady to recei ve>subject matter 
. instruction, in her/lvis second language, 

the his'tory of the group's ancestry,, 

the philosophy and theory of bilingual education. 

teach fin^ar£s "(art, music, .etc. ) r . 

the nature, and content of the culture of the language minority 
• group. . t 

^ the contributions of^the g?oup(s) to history and culture. 

specify 'lelfnTng objectives. -« • 

teach health-and physical 'education/ \ 

the contemporary life style(s) of* the group. 

assess -student/ s language dominance. ' * % 

functions and .patterns of language use (ssciol linguistics). 

the indi vijdual ifation of instruction for drfferent language^ 
groups<r ■ ' \> c ; / " /-s 

sequence teaming activities. • ^ 

teach and integrate >cul ture iTi the curriculum and in the 

classroom. , ^ . ; ^ 

"* * * 

the teachingjOf mpith in Spanish. ' • 

■ . « * y " 

obtain. more information on community cultural tjraits. 
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PDQ - Bilingual.TeacHers - HigfaeYf TiQ^ity Needs 



- Item § 




Treq . * 


GI6 




7 


PI8 




7 - 


ICA9 




•7 


M3 ' • 




7 


M6 . 




7 




\ 


» 


AE9 


7 ' 


AE10 




- 7 


PI9 




6 


M4 




6 


AE3 




-6 ' 



n = 12 




Individualizing Instruction 
Development of materials to teac'i content areas 
(and 5 to an average extent')' Teach Reading 
(and 5 to an'Werage extent) Attend to individual 
student differences . Ts 

Foster acceptance and appreciation- of cultural 
diversity • ' • 

Determine when child fy^xisfers Reading Language. \ 
Determine when childi-eceives instruction in 
second language v . , 

Ado£t material to teach content areas 
Attend to behavior' problems in classroom * 
Diagnose language needs and prescribe instruction 

*number of teachers who rated the itenr "to a great extent 11 



i <6 



Item # 


Freq* 


ICA6 

LSI 

LS5 

Iei 

SCR2 


3 ' 
3 

. 3 
3 
3 


SCR3 


3 


Gil 


4 


SCR4 


' 4 


LS5 — 
AE5/ ' 


-4 ' 

^ s 


ICA8 N ' 


6 



• Lowest Priority Needs * - 

n * 12 • , 

(and 3 to a little extent^ Teach Science . * 
Speaking and Comprehension of Spanish 
Teaching of Math in Spanish 

3 little extent History of Group 1 * Ancestry <^ 
Assess student's language dominance*,* 
2 Jittljs extent' Foster community participation : 
in the schooling pjtocess . ~ • 
• 2 little extent Ocftain more information on community • 
cultural traits 

(and 3 to a little extent) Philosophy and Theory 
of bil ; ingual . educatidn ^ 
(only to great, extent) Involve parents as' parti- 
cipants in instructional process * * 
Teach Health and P.E. in Spanish 

Administer' and' interpret individual reading inventory 
5 in Spanish , • ' 

Teach Hea^th^and Physical Ed. * 



^number of teachers who rated the -item as "not .desired" 



9 
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Items From the Professional Development Questionnaire Rated - 
"To a 0 Great Extent" by Bil ingual" Teachers at Crockett School (N= 6) 

Freqiuency Are,a of-Need • • 

teach and i ntegra^e culture .in the curriculum and in the classroom 

, collaborate with other teachers, teacher assistants, and Resource 
personnel to improve student achievement. " 

attend to individual student differences. v 

* .___5 • attend to behavior problems in the classroom 

foster acceptance, and appreciation of cultural diversity. 

5 assess* student's language dominances 

5 * . assess ~the students educational needs in the subject/content area 

5" diagnose lar^age needs and prescribe, instruction. 

4 the teaching of Spanish language arts. 

4 develop materials to teaGh Spanish language arts. . s 

4 teaching reading. f ' ' * 

'4 teach social studies. v 

-"3 the^implementation of inquiry/discovery strategies for learning. 

13 '.group children according to language classification 

il' schedule activities for different language groups. 

3 " adapt mateHalsv to teacH Spanish' language arts'. * **> 

3 develop materials to teach' content areas, i.e.; science, math, 

social studies, v in Spanish. ^. ' 

3 * adapt materials to tealh consent areas, i.e., science, math, 
social studies, in Spariish. 

^ 3 teach Spanish as a first language. (Also 3 "to an average extent") 

3 organize my material , ancl resources. 

3 use feedback and positive reinforcement with students. 

3 the teaching of math in Spanish. ; 

\ 3 how the effects of cultural and socioeconomic variables influence 

the students 1 general level of development and socialization. 

% '3 administer And interpret individual reading inventories ( IR I ) 

in Spanish. , > * 

3 evaluate the appropria^eriess ,pf materials for bilingual ^ 

♦education. 

3 evaluate the classroom learning environment. 

3 / assess learning capabilities of children (e.g., aptitude, 
cognitive development). 

These teachers did not n'ote any of the items as "not desired." ~ 



- > • • . • 

Items from the Professional Development Questionnaire Ra'ted 
"To*a Great Extent" or "Not Desired'.' by Bilingual Teachers 

at Bowie (n=4) . * 



Item I 
AE9 ' 



ICA8 
LS6 
;CA4' 
ICA6 
LS3 
I.S4 
LS5 
LS7 
SCR2 
SCR3 
SCR4 



Frequency 
3 



AEIO' . . 


3 


_ PI8 


2 


ICA9 


~2 


KAIL*. 


2 , 


M6 


2 


rcAio 





3 

'3- 
2 

-2 ; 

z- 

2 
2 
2 
2 

•2 
2 



Items Rated "To a Great Extent" 

*\ * « 

Area of Need " - - y 

determine when a child is" ready transfer from reading in one •'• 
language to reading in another.' ' , 

(and 1 "to an, 'average extent") . - 

determine when a child is<ready to receive subject Tnatter 
instruction,/in her/Jits second language, (and 1 "to an average extent) 

- develop .materials to teach content areas,, i.e., science, math, 
social studies, i>N$panish. 

teach reading. ( a nd 2 "-to an average extent") 1 
teach fine arts (art^jrjisjc, etc.). / ^ . m * 

foster acceptance and appreciation of cultural diversity'., 
(and 2 '„'to an average extent") 7— 

teach social studies, (but 4 "to -an^yerage extent") 
Items Rated "Not Desired" 



1 



.teach' health -and physical education, (and 1 "to a little extent") 

the teaching- of health and" physical education in Spanish. ^ 

teach English a"s a first language. ' ' - 

teach science. , - - • 

the teaching of social studies in-Spahish. 

the teaching of'science in Spanish. 

the teaching of math in Spanish.' 

the teaching (ff the fine arts- in Spanish. 

foster community participation in the< schooling process. 

obtain more information on community cultural trai.t|. 

involve parents as participants in the instructional process. 
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Items from the ProfessionaJ Development Questionnaire' Rated 
"To a Great Extent' by Bilingual Teachers 
at Travis (n=2) ' 



Item # Frequency Area of Need 



*GI8 
*PI2 
*PI3 
*PI4 
*PI8 

*PI9 

*M3 



the sfitti^g up of learning tenters, 
schedule activities for different language groups 
specify learning 'objectives. / . 

. sequence learning activities. ' 

develop material s to teach content areas, i.e., science, math, 
social studies, in Spanish. 



1 



adapt materials to .teach content; areas, i.e.., science, math, 
social studies* in Spanish. 

attend to individual student differences. 



*Note: These items were rated "to a Jgreat extent" by one teacher irjid "to an'average 
. * extent" by the other teacher. No item was rated "to a gfeafr extent" by both 
teachers,- with the vast ^ajority of i f ems being rated as "not desired" br 
M to *a little extent." ■ < . 



J 



r. 
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$tens<*rom the Professional Development Questionnaire Rated 
"To a Great: Extent" or "Not Desired" by a Speci s aJ Education Teacher 

at Crockett 

/ . - Items Rated "To a Great Extent" 

Item # _ Area of Need 

\ t / 

ICA7 teach math. • • 

ICA9 -teach reading. # 

ICA11 - teach fine arts (arts^jmjsic, etc.) ^ 

Ml ■ organize my materia) and ..resources. ' 

.- M2 * * collaborate-with o^rer teachers, teacher assistants, and 

resource personnel to .improve student achievement. 

• M3 ■ - attend to individual student differences. 

M4 attend to behavior problems in the the classroom. 

M5 use feedback and positive reinforcement with students. 

M6 foster acceptance and appreciation- of cultural diversity. ' 

LSI * the speaking and comprehension of Spanish. ! 

CI the nature and content of the culture of the language minority 

group. 

AE1 / assess student's language dominance. 

AE2 •< assess 4he student's educational needs in the subject/content 

area. * / 

AE3 • diagnose language needs and prescribe instruction. 

<AE4 * analyze and interpret miscues in reading and prescribe 

instruction. 

administer and interpret itakmdual reading inventories (IRI) 
in Spanish. 

AE6 evaluate student' learning 'pr6gress. 

AE7 * evaluate the appropriateness of materials for bilingual education. 

AE8 '-evaluate classrdom learning environment. 

AE9 determine When a child is ready to transfer from reading in * 

one" language to reading in another. 

*AE10 determine when a child is ready to receive subject matter 

instructions in her/his* second language. 

AE11 t . assess learning capabilities of children'(e.g. , aptitude, * 

cognitive development). 

'. Items Rated "Not Desired" 
ICA6 - ' teach- science. 

IGA8 teach health ancPphysical education. 



9 
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Items from the Professional Development Questionnaire Rated 
"To a Great Extent" or "Not Desired" by Special Education Teachers 

at Bowie ,(rv= 4) - < 

• • 


- 




Items Rated "To a Great 'Ex,tent" 


Item- 1 


- Frequency 


Area of* Need \ 


M4 


L 


attend to behavior problems in the classrooin. 




1.2 . 


.1 -4JS.e.ifeedback andjpiositive reinforcement with students. ' 


AE3 


,j, 2 


diagnose language needs and prescribe instruction.- ~V ' 
(and 2 "to an average extent") t 


AE8 




evaluafe the classroom learning environment. 


SCRl 


1 2 

i 

| 


incorDorate community resources into the instructional Droarams. 

1,1 w w ■ w+ w ■ \a w w- vii m* 1 wj ■ 1 1 w 7 ■ w w \A 1 W- w III ww v 1 1 w< 1 1 1 v w 1 \A w V 1 w 1 1 W* # w | V ^4 1 Willi w • 

Items Rated "Not 'Desire'd" 


PI6 


! . 4 " : 


develop materials to teach Spanish language arts. " y 


PJ»7 


i 4 


adapt materials to teach* Spanish lagnuage arts. 


•PI8 




develop materials to teach content areas, i\e., science, math, 
social studies , ' i^Sp'anish . 


PI9 


14 - \ 


aoapt materials to teach content areas, i.e., science, math, 
\ social studies, in Spanish. 


« 1CA2 


4* 


teach Spanish-asa second language. 


ICA3 


• 4 


> teach Spanish as' a f4rst language. 


LS2 ' 


A 

4 


the teaching of Spanish language arts. 


LS3 




the teaching df social studies In Spanish. , - 


LS4 


4' 


theteaching of science in Spanish. 


LS5 - 


4 


the -teaching of math in Spanish. 


LS6 • 


4 


v the teaching of health and physical education in Spanish. , 


r±S7 
1 ^ GI2 


4 


the teaching* of the fine arts in Spanish. 


3, 

1 


the theoretical foundations of second' language learning and 
teachi ng . 


• ICA5 


• 3 


teach and integrate Culture in the curriculum and in the 
classro'om. * 


ICA6 


3 


te^ch science; _ * 


ICA8 


3 


teach reading. * 


ICAU 


3 


teach fine arts (art,,music, etc.). 


LSI 


, ♦ 3 


the Speaking and comprehension of Spanish. 


C2 


3 j 


the history of the group's ancestry. 


o^r 
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administer and interpret "individual reading "inventories (IRI-}~ 
in Spanish. " ' ' 
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Items from thq Professional Development Questionnaire Rated 
a Great Extent 11 or "Not Desired" by Special' Education Teachers 

at Travis (n* 4) 

Items Rated 'To a Great Extent 11 

Frequen cy Area of Need 

4 teach reading. i 

: attend to individual 'student differences, (and 1 "t;o an average 

extent") 

2 the nature of^language and of the acquisition process, 

'a 

. _ 2 Qraganjjfi. .meLtsrlaJs^aad^nes.onrces — 

2 attend to behavior "problems in the- classroom. 

2 ^ the speaking and comprehension of Spanish. 

2 • analyze and interpret miscues in reading and prescribe. * 
instruction. 



Items Rated "Not Desired" 



4 sequence, learning activities. ^ 

4 adapt materials to teach Spanish language arts. 

4 develop materials to teach contept areas, i.e., science, math, 
social ■ studies , in Spanish. \ ■ 



4 teach Spanish as a second language. 

4 teach Spanish as a first language. 

4.. teach- social studies. • . 

4 teach fine arts (arts, music, £tc.) 

the teaching of 'Spanish language arts. ' 

4 teaching, of science in Spanish. i 

4 i the teaching of social- studies in Spanish. 

;4 $he teaching of math in Spanish * 

4° the teaching of health and physical education in Spanish. 

4 theteaching of the fine arts^in Spanish. 

. 4 * admtnister and interpret miscues in, reading* and prescribe 
instruction. - . 

4 evaluate the classroorp* learning enviroilment 

/3 the philosophy and theory of bilingual education.' 

3 functions aad patterns of language use (socto-1 inguistics) 

3 the individualization of inquiry/di$covery strategies for 



learning, 

J^c^ English as a second /language, 

125 



PDQ: Sp. Ed. Teachers , Travis (p. 2) 



Item if Frequency Area of Need 



ICA6 
ICA8 
AE9 

AE10 



3 
3 
3 



teach science. 

teach health and physical education. 

determine when a child^is ready to transfer trom. reading 

in one language to reading in another. " ~ 

determine when a child is ready to receive subject matter 
instruction in her/his. second language. 



i 




.Concerns Questionnaire: 



Regular - Crockett (N=14 

- Bowie- (N= 9 

- Travis (N= d) 

Bilingual -Travis (N= 2) 
Sp. Ed. - Bowie- lN= 6) 

All Teachers-Bowie (N=15) 

- Travis (N= 8) 

All Teachers, 
All Schools (N=37) 

English Reading : 

Regular - Crockett lN=,5) 

- Bowie (N=~5j 

- Travis (N= 5) 

Bilingual -Crockett {N= 3) 

- Bowie (N= 7) 

. - Travis (N= 1) '. 

Sp. Ed. - Crockett 

- Travis 

All' Teachers, 
All Schools (N= v 29) 

Spani'sh Reading : 
Bil. Teacher #1 = Crockett 



V 




Percentiles 
irseness 



^warl 



"7 



for Stages of Concern of Groups of Teachers for Innovation Components 
Informational personal Management Consequence Collaboration ^focusing 



1 



6 
4j7 
54 

6D 

45 

46 

55 

54 



87 
55 
56 

84 
60 
93 

53 
62 

,66 



-46- 



47 ' 
43 

44 ' 


61 
50 

50 . 


' 53 
40 
74 


JO 

32 
41 


Hi 

.**■ 22 
33 


43 
31 
31 


56 


.50 


56 


49 


'. 27 


•36 


36 


48 


30 l ' 


46 




41' 


40 
.47 


49 

50 


36 **■ 
69 

# 


37 
43 


26 

ai 


35 
32 


t 44 


-54 . 


'49 


38 


- 36 


*38 


J6Z 

.68 
36 


.-.-71 
66 
• 35 


-.82 . 

36 
50 


29 

47 v 
21 » 


- 24-* 
31 . 
12 


"32 ~ 
46* 
21 


92 *■ 
• 68 
60 


88 
63 
. 55 

t 


62 
-52 
69 


59 
60 

O 
O 


58 
49 
ic 


53 
71 
42 


51 

36 


85 
52 


47 
10 


54 
18 


88 
12 

• 


65 
14 


62 


62 


53 


41 


33 


44 



-57— 


i 28 - 


15" 


34 


/ 52 - 


47 


34 


76 


77 


69 


41 


34 


16 


x 41 


43 


90 


52 


56 


50 


48 


45 


34 


57 


52 



63. 

71 

66 

92 

43 

56 



21 



T4~ 
80 
80 
72 
84 
31 
60 



36 



811. Teacher #2 - Crockett 

>Bi 1 . Teacher #3 - Crockett 

Bil. Teacher #1 - Bowje 

Bik Teacher #3 - Bowie ' • - 

Bil. Teacher #3 - Bowie 

All Teachers, All Schools (N=6) 

Spanish Math: ' 



10 
10 
23 
37 
10 
23 



• Bilingual Teacher .- Crockett (N=lT89 

5 V ' ' 



17' 

87 

69 

96 

60 

17 

58 



26 
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Items of Interest from Concerns 'Questionnaire-- ESL: 
Regul-ar Teachers at 'Crockett (n=14)~ 



r <+ 

0 1 2 3 4' 

Not true of me now Somewhat true of me now Very true of me now' 

Average Rating ^ 

\ ■ y '« 

6 # I- am concerned about not having enough time to organize 

myself each day. 

-6 . -- I -would- like to coordinate my effort witfi" others to 

<* maximize. ESL 1 s effects. 

5 'I would like to determine how to supplement , enhance, 

or replace ESL. 

. 5 I would like to know what other faculty are doing in ESL. 

5 I am concerned about evaluating my impact on students. 

5 I would like to. excite my students about their part in 

ESL. 

5 . I would like to knot* who will make. the decisions for ESL. 

2 I would like to" familiarize other departments or persons 

with the progress of ESL. 

2 I am concerned about *confl ict betwe^TrmyniTterests and 

7 * ' my responsibilities. 1 ' s 

Z > . Coordination of tasks and people is taking" too much of 

my time. • - 

* 2 • I would like to know h,ow my role will change when I am 

using- ESL. 

1 I now know of some other ESL programs that might work better. 



Items of Ifrderest from Concerns Questionnaire--ESL 
Regular Teachers at 'Bowie '(n=9)' •' ' 



-0 1 2 

Not true of me now- 



,3 4 
Somewhat .true of me now 



5 "6 ' * . 7' 

Very true of me- now 



Average Rating 
5 

* 5 
2 

•\ 2 
2 

2 
2 



I would like to determine how to supplement, enhance, or 
replace ESL. 

I am concerned about how ESL affects students. 

I am concerned abotrtf revising my use of ESL. 

I would like to revise ESL's instructional approach. 

I would like to modify the use of ESL based on the 
experiences of our students. . . 

I would like to help other faculty in their use of, ESL. 

I would like to develop working relationships with both 
our faculty and outside faculty using ESL.' 

I am concerned about conflict between my interests and 
my responsibilities. 

I am concerned 'about my inability to manage all that ESL 
requires. - 

-4- 



am conce r ned about time spent wo r king with non-aca ttemtc~ 
problems related tp ESL. ♦ 

Coordination of tasks and- people is taking too much of my 
time. * 

I would, like to know how my teaching or administration is 
supposed to change. . 

I now know of some. atheV ESL. programs that might wor-k better 

I would like to familiarize other departments or persons 
with the progress of EfSCl- x ' 

I would like to know how my role will change when I -am 
using ESL. ' 



2 
2 
1 

^ 1 
- 1 



9 
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Items* of interest from Governs Q'aestionna > tre«-ESL: ,, " 
"Regular Teachers at Travis (n=6) v 



0 1 .2* 3 V * 5 6 ' 

Not true af me now Somewhat true of me now • Very true of me now 



Average RatingV , 



'V. 

\ 



6 I am concerned about not ftavip?) enough time to organize^ 

' 'myself each day. . ♦ - 

^5 — - i would like ta determine how to -supplement, v^rvh^nce,- or 
replace ESL. - 9 " * —\- 

5 w • - I would like ,to coordinate my effort wi'th others to maximize 
> 'ESL's effects. _ • 

' 5 ' * - I am concerned about how £SL affects students* • 

5 I am concerned about evaluating my impact °on students. • * 

2 I would like to modify' our- use of ESL based on the 

9 experiences of our itudjents. \ ./ ^ k * 

. 2 * * I would like to help other faculty in their use of ESL. • 

2 I wQuld like to know the effect of reorganization )on- 

my professional status. 

2 . I would like to know who will make the decisions regarding 

. * ESL.- o" . 

k 1 I now know of some other ESL programs that might work better. 

* Vt 

* 1 - • 1 Vi wcTuld like to revise" ESL's instructional approach. 

1 \ * . • 1 . I w6uld like to famil i arize ""other departments or persons^ 
' 1 . with the progress -of ESL. . ° * • 



l'3'l 



V 



Items of Interest From Concerns Questionnaire— ESL: 
Bilingtfal Teachers at Travi s Schoo l (N*^) 



f Not truk. of me now 
0 , 1 



Somewhat true of me tiow 

2 I- . 3 * 



Vejry true of me now 



Average . 
Rating. 

7_ I am concerned about 'students 1 attitudes toward ESL. 



9 



6 

6" 

± 

5- 

'5 . 
2 
2 
2 
2 



I would like to excite my students about their part in ESL. 

I am concerned about not. having enough time! to organize myself eacl^day. 

J!IL c ? n 5: e i*?.?4. *kour iF?YA s >5S. W us? o? ESL', . _'_ '_ i 

I am concerned about evaluating- my impact on students. V' 

' I would like to know what the use of ESL will require in the immediate 
future.- ~ _ 

I would like to -know how ESL is better, thin what' we have now. -. 

I now know of some, other ESL programs that might- wo-rjc- better . 

•I am concerned about --conflict between my interests, and my responsibilities 

I an| concerned about iny 'inability to manage all. that ESL requires. 

I antf:oncerned about time spent working with non-academic* problems 
relatfed to ESL. , ' • * 

I would like to revise ESL's instructional approach. 



1 I would like to familiarize othdr departments or persons with tha 
progress of ESL. . ■ ' 
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Items of -Interest From Concerns Questionnaire— ESL 
Special Ed. Teachers at Bowie (n=6) 



Not true of me now ' Somewhat true "of me now. • Very true of me now 

0 1 , 2 3 4 . .5 ' 6 7 

' \ % ' ' . ■ 

4 - • 

Average ' , 

Rating" ^ . 

6- Pwould' like to know what other faculty* are doing in ESL. « 

. V" \ ' -i . 

5 I' would like tp determine ho.w to supplement, enhance," or replace ESL. 

i' I would like to. coordinate my "efforts with others to maximize ESL's- 
effects. . ' , s •* . 

.5 I am concerned about evaluating my impact on students. . " 



5 I would like to excite my studente about their"part in ESL. • . . 

■ I. 

2 I am concerned about revi.sing my-us^of -ESL. • 

2 \ would H^e to hel pother faculty in their use of ESL. , 

2 ' I am concerned about my inability to manage all that ESL requires. . 

1 I would like-to fariiliaH'ze otheWdep'artments or persons, with the 'progress 
. of ESL. . • - \ \ • ; - ^ , ^ , / 

1 I am concerned about conflict between my\interests and my responsibilities 



1 I am concerned about time spent working with non-academic problems related 
~S to ESL. ' 



1. Coordination of tasi*s and people is- taking too much of my time. 
Q ; I now know of some other approaches" that might work better. 



1 * 



'iVems of interest from Concerns- Questionnaire--Eng1 ish Reading- 
Teachers from all Schools (Grades K-5; n=29) 

Not trtfeof me now Somewhat- true of me now *' Very true of me now 

°>- . 1 . 2 3.4.5 6 7 

Average* 
Rating 

5 I am concerned about students' attitudes ..toward English Reading. 
5 I ^(L^concerneaVabout how. English Reading affects" students. 
5 I wo_ul_dJike to excite my students about their part in English Reading. . 
2 • I would like to help other faculty in their use of English Reading. 

2 I woul d lik e to familiarize other departments or persons 'with ttfe progress 
of EngUsh Reading. 

I now know of sometrther' English Reading programs that might work better. 



Items of Interest from Concern's Questionnaire— English' .Reading r v 
Regular Teachers at Crockett (n=5) " , 

0 1 2 % . 3 ' . 4 . \ -5 • 6 7 

Not true' of me now Somewhat true of me now . Very true of me now 

Average Rating 

6 Tam concerned about not having enough time to organize 

myself each day. 

ix L ail concerned about how Engl ish Readi ng- affects LEP 

students. % 

5 I am concerned about eval uating'my .impact on students^ 

5 Coordination of tasks and people is taking too much 6f 

my time. * * 

5'^ *I would 1 like to kqow w.ho will make the decisions regarding 

English Reading for L^P* students. 

5 * # I would like to know how my teachijig'or administration -is^ 

supposed to change. . 

2 ' I now know of some other English Reading programs thai 

might \ork better, 1 ' - s 

2 - I wouidTttfe to determine how to supplement, enhance, or 

-replace English Reading fDr LEP students. ^ - 

2 ,* I would like to use ^feedback from LEP students to change 

1 — ' English Reading; V • / 

.1 I am concerned about nevisjng my use of- Engl ish Reading 

^ for LEP students. " 

1 I would like to help other faculty in their use of English 

». Reading for LEP students. . " 



) 



/ 
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> Items of Interest from Coneerns ( Questionnaire--Eng1 ish Reading: 
Regular Teachers' at Bowie >(n-5) ^ ' * * 



0 ; 1 

. Not true of me now 



3 x 4 • 
Somewhat true of me now . 



5 6,7' 
Very true "of me now 



Average Rating 
5 

:...,5 ; 

5 ' 
5 

i 

2 
2 
2 
2 

r 

. 1 



I am concerned about LEP students 1 attitudes toward English 
Reading.^ ' ' 

4 i am concerned about how English Reading affect? LEP students 

LmuljlJike^tOL ..excite- my- LEP ^tuden^V-aboyt -tlreir part- -In — 

English Reading. • ' - 

I would like to knovtfjRrho will make the decisions regarding <v 
English Reading -for .LEP students . „ 

4 I would lijce to know h'dw-Engl isK Reading for LEP students 
is better than what we h^ive now. * 

I now know of some other English Reading programs tfyat might 
•work better. y .4 

I would like to revise the instructional approach of English 
Reading for LEP students. * * 

I would like -to help other faculty in their use of English 
Reading* for LEP students. ' .\ . 
. • t " ♦ 

m am concerned about my ability to^manage all that English 
Reading' for LEP stents requires/ • * * 

y l am concerned 4 ajjput time spent working -with noh-acaci^pic' ♦ 
proWems related to English Reading for 1EP students. «\ 

I would like to famil i arize other, departments or persons ff 
with the progress of English Reading for LEP students. 

I am concerned abou£ conflict «between-my interests and 
• my responsibilities. * ; 

Coordination.-of tasks and people is taking too much of my 
time. m 



ERLC 



±3 



*"Y- — - 

O 



> - 



• ♦ 



It§ms of Interest from Concerns Questionnaire— English "Reading: 
Regular Teachers at Travis (n=5) 

v. 

0 U « 2 - 3 . 4 5 ' 6 " 7 ■ 

Not true of^me how , Somewhat true of me now - Very true of me now 

Average Rating * rv ' 

5 Tarn concerned about LEP students 1 attitudes toward English- 

- Reading > * " 

5 . I v^puld like to 'excite my LEP students about their part in 

^ English Reading. * 

* ' 5 Coordination of tasks and people is taking too much of my 

\ . • * time. j. 



?• 

< Note: All of the rest of the items except 6 are of very low concern- (0-2).* 



r 



■ Items of Interest From Concerns Questionnaire— English Reading: 



Special Ed. 'Teachers at Travi 



ire— tngl 
is (n-2) 



Not true of me now 'Somewhat true of me now 
o 1; 2 .3 * 4 



Very true of me now 

5,, 6 7 



Average 

Rating • ' 

6 I would like to know how my teaching of administration is supposed to 
change. 

5 J ajn concerned about evaluating my impact on students. 



Note: The vast majority of the other iterms were of very low concern (0-2), 
' indicating a general Tack of concern for these 2 teachers. 



r * 
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Items of Interest From Concerns Questionnaire — English Reading; 
'Bilingual Teachers at Crockett School (N«3) 



Not true of rite now 

0 1, 



Somewhat true of me now 

2 3-4 



Very true of me now 
5 6 7 



Average 
Rating 



\ 



7 I would like to have more information onetime and energy commitments 
required by English Reading for LEP students. 

7 I would like to know what resources are 'available if we decide to use 
English Reading for LEP students. 

6 I would like to know what the use of English Reading for LEP students 
will require in the immediate future. \ 

6 I would like to know how English Reading for LEP students is better 

than what we have now,. , 

o* 6 I would like to know how my role will change when I am using English 
Reading for LEP students . 

*6 ' I, am concerned about students 1 attitudes toward English Reading for 
LEP students. ' ' 

6 I am concerned about how English Reading affects LEP students. 

6 I would like to excite ray" LEP students about their part in English 

Reading. m ; ^ j % 

6 JH would like to coordinate my efforts with others to maximize the effects 
% of English Reading for LEP students-. ' * 

6 I would like to know what other faculty are doing in the area of English 
Reading for LEP students. 

2 I now know A of some otjier programs of English Reading that might tfork 
better. ' " * 

2 I would like' to help other faculty in their use of English -Reading for 
4. LEP students. 

. # 2 . Iam concerned about revising my use of English Reading for LEP students. 

2 I would like to revise the instructional approach of English Reading for 
LEP students. • 

2 I am A>nce med about conflict between my. interests and my responsibilities, 

Note ; These three teachers t showed faitly high concerns in all areas. Eighteen 
, of 35 items* were rated high (5-7) • 
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Items of Interest From*Concerns Questionnaire— English Reading: 
'Bilingual Teachers. at. Bowie-School (N»7) 



Not true of me now „ Somewhat true of me now 

0 1 "2 • 3 \ 4 



Very true of me now 
5 » 6 7 



Average 
.Rating 



7 
6 

6 
6 

6 
6 



I am ccncerned^aiout LEP students' attitudes toward English Reading. 

I would like to determine how to supplement, enhance, or^replace English 
Reading f ot LEP - students . I 

Hi - - 

I would like to Coordinate my effort with others to maximize the effects 
of English Reading for LEP students. 

I would like to know what other faculty are doing in English Reading for 
LEP students. 

t . 

I am concerned about how English Reading- affects LEP students. 

I would like to excite my LEP students about their part in English 
Reading. 

I would like to help other faculty in their use of English Reading 'for 
LEP students. • * 6 

m n ■ 

I would likfe to- familiarize other departments or persons with the 
<p*ogress of English Reading for .LEP students. 

I am concerned about my inability- to manage all that English Reading 
for LEP students- requires .- • 4 

. Coordination of tasks and people is taking too much of ray time". 



Note: A total of 12 out 'of 35 items. were' judged to be of high concern (5-7) 
| In general^the level Jo f concern was fairly high. 
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Items of Interest From Concerns Questionnaire — English Reading: 
Bilingual Teachers at Travis School (N»l) 

■ * 

Not true of me now Somewhat; true, of *me now Very true of me now 

0 1 2 ,3 4^56 . 7 

N 

•Average „ 

JRating_ ' ' 

'6 J am concerned about hot giving ehough Ifime to organize myseUf each day. 

4 5 I would like to know who will make the decisions about English Reading 
for LEP students. 

5 I don ! t even ktiow what* English- Reading for LEP students is. 

2~ I am concerned about hbw lEnglish Reading affects LEP students. 

2 I am concerned about my inability- to manage all that English Reading 
for LEP students f^uires. 

2' I am concerned about time spent working with non-academic problems 
related to English Reading for LEP stuctents. 

1 I would like to develop working relationships with both 'our faculty, 
and outside faculty using English Reading for LEP- students. 

1* I wquld like to familiarize othefc departments or persons with the 
progress of English Reading for LEP students. 

1 Ijgguld like to use feedback from students to change English Rea<Jing 
fSrLEP students. 

% Q I now know of some othe'r English Reading programs that might work. better 

0 I would like to help other faculty in their use of English Reading for 
LEP students. , / • 

0 I am concerned about LEP students 1 attitudes toward English Reading. 



Items of Interesyfrom Concerns Questionnaire— English Reading: 
Special Ed. Teachers at Crockett (n=l) . • 



Not true of me now 

•0 ' ' 1 



Somewhat true of me now 
2 .3' 4 



Very true of me now 
5 6 7 » 



Average 
Rating 



I woul'd like to coordinate my effort with others to maximize the effects of 
English Reading for LEP students. 

I am concerned about evaluating my impact on students. * ' • \ 

Bwould like to determine how to supplement, enhance, "or replace English - 

Reading foj LEP students,. 

I would like to help other faculty in their use of English Reading for LEP 
students. * 0 • 

I would like to develop working relationships with both our faculty and 
outside faculty usi-ng |nglish Reading for LEP students. "T 

I.would like. to familiarize other departments 6r persons with the progress 
of English Reading for LEP students.. . » 

2- I am concerned about «not having- enough time to organize myself each day. ; 

2 I am concerned about conflict between my interests and my responsibilities 

2" I am concerned about my inabil ity. to manage all that English Reading.' for L£P' 
r students- requires. , 

"0 Coordination of tasks and people is taking too much of my time. 

Note.: In addition to the above, *11 items reqieved a rating of 5. Thus, 
, - concerns for this teacher tended to be quite high. ' - .. 



7 
6 

6 

6 

6 



7 
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Items of Interest from Concerns Questionnaire->-Spanish" r Reading (N=6) 
2 



0 ' r 
Not true of me now 

Average Rating 
6 

6 \ " 

6 

6 

> 

5 ' 

5 

5 
5 

. ' '• 5 

* - ■ V 

2 



3 1) 4 

Somewhat true ot me now 



5 6 7 

Very\true of me now 



I would like to determine how to supplement, enhance, or 
replace Spanish Reading. A 

I would like to Icnow what other faculty are doing in 
Spanish Reading. 

I am concerned about students 1 attitudes toward Spanish 
Reading. 

I would like to excite my students about their part in 
Spanish Reading. 

I would like to know who will "make the decisions regarding 
.3 pani str Reading. 

I would like to develop working relationships with both our 
faculty and outside faculty using Spanish Reading. 

I would Ijke to coordinate my effort with 'others to maximize 
Spanish Reading's effects. 

I am concerned about 0 how Spanish Reading affects students. 

•I am concerned about evaluating my impact on students. 

I am concerned about not having enough time to organize 
myself each day. * # ' 

I would like to know what thte use of Spanish Readjng will 
require in the immediate future. 

I am concerned about revising my use of Spanish Reading. 
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Items of Interest From Concerns Questionnaire— Spanish Math 
Bilingual Teacher at Crockett (n=l) ' 

Nbt 7 true of me now Somewhat true, of me nov*> Very true of me -now 

°< " I 2 € • • 3 ; 4 5 6 ' * 7 

Average, v 
Rati ng 

7 I am concerned about students' attitudes toward? Spanish Math. 
6 , I would like to know who will make the decisions about Spanish Math. . 
5 1 would like to know what other faculty are doing in Spanish Math. 
5 I ant- concerned about "evaluating my impact on students « / 
5 I am not concerned about Spanish .Math. 
5 I am completely occupied by^other things. 

2 I would like to help other faculty in their use of Spanish Majth. 

2 I would like to famuli arize, other departments or persons with the progress 
of Spanish Math. . , v - ■ * 

2 I am,concerned afbout revising my use of Spanish Math. • 

2 I would like to revise Spanish Math's instructional approach. * > 

1 I have a very limited knowledge about>Sp"anish Reading. / 

0 I am concerned about my inability to manage all that Spanish Math requires 

0 I am concerned abbut time spent working With non-academic'^roblems related 
to' Spanish Math. • v *' . 

0 I now know spme other .Spanish Math programs that might work better 
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y .- ..SURVEY^ PERCEPTIONS OF. INSERVICE TRAINING 

Introduction. : .The purpose of this survey is to determine the perceptions of* 
teachers, principals, and administrators toward inservice training in your - 
school district. The results will help the school district to plan next 
year's inservice program -so that it will better. meet your needs. ' 

School • f - , ~ - • Date - 

Grade Level d\\ No. of Years in District j^^*3v 

1 2 . * 3 4 5 

Not at all true . Mostly untrue No opinion Mostly true. Completely True 

1. Teachers should be given the authority to choose 'l 2 3 4 5 
the type of inservice training program that they- :Z_46 S5" 
feel- is appropriate, for their_school district. 

• <* r . 

2. Individual teachers should have the option of . 12 3 4 5 



not participating in inservice activities, 



i xt \o n -so 



3. Principal sand district administrators should IV "2 3 4 5 * 

diagnose the competencies of each teacher to 2 "7 \v^'& 4-,' 

determine the type of . inservice training needed. ~ ' •• ' 



4. Inservice training should be desighed 1;o fulfill 1 2 3 A ' J5- 
needs which have' been expressed by the school 4 % 4.' 4£ 
district and/jj^ community./ , '•*'•. 

5. Inservice training occurs/as part of the teacher's 1 ,2 3 , * - -5 
normal job at school during school, hours. 5", T "3 „4 1 

* * ...» 

6. Although not strictly, a part of the teachers job, 1 2 3 4 5 
inservice training is job-related/ * t , U 4r 41 4-3 

7. Inservice training is tir>iegted toviard'the teacher's 1,2,3-4 5* • 
acquisition of professional credentials. 2* ^ l *2- 



s 



8. "Conventions and workshops sponsored- by teachers 1 1 2.34 5 

professional organizations play a major rdle in n : TL 21 \4r 
'inservice training; . 

9. Inservice training is designed to meet tne needs 1 2 3 4 5 
.* of individual teachers, each of whom chooses the f3 "30 ' "7 

types of training that's/he needs. 

* ' • 

10, Teachers generally are^providedwtth sufficient s 1 2 3 a ; 5 * 
assistance and feedback in implementing new • \fo 46 $ 3V ^ 

^ knowledge or skills which were acquired irv . 1 
inservice training. ' 




V. 
\ 



4 



11. Much of the inserVice training provided is not 
relevant or cannot be applied i\ the classroom";. 



12. Inservice training sessions often are conducted^ 
by personnel who are not well equipped to handle 
the task. 

13. The con tent**s| what is taugh/in inservice 
training sessions, is relevant to oup- needs; 

14. The .imner in which inservice training, sessions 
are conducted is appropriate. * 

15". Inservice training should- reflect possible future 
• (emergent) roles rather than being .1 limited only., 
to the teacher's current role. . ' . 

"J6,. c The focus of inservice .training., rather than* being 
an integrated district-wide effort, has become 
fragmented. • . * 



.1- 
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43 
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: 4 
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2 

30 
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5 
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1 
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5 

•2.. 


1 
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2 
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3 4 
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5 



1 2 3 4 5 
*7 2Z 3G 27* I} 



17.. Who are the- people mainly responsible for initiating or conductinq 
•inservice teacher education in your district? Please check pne of . 




^4he foil owing: 

- Prijici pal's . 
^rTeaehers v ]- 4 °° 
Central ° admi ni strators 
"f 'frm Region XI if 



Sl5i < ^^' f 2 1 .i^.!^W-- 1 ^' 1 ^ the Panning of inservfce 



topics for youh'dlsiffct? ... 

>rin£ipa1s/ . . \.; % \ 4ft 
Teachers ^ v " TS?*. 

Central administrated ~" 
.Staff from Region XJI 
Parents' 

School, Board Members 
Others (describe) * 




19. Check the agencies and individullr listed below which bji^TWided 
t .inservice training- fo^^ur>ehqoT^ .district during the past year 



Private Consultants 
School district staff 



Ml 



4 



' University, or college staff 
. Education Service Center ^5- 
(e.g.,- Region XIII) '#T "Tf - 
LAU Center . ; 
T'exas Education Agency 
ERIC otners ( describe) - \ ^ 



> 



20. Check all of the following which have been used by your 'school . district - 
in providing 'inservice training for teachers: r • x 



Workshop or demonstration 
session „ - 
Sta/f meeting ' 
Summer institute < 
College course'' * 
Individualized study . 
Programmed instruction 
Classroom observation 
Video tape training session 
.Conference (e.g., TSTA) . 
One-to-one discussion with 

otfier teachers * 
Teacher -parent worfe^ession 
Other (describe) 



r 



V 



; .< 



21. Check the^prcicedures which have been used to^evaluate inservice tracing 



in your school district: 



31 



Qsesto* * ^ ) 



'Ene|;.of r session questionnaire 

or checklist N 
.Informal feedback to directors "29 
' or presenters \ • 



Criterion; re£erenced x tests 

.for teachers . s 
Observation of teachers in 

" classroom .. * 

Courses-grade / 
At t enda n cjLa* v wor ks ho p 
Follow-up 1 ntervl ew wi th 

teacher 
Other (describe) ' 



-21. 

1r 



22. Check the incentives which your school district uses in its inservice ' 



training. 



Stipend for teachers 
Release time for teachers . 
Education or professional 
career ladder -\, 
Upgrading of competencies^ 
School' district request 
Profess ipnal-j&ertifi cation 
College credit 
Other (-describe) v , 



(OvO»*T AwS***. Qv8W**V 



23. Wh" 
- trail 



ich of the following time's are appropriate f( 
aining? Please cVe^k: J 



9~ 
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During reguUr. school hours 
Immediately after school •• ^ 1>% 

Iri, the evenings . Q_ 

On weekends ./ ".-/'" |_ 



for conducting Inservice 

(gvO«v< M&f&i C^JKW^ 
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1 

! 4 ' dlstSJt? 1 " 8 d ° 1nServiCe ses ' sio * s currently take place in your school ' 



During regular school hours ff| 
Immediately after school ^pp 



r 

In th5 eveninos J_ 

On weekends ■ l 



25 ' fSSS^dlSfiS!'— Str6 ^ thS 0f the current- inservice program fn your 



A 



26. 



fn^W^pfogJLr^ 6 " 65 WMCH the district's current 



1 ■ 



27, 



If you .were 3 in charge of planning district-wide inservice trainina for 

^: S '-r d , eSCr1be th J pr0C6SS you follow in fesioniSq an ?dea 

program.- Tlse as much space as-you need to describe this process. ' 



\ 



Results*--— -Inservice Survey 



■ < 



% 

40% 
16% 

9% ' 

7% 

5% 
■--5S— 



Response N = 75 ^ 

t 

t FreQ • ' Strengths : . i 



30 
12 
7 

5, 
4 

-4- 



N = 81 

s JL 

43% 
•15% 
12% 
10% 
7% 
7% 



Response N = 77 

t 

\ % t Freg. Weaknesses : 



Frej. 
.35 
• 12 

10 

•8 
6 

6 . 



». Teachers choQse topics/* 
Improvement frpj before 
Topics are of interest- 
Meet district requirements" 
Migrant/bil.inguaJ workshops 

-^pdality of speakers • 

How would 'you plan inservice? : 



31% 
15% 
14% 
9% 



24 
19 
11 

.7 



Irrelevant sessions/materii 
Poor presenters 
•Waste of time 
August timing , - 



Survey teachers .for topics 

Individualize and Follow-Up 

Get more competent presenters . % - 

Schedule workshops during school day 

Peer group (teachers) should train themselves 

Give incentives to -upgrade skills 



Bilingual Classroom Questionnaire 
1 Proportion of Instructional Time in, English ancTSpanish fo.r aU Classroom Teachers* (-N=89) 
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Across All Classrooms 
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Lananaap 
Group** 
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% of 
, Language Arts 


2 nf ' 
Major Content 


% of All 

Content Areas. • 
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% of 
Language Arts • 
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Major 'Content 
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of ATI 
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94 • ' 
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98c , , • 



*Code 

tyS> Monolingual 'Spanish 
~\4JS - Spanish Dominant ■ 
*LL = ,Late Language Learner 
6B = Balanced Bilingual" 
1}E = Engl i sh Dominant 
ME _=^onol ingual English 
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_/ . BT LINGUAL- CLASSROOM QUESTIONNAIRE- 

Proportion of Instructional Time in English . d Spanish for Different Language Groups 

CROCKETT SCHOOL - January 1981 
, (Kindergarten: N=18 — First Grade: .N=16) 



SPANISH 



Language 
Group* 


% of . 
Language Arts 
K 1st 


% of 
Major' Content 
K 1st 


% of All 
Content Areas 
K 1st 


% of 
Language Arts 
K 1st 


% of 

Ma inr 
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% of All" 
Content Areas 
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ENGLISH 



*Codes : 



MS 
BS 
LL 
BB 

be' 

.ME 



= Monolingual Spanish 
= Spanish Dominant. 
" Late Language 'Learner 
= Balanced Bilingual - r 
=5 English Dominant 
Monolingual English 



~leve,l of Use interview 
Number of Lot) Users at Each Stag*' of. All Innovations 



Level. of Use 
Mechanical Use' (III) 
Routine (IVA) 
Refinement (IVB, 
Integration (V) 
Renewal 

» 

Total Teachers " 
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Meeting with Travis School Teachers 



May 19, 1981 



The purpose of this meeting was to repprt the results of the completed 
questionnaires and inwviews which^had been conducted earl ier in the year. 
Teachers were told to CD offer comments to aid in the interpretation of 
the results, and to (2) provide any n^W .ideas that might improve inservice 
training for teachers. The meeting was sheduled from 3:00 - 4.: 00 p.m. in 
the school library, with the principal in attendance for the whole meeting. 

Dr. Holtzman opened .the*meeting by handing out folders to each teacher 
containing both summary data from the three schools as well as data which 
was relevant only to. Travis School.. He showed them how to read the numerous 
data tables. Although the folders contained quite extensive and complete 
results, Dr. Holtzman explained that because of time '3 imitations only some 
of the main results would be discussed. He asked that teachers review the 
results carefully during the summer so that they could provide' us with 
additional feedback. * 

*• • 

The meeting was "recorded on tape sb that a full account of teacher 1 ji 
comments could be retained. Some of the points that were made by teachers 
include the following: m 

. The principal said that teachars on tfje Professional Development - 
1 ' Questionnaire had put behavior problems aS a 'hi#h priority because ' 
too much time is wasted on discipline and management of behavior in 
the classroom.' There is a need foe workshops in the area of assertive 
• discipline. / ' • , J ' 

. 0ne l||^ er sa1 £ that at ^irst she was disturbed to find that behavior 
profi^>Sfi<ere o'f such a high priority but then realized 1 that the 
reason fortjils was that Travis teachers care a great deal about their 
children.- If they didn't tjjey would. not have responded in that wHy.- 

. The principal agreed and said that Regiori XIII and TEA may not realize 
| how mikh teachers ^ptually care about their* students . • $ 

. 'A, teacher asked for a clarification Of what "teaching Tngl ish as a 
first language" means, and why was yt such a. high priority on the 
, PDQ. Someone responded that it simply meant "teaching English". Dr. 
Holtzman expTiained that it was sup/osed to refer to 'teaching children 
English language skills whose fir/t (or home) language is a language 
other than English. A migrant teacher (not bilingual) said that 
*\ many teachers noticed that k Tot of children are limited in 
both languages\so that it is better to teach them English first ! 

\ / i 

. On Inservice Survey, the principal felt that teachers had agreed ' ' 

with Item #1 ("Teachers should be given the authority to choose the 

type of inservic^ training program that they, feel is appropriate* 

for -their school district") because during the past several years 

teachers gradually yiave bee/ cpVen more\pptions is to the types 6f 

inservice sessions to attend. Before* that,. teachers were ^told what 

sessions to go to. \ ' A \ 



/ 



i 

Referring 'to the^Level of Use (LoU) Interview, one teacher did^not 
feel that we shocrld be labeling teachers as "mechanicaU^^routine" 
etc., because we don't know what teachers do in their classrooms 
(this is the same t&acher that had complained aibout the Concern's 
Questionnaire e^rl ier in the year). 
* 

After the meeting, the migrant teacher stayed for 10 minutes to 
discuss bilingual education with Or, Holtzman. He said that he 
felt that bilingual education should be limited to those children 
who speak Spanish fluently upon entering school.^ He felt that most 
of the kids in bilingjal programs shouldn't be there 1 . He was 
especially upset that Judge Justic had order all' Texas schools to 
provide bilingual education through high school. ' 



i5 / 



ERLC 



4 



Meefing with Crockett School Teachers 
May 20, 1981 



t 



The purpose of this. meeting was to report the results df the. completed ' * 
questionnaires and inWffviews which had been conducted earl ier in the year. 
Teachers were told to (1) offer comments to ancl in the interpretation of 
results, and to (2) provide' any new ideas they maght have abeut how to 
improve inservice training for teachers. TlTe meeting was scheduled from * 
3:15 - 4:50 p.nl. in the school library, with the principal present for the* 
first part of the meecing only. . % 

Dr. Holtzman led the meeting and showed the teachers how to read the 
dat? tables. ..He gave each teacher a folder which contained 'both summary 
data frort the three schools as*well as data which was relevant only to 
Crockett .School . Although the folders contained numerous. results', 'Dr. 
Holtzman explained that becaase of time limitations only some of the main 
'results would^ be discussed. He asked that the teachers review the results 
carefully during the summer so that they could provide us with additional 
* feedback. . * • 

- Unfortunately, the tape recording, of the meeting did not come out v .so 

Dr. Holtzman wrote tiown some of the comments that he remembered from' the 
meeting'. Some of the points that were made by teachers include the v / 

following: * » ^ 

. Teachers at Bowie School who filled out the Concerns Questionnare are* 
\ not as concerned about ESL as Crockett teachers are (either they 
don't care or don't kno^, enough aboTft it.) " - 

. Teachers at Crockett would like to know how kids 1 English skills 
continue to develop, after t they, enter second* grade, .and they,,would 
ltke to know what *the Bowie tSl teachens are doing in this area, , 



On Survey of Percept-ions of Inservice Training^ some of the responses 
would now be different if the instrument woul 4* be readmfnistered to 
teachers. This is^because teachers now are aware of changes thaVwi* 
be made for 'next year in the. district plan (more choicfe options for 1 
teachers and comp time,). " * ' t 



Having more teachers seVve as!leaders of inservice sessions would help 
tq-^rt^e inservoce more relevant. 

More follow-up in the classroom should be done after inservice^ 
sessions. * v ' ~* 

It is strange ttjat so little Spanish instruction time occurs*for 
Spanish dominant. (BS) sutdent,. according to the Bifingual. Classroom 
Questionnaire. One teacher felt that the questionnaire was obvtftusly 
•invalid because it did not reflect what was happening'in the class- 
room. Another* teacher felt that the questionnaire was too difficult 
to fill out and teachers did not understand the language classifica- 
tion definitions*. Dr. Holtzman said that it would have Jjeen "better 
to have completed this questionnaire individual ly with each teacher 
but tljat time constraints had not" permitted this. He also cautioned- 
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•teachers to remember that .although the vast majority of teachers- 
did fill out this instrument, not ajj_ teachers were able to do so 
This should be kepk in mind when interpreting the data, *, 

At the conclusion of the meeting, Dr. Holtzman thanked teachers for their 
participation, in the* study and hoped to see them next yeag^' 



oT Jl 
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l i Meeting with Bowie School Teachers 

May 21, 1981 



The purpose .of this meeting was to report the results of the completed 
questionnaires and interviews which had teen conducted earlier in the year. 
.Teachers were told to (1) offer comments to aid in the interpretation of 
results\ and to (2) provide any new ideas that' might iraorove inservice 
training for teachers. The meeting was scheduled from^:'15 - 4:00 p.m. in 
the school cafeteria, with the principal in attendance for the while meeting 

Dr. Holtzman opened the meeting by handing out folders to each teacher 
containing both summary data from the three schools as well as data which 
was relevant only to Bowie School. He showed them how to read the numerous 
data tables. Although the folders containers) quite extensive t and complete 
results, Dr. -Hoi tzman -explainedUhat because pf time I imitations japly some 
of the main results would be dj^cussed. He asked'that teacher's 'l^iew the 
results carefully during the sumtaer so .that they'could provide us- with 
actditiona.1 feedback. v 

The meeting was Recorded on tape so that a full account of teachers' " 
comments could be retained. Some of the points that were made by teachers 
include the following " ^ ' 

. When Dr. Holtzman asked teachers what "teaching English as a first 
* languagei^mean to thei^*a teacher-responsed with .the correct 
definition. ' . 

. When asked'about concerns related to ESI one teacherj&lt that ESL 
* instruction should be more organized, wfth a hierar^ny of skills. 
Another teacher said that the main frustration that she expediences 
.as an ESL teacher is that She does not know how to evaluate a students 
- progress.. She said that one problem- is that second grade teachers' 4 . 
don't kno> at the beginning of the year what level the students are ' t 
at. It would be.hqlpful to know which skills -the students had ' • 
• - mastered at the. K-fst grade school. Also, .it is'difftcult to know 
- s , "^whether the level of instruction that kids are .getting, in ESL is 

appropriate to thejf'r needs. ' *" • * 

.' When Dr. Hoi tzman^asked what types of. activities might.be good to', 
have in the area pf ESL, a tejacher said. .that it is\=asy to teach 
kids -vocabulary but more difficult to teach them sentence structure 
(both, oral and. written) . Perhaps a consul tant coulcf offer ideas 
•<abo'ut how best to teach this. * y 

I ' < : 

. Another teacher nientioned that most, problems that she encounters is 
that she has so mpny kids in her ESL classes that she cannot attend 
to their individual needs. If some teacher who has been successful 
with large cla'sses could share his/her experiences, that would be 
very helpful \" 

. Another teacher safd that the main problem in her ESL class is a lack i 
. • of materials. . - 
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.VWhen asked when the best time to have inservice ses-sions would be, 
- \one of .the teachers suggested that they could be- provided during ; 
^egul'ar school' hours during the teacher's planning period. 

. _Qnateacher had a suggestion to make to consultants when theysend 
out\short descriptions of their inservice sessions. Too often 
a session which sounds exciting from the description "turns out to 
be boding and not' what the teacher had expected. If- consul tants 
could isend moreTnformation about the^p^presentations beforehand, 
that wo\ild be helpful. Dr. .Hoi tzm^suggested that an abstract . 
and list of objectives might Be-hilpful^ The teachers agreed with 

• this ide^i. " _ - 

\ 

. 'Dr. Hol-tzman pointed out, that a lot of good ideas had been expressed 

' at the meeting, but that there should be some way ?of > foil o w-iqg^up 

. * these ideas^ to be sure that they are not forgotten. v ■ 

'Dr v Holftman closed the session 1 by thanking the teachers for,' their parti 
cipation in the study and telling them that he would see them again after the 
summer. \ ' • 
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